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Domain Relevant No. of | Possible Text Language Length of Possible Item Possible
Benchmarks | Tasks Types Texts Types Categories of
Comprehension
Questions*
Access to = understand the 2 advertisement = Sentence Structure: | Level One filling in a chart / = Literal
Information general meaning, announcement simple sentences approximately table = Integration
from main ideas and conversation and some compound | 60 — 80 matching
sequence of excerpt from a sentences seconds multiple-choice
Spoken events in a text lesson Vocabulary: hich open-ended
Texts and use this message Y- g Level Two (including
frequency words . :
(AIST) knowledge as news report (familiar and / or approximately wh-questions
needed oral presentation 80100 and sentence
tor personal themes) seconds completion)
25% identify explicit story . pet
weather report Verbs: limited sequencing

opinions and
feelings

locate relevant
information for a
specific purpose

number of tense
forms, such as past
simple, present
simple, future
simple, present
progressive,
imperative

V'UNN /N NNDY N1721X82 10119 2”0 — (NAYN N9W21) Nifman N1ain



Domain Relevant No. of | Possible Text Language Length of Possible Item Possible
Benchmarks Tasks Types Texts Types Categories of
Comprehension
Questions*
Access to * understand general 3 = advertisement = Sentence Structure: | Level One filling in a chart / = Literal
Information meaning, main = book blurb simple sentences two texts: table = Integration
. ideas and sequence = captions and some compound | ® sentence matching = Inference

from Written of events in a = comic strip sentences level multiple-choice
Texts text and use this = diary entry » Vocabularv: hich = text level open-ended (including
(ATWT) knowledge as = interview 6 ocabulary: _m approximately wh-questions and

needed = letter / email requency worcs 60 -100 sentence completion)

. (familiar and / or .

60 % = identify different ” H@M%Mm personal themes) words sequencing

HMM NW@MMMMMMM = news Howon. = Verbs: limited Level Two

needed " pewspaper item number of tense one text:

= note forms, such as past approximately
= identify explicit = notice simple, present 100 — 140
opinions and = postcard simple, future simple. | words
feelings = poster present progressive,
= Jocate relevant " recipe imperative
= story

information for a
specific purpose

= timetable /
schedule

V'UNN /N NND7 N'72181 1019 27X - (NYN NDW21) Ni'Nan N1ain 10



Domain Relevant No. of Length of Tasks Possible Text Assessment Criteria
Benchmarks Tasks Types
Written = describe people. 2 Level One captions Content / Vocabulary
Presentation places. things (word / phrase level) description = relevance
WP and events 5 — 10 words friendly letter = comprehensibility
( ) roduce a invitation
Mroa iece of Level Two labels Accuracy
15% P " approximately 20 — 30 list = word order
coherent writing . o .
words (approximately note = capitalization
that conveys
ersonal feelines 4-5 sentences) report = full stops
P g speech bubbles = articles and pronouns
story = spelling
= verb forms
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* Levels of Comprehension

Lower Order Thinking Skills (LOTS)
Literal Comprehension: Literal comprehension refers to an understanding of the explicit meaning of a text. Questions that require literal comprehension
include items that can be answered directly from the text at the sentence level. They can be questions that require either copying or rephrasing of

information from the text.

Higher-Order Thinking Skills (HOTS)
Integration: Integration refers to an understanding of the explicit meaning of a text but also requires accessing information from various parts of the
text in order to answer a given question. Questions that require integration include items that require thinking about how ideas or information in the

passage relate to each other as well as to an understanding of its main idea and supporting details.

Inference: Inference refers to an understanding of the implicit meaning of a text. Questions that require inference include items that involve combining
the pupils’ literal understanding of the text with their own knowledge and experiences in order to produce a response that is not explicitly stated in the

text. It also entails questions that require identification of a specific text type.

V'UNN /N NND7 N'72181 1019 27X - (NYN NDW21) Ni'Nan N1ain 12
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2.1

Access to Information from Spoken

Access to Information from Written Texts

Written Presentation

Texts (AIWT) (WP)
(AIST)
& =
25% 60% 15% 5 W
Benchmarks Benchmarks Benchmarks =8 E
Understand Identify Locate relevant | Understand Identify Identify Locate Describe Produce a short piece g M
the general explicit information general different explicit relevant people, places, | of coherent writing ..m .Mh_
meaning, main | opinions for a specific meaning, main | text types opinions | information | things and that conveys personal &
ideas and and feelings | purpose ideas and and for a specific | events feelings
sequence of sequence of feelings purpose
events 1n a text events 1n a text
Task 1
1.1 Literal 1 **
1.2 Literal 1 **
1.3 Literal 1 **
1.4 Literal 1 **
15 Literal | ¥
Task 2
2 Literal 2 **
3 Literal 2 **
4 Literal 2 **
5 Literal 2 **
6 Literal 2 **

* Difficulty level based on empirical data: 1 = low; 2 = medium low; 3 = medium high; 4 = high

** Difficulty level assessed by experts: 1=low; 2=medium low; 3=medium high; 4=high
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Access to Information from Spoken

Access to Information from Written Texts

Written Presentation

Texts (ATWT) (WP)
(AIST)
5 S
25% 60 % 15% s m
Benchmarks Benchmarks Benchmarks S E
Understand Identify Locate relevant | Understand Identify Identify Locate Describe Produce a short piece 8 ,..Aﬂ
the general explicit information general different explicit relevant people, places, | of coherent writing _.m ..A_P
meaning, main | opinions for a specific meaning, main | text types opinions | information | things and that conveys personal *
ideas and and feelings | purpose ideas and and for a specific | events feelings
sequence of sequence of feelings purpose
events in a text events in a text
Task 3
7.1 Literal 1 **
72 Literal 3*
7.3 Literal L*
7.4 Literal 1 **
7.5 Literal 1*
Task 4
8 Literal 1*
9 Integration 2 **
10 Literal 1*
11 Literal 1*
12 Literal 2-3
13 Inference 3%

* Difficulty level based on empirical data: 1 = low; 2 = medium low; 3 = medium high; 4 = high

** Difficulty level assessed by experts: 1=low; 2=medium low; 3=medium high; 4=high

V'UNN /N NND7 N'72181 1019 27X - (NYN NDW21) Ni'Nan N1ain 14



Access to Information from Spoken Access to Information from Written Texts Written Presentation
Texts (AIWT) (WP)
(AIST)
5 S
25% 60% 15% s W
Benchmarks Benchmarks Benchmarks =8 E
<
Understand Identify Locate relevant | Understand Identify Identify Locate Describe Produce a short piece m =
the general explicit information general different explicit relevant people, places, | of coherent writing = m_
meaning, main | opinions for a specific meaning, main | text types opinions | information | things and that conveys personal &
ideas and and feelings | purpose ideas and and for a specific | events feelings
sequence of sequence of feelings purpose
events in a text events in a text
Task 5
14 1*
Task 6
15 Inference 3*
16 Literal 3*
17 Literal 3%
18 Literal 2%
19 Inference 3 k*
20 Inference 3*
Task 7
21 2%

V'UNN /N NNID7 172181 019 2”¥'D - (NYN NDW21) Ni'nan N1ain

* Difficulty level based on empirical data: 1 = low; 2 = medium low; 3 = medium high; 4 = high

** Difficulty level assessed by experts: 1=low; 2=medium low; 3=medium high; 4=high
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Use of punctuation in the answer key

Separates complete acceptable answers

() | Anoptional addition that is part of an acceptable answer

Separates acceptable words within an answer

TASK 1: Access to information from spoken texts
(AIST)
Task Item # |Item Type Scoring Key Possible
Values
2= icture 0,2
1.1 MC ® g
0= other
2= icture d 0,2
1.2 MC ® )
0= other
2= icture h 0,2
1.3 MC (picture b)
0= other
2= icture e 0,2
1.4 MC ® )
0= other
2= icture ¢ 0,2
1.5 MC ® )
0= other
TASK 2: Access to information from spoken texts
(AIST)
Task Item # |Item Type Scoring Key Possible
Values
2 OopP 3 = The pupil marked only a, b and e. 0,2,3
2 = The pupil marked only three pictures, two of which are
correct (a, b or e) or the pupil marked only two correct
pictures.
0 = other (e.g. The pupil marked more than 3 pictures.)
3 MC 3 = (b) Ronny 0,3
0= other
4 oP 3 = (a) (chocolate) cake 0,3
0 = other
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TASK 2: Access to information from spoken texts

(AIST)
Task Item # |Item Type Scoring Key Possible
Values

5 MC 3 = (b) in the afternoon 0,3
0= other

6 MC 3 = (c) at Ronny's house 0,3
0= other

TASK 3: Access to information from written texts

(AIWT)
Task Item # |Item Type Scoring Key Possible
Values

7.1 MC 4= (h) 0,4
0= other

7.2 MC 4= (f) 0,4
0= other

7.3 MC 4= (¢ 0,4
0= other

7.4 MC 4= (b) 0,4
0= other

7.5 MC 4= (d) 0,4
0= other

B il e A
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TASK 4: Access to information from written texts

(AIWT)
Task Item # | Item Type Scoring Key Possible
Values
8 MC 3= (c)family 0,3
0= other
9 MC 3 = (d) at her grandparents' house 0,3
0= other
10 MC 3= (a)adog 0,3
0= other
11 OP 4 = Answers that refer to the desert and/or camels 0,4
(Rina/She/We/They) (went/go) (to) (the) desert; (Rina)
(saw/see) (some) camels
0 = other
12 OP 3 = month: 4; April 0,1,3
and
year: 2009
1 = The pupil wrote one of the above.
0 = other
13 MC 4 = (c) a vacation 0,4
0= other

‘.@ml dadiall e Lol
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TASK 5: Written presentation

(WP)
Task Item # |Item Type Scoring Key Possible
Values
14 OP Calculate the final grade for Task 5 following the steps below: 0-5

1. Evaluate each of the 5 words separately. Each word gets a
grade of 0 or 1 point (see Criteria for Assessment below).

2. Add the points for each of the words together to calculate
the final grade for Task 5 (0-5 points).

Criteria for Assessment:

Accept answers that show an understanding of what pupils
would put in their school bags.
Do not deduct for spelling mistakes.

1 = Word is comprehensible, relevant and appropriate.
Examples: ball; book; bottle; clothes; colors; computer;
crayons; diary; food; glue; marker; meal; pencil(s);
pencil box; pen(s); phone; ruler; sandwich; sharpener;
shoes; stickers; sweater; T-shirt; water; workbook

0 = Word is incomprehensible, irrelevant and/or
inappropriate. Only copies instructions. Does not write
in English. Does not answer.

o el e 3
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TASK 6: Access to information from written texts

(AIWT)

Task Item #

Item Type

Scoring Key

Possible
Values

15

MC

(c) can't walk

other

0,3

16

OP

N
1]

(They) make her/me strong; (She) can’t walk; It’s fun;
(She) likes sports

fun; strong

other

0,2,4

17

OP

sister; sisters; guitar

other

0,3

18

OP

A TO W[ o P
Il

Four correct answers:

* Sunday — guitar lesson

* Tuesday — ride a horse

* Wednesday — swimming

* Thursday — ride a horse

three correct answers (from above)
two correct answers (from above)
one correct answer (from above)

other

Note: Pupils who answer according to the text and
not exactly according to the word box also receive the
allocated number of points.

0-4

19

OP

(After school), (She/I) help (my) (friends) (with) (their)
English homework; (She) (likes)/(We) (like) (to) sing
(songs) in English

Note: Accept answers which are written in the pupils'
own words.

other

0,3

20

MC

(b) Karen Can Do Many Things

other

0,3

‘.«L_.JL'.JI dadiall e Lol
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TASK 7: Written presentation

(WP)

Task Item # Item Type

Scoring Key

Possible Values

21

OP See instructions below

Calculate the final grade for task 7 following the steps below:
Evaluate each of the 4 sentences separately according to the list of criteria below.

1.

Each sentence gets a grade between 0-20 points.

Note 1: Each criterion gets a different number of points.

Note 2: Individual, discrete words are awarded 0.

Add the total points for each of the 4 sentences together.

3. Use the Conversion Table below to calculate the final grade for Task 7.
List of Criteria for Each Sentence
Criteria Explanation Points
a. Content 7 = relevant and comprehensible content 0,3,7
3 = partially relevant and comprehensible content
0 = content is incomprehensible and/or irrelevant
b. Word order 4 = correct word order 0,4
0 = incorrect word order
c. Subject-verb 1 = correct subject-verb agreement 0,1
agreement 0 = incorrect subject-verb agreement
d. Correct form of the 1 = correct form of the verb, unless the main verb is 0,1
verb “be”, which may be missing in some cases
0 = incorrect form of the verb
e. Capital letters 2 = correct use of capital letters 0,2
0 = no use or incorrect use of capital letters
f. Full stops 1 = correct use of full stops 0,1
0 = no use or incorrect use of full stops
g. Pronouns and/ or 2 = correct use of pronouns and/or articles and/or 0,2
articles and/or prepositions if and when necessary
prepositions 0 = incorrect use of pronouns and/or articles and/or
prepositions
h. Spelling 2 = correct spelling of high-frequency words 0,2
0 = incorrect spelling of high-frequency words

Conversion Table
Total number of points for Final Grade for Task 7
the 4 sentences together
73-80 10
65-72 9
57-64 8
49-56 7
41-48 6
33-40 5
25-32 4
17-24 3
9-16 2
1-8 1
0 0
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A girl: Let's play football. We can play a football game outside.

NEEES IR EN v J I [ R PENr
) fsaliag L ST el sae IN_G:I

Number 1

A boy: Let's tell funny stories. We can also bring books that we like. It'll be fun!
Number 2

A boy: We can make food in class and eat it. Let's make fruit salad. Yummy!
Number 3

A girl: We can listen to music. We can sing and dance. too!

Number 4

A boy: Let's paint a big picture. We can put it on the wall in the classroom.
Number 5

A girl: We want to play on the computer. We'll play computer games and

write to kids in different schools.
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Sami Hi Mabha. It's Sami.

Maha Hi Sami. How are you?

Sami I'm fine. Don't forget, tomorrow is the surprise party for Ronny's
birthday. We have lots of things to do.

Maha It's OK Sami. I'll get the balloons today. What about the cake?

Sami I want to make the cake. My mother will help me make a chocolate
cake tonight.

Maha Yummy! Everyone loves chocolate cake.

Sami I have to buy Ronny a present. What are you going to buy him?

Maha I'm going to buy him a goldfish. His mom says it's OK. Ronny loves
animals.

Sami That's a good idea! I also want to buy him a fish. Let's buy him two
goldfish.

Maha Great idea Sami. Do you want to go to the pet shop together to buy
the goldfish?

Sami Yes. Let's go this afternoon after school.

Maha OK. Come to my house at 4 o'clock and we'll go to the pet shop. My
father can take us.

Sami OK. What time is everyone coming to the party at Ronny's house?

Maha Well. everyone is coming to Ronny's house at 7:30 in the evening,
before he comes home. Ronny comes home at 8 o'clock.

Sami Great. He'll be so happy and surprised!

Maha Yes. he will. I have to go now. See you later.

Sami Bye Maha. See you at 4:00.
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dade) e daiuy] 13 Juadll
Guidelines for English Fifth Grade
Meitzav 2010

Introduction

Overview

The Hebrew acronym Meitzav (1190 2 NNy My »111) has been translated
into GEMS (Growth and Effective Measures of Schools). As reflected in the name,
GEMS consists of a battery of tests, of which the English test is only one component.
We suggest that when analyzing the results teachers take note of data collected
from the other components of GEMS, and integrate the information to provide a
more comprehensive picture of their school in terms of achievement in the core
subjects (Hebrew/Arabic, Mathematics, English, Science), school climate and
pedagogical environment.

The internal Meitzav English test covers two domains in the English curriculum —
Access to Information and Presentation. (The domain of Social Interaction is
assessed on a sample of schools.) The test was designed to assess the achievement
of some of the benchmarks (in particular, those benchmarks that can be assessed
through more traditional testing procedures). The test is divided in three parts due
to both logistic and pedagogical considerations. The first part is composed of two
listening texts (of graduated level of difficulty) designed to assess the benchmarks in
the domain of Access to Information from oral texts. The second part is composed of
two reading texts (of graduated level of difficulty) that are designed to assess the
benchmarks in the domain of Access to Information from written texts, as well as
one written task designed to assess benchmarks in the domain of Presentation. The
third part is composed of one reading task (most demanding) that is designed to
assess the benchmarks in the domain of Access to Information from written texts

and one written task (more demanding than the previous written task) designed to
assess benchmarks in the domain of Presentation. .

The purpose of these guidelines is to provide teachers with a better understanding
of the aims of the Meitzav English test and the test content, as well as to enable
them to make use of the test results in their classroom teaching. Included in this
guide is a mapping of the test together with a detailed Answer Key for grading pupil
performance. It also presents analyzed samples of pupil performance, including
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common errors as well as pedagogical recommendations for classroom teaching.
This analysis may serve teachers in analyzing and interpreting the results of their
classes, in diagnosing pupil’s strengths and weaknesses, as well as in allowing
comparison of performance against national norms.

Ministry Publications

The ministry provides a number of publications that you will find helpful in your
teaching. The Ministry site for English can be found at the following URL:
http://www.education.gov.il/english

The following are short descriptions of relevant publications with links to each.

National English Curriculum

"The goal of this new curriculum is to set standards for four domains of English
language learning: social interaction; access to information; presentation; and
appreciation of literature and culture, and language. According to this curriculum, by
the end of twelfth grade, pupils should be able to:

e interact effectively in a variety of situations,
obtain and make use of information from a variety of sources and media,
present information in an organized manner,

e appreciate literature and other cultures and the nature of language."
Online: http://www.education.gov.il/tochniyot limudim/engl.htm#2 2

Guidelines for the Teaching of English at the Pre-Foundation Level

"This document defines the benchmarks and provides the guidelines for the teaching
of English at the pre-foundation level. The benchmarks for the pre-foundation level
define what pupils need to know and are able to do in the initial stages of language
acquisition. These include extended aural/oral practice and the development and
consolidation of basic alphabetical knowledge. A smooth transition to the
foundation level is contingent on following the stages outlined in these pre-
foundation benchmarks."

Online:

http://cms.education.gov.il/EducationCMS/Units/Mazkirut Pedagogit/English/Publi
cations/Curriculum/

Curriculum for Pupils with Special Needs

"The purpose of the booklet is to serve as a guide for the modification and
implementation of the National English Curriculum (2001) for pupils with
disabilities."

Online: http://cms.education.gov.il/NR/rdonlyres/4484CB64-E1CC-4DDE-B38C-
DOC704E538F4/71242/English0137.pdf
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Prerequisite Knowledge, Skills and Strategies for the Foundation Level

"The purpose of this document is to supplement the curriculum by:

e demonstrating how to map out prerequisite knowledge, skills and
strategies needed to reach targeted benchmarks at the foundation level,

e demonstrating how to map out the prerequisite knowledge, skills and
strategies for a specific task for each of the three stages for the same
targeted benchmark at the foundation level,

e providing a tool to map out prerequisites for additional benchmarks at all
levels."

Online:
http://cms.education.gov.il/EducationCMS/Units/Mazkirut Pedagogit/English/Public
ations/Prerequisites/

Assessment Guidelines 2001

"This booklet seeks to explain the principles of classroom assessment as outlined in
Section One of the English Curriculum: Principles and Standards for Learning English
as a Foreign Language for All Grades (Ministry of Education, 2001, pp. 19-20). It
focuses on a performance-based approach to education in general and classroom
assessment in particular, and is closely connected to the Curriculum’s underlying
principles."

Online:

http://cms.education.gov.il/EducationCMS/Units/Mazkirut Pedagogit/English/Publi
cations/Assessment Guidelines/

Bank of Performance Tasks for Elementary School

"The tasks in the bank are intended to form an integral part of the teaching-learning
continuum. The object of assessment is to provide constant feedback regarding both
progress and product, with a view to achieving the standards set out in the English
curriculum. The use of these tasks will complement the summative assessment
process currently constituted by external tests such as the Meitzav, widening the
spectrum of means for assessing linguistic abilities. The tasks encourage pupil
involvement and reflection on learning, enabling them to use various learning
strategies and resources."

Online:
http://cms.education.gov.il/EducationCMS/Units/Rama/maagaraimesimot/Maagre

Mesimot/MaagarMisimotYesodi.htm
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Mapping of the English Meitzav Test

Introduction

The mapping of the test consists of the following: a) an overview of each of the
tasks, b) the text itself (where relevant), and c) item information relating to levels of
comprehension1 and levels of difficultyz, or a scoring rubric (where relevant).

For the tasks related to the domain of Access to Information from oral texts, the
overview includes the following: a) a description of the text (text type, topic,
linguistic aspects, length of texts), b) the transcript of the text and test items
(number and type), c) suggestions for administration and d) pedagogical
recommendations for classroom teaching.

For the tasks related to the domain of Access to Information from written texts, the
overview includes the following: a) a description of the text (text type, topic,
linguistic aspects, length of texts) and test items (number and type), b) suggestions
for administration and c) pedagogical recommendations for classroom teaching. For
the tasks related to the domain of Presentation, a detailed scoring rubric is included
for each of the two tasks (Tasks 5 and 7).

! Levels of Comprehension:

Lower Order Thinking Skills (LOTS)

Literal Comprehension: Literal comprehension refers to an understanding of the explicit meaning of a text.
Questions that require literal comprehension include items that can be answered directly from the text at the
sentence level. They can be questions that require either copying or rephrasing of information from the text.

Higher-Order Thinking Skills (HOTS)

Integration: Integration refers to an understanding of the explicit meaning of a text but also requires accessing
information from various parts of the text in order to answer a given question. Questions that require integration
include items that require thinking about how ideas or information in the passage relate to each other as well as
to an understanding of its main idea and supporting details.

Inference: Inference refers to an understanding of the implicit meaning of a text. Questions that require
inference include items that involve combining the pupil’s literal understanding of the text with their own
knowledge and experiences in order to produce a response that is not explicitly stated in the text. It also entails
questions that require identification of a specific text type.

? Levels of Difficulty: The level of difficulty for each item is given on a scale of 1 to 4, where 1 represents a low
level of difficulty and 4 represents a high level of difficulty. The levels of difficulty were calculated based on
empirical data. The level of difficulty is established by calculating the percent of correct answers for a particular
item. For example, the low level of difficulty (1) means that 85%-100% of pupils answered correctly.

1= 85%100%
2= 65%-84%
3= 40%-64%
4= 2000-3%%

v"wnn ,'n NND7 n'721x2 M9 2"¥m (NN Ndw1a) — NI'NID NNaIn

50



Part A

The first part of the Meitzav English test relates to the domain of Access to
Information from oral texts. This part is comprised of two listening tasks, sequenced
in order of increasing difficulty (Tasks 1 and 2).

Task 1

Discourse features (text description)

Text type: A classroom discussion

Topic: Suggestion for a fun day at school

Linguistic aspects of text: High frequency vocabulary, basic sentence structure, use of
modals

Item description

Total number of test items: 5

Item types: Multiple-choice (matching pictures). Pupils select five pictures from
eight options.

Administration

The pupils hear the text twice and read the instructions. (Instructions are given in

Hebrew/Arabic on the tape and appear in English and in Hebrew/Arabic on the test

paper.)

Recommendations:

e Allow time prior to listening for pupils to read the questions.

e Encourage pupils to check their answers prior to the second listening; time is
allotted for this on the recording.

e Encourage pupils to check their answers after completing the task.

Transcript

Number 1

A boy: Let's tell funny stories. We can also bring books that we like. It'll be fun!

Number 2

A boy: We can make food in class and eat it. Let's make fruit salad. Yummy!

Number 3

A girl: We can listen to music. We can sing and dance, too!

Number 4

A boy: Let's paint a big picture. We can put it on the wall in the classroom.

Number 5

A girl: We want to play on the computer. We'll play computer games and write to kids in
different schools.
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Analysis of the transcript

The theme of the text is familiar to pupils, as they are exposed to "teacher talk" on a
regular basis. The teacher in the text is presenting information, describing tasks and
giving instructions that pupils have heard in their everyday classroom experience.
The sentences are either simple or compound, and use is made of simple tenses and
the imperative.

Item breakdown

Item information Answer Key

Items 1.1-1.5 1.1 2= (picture g)
Benchmark: 0 = other
Understand, (at sentence level), the general | 1.2 2 = (picture d)
meaning, main ideas and sequence of events | 0 = other

in a text 1.3 2 = (picture h)
Level of comprehension: 0 = other

Literal 1.4 2= (picturee)
Estimated level of difficulty: 0 = other)

1.1-1 1.5 2 =(picturec)
12-1 0 = other

13-1

14 -1

15-1

Sample analysis of this item

The question:

Listen to the suggestion of each pupil.

Match each suggestion you hear to one of the pictures on the next page.

Write the number of the suggestion in the square under the right picture.

You will hear the pupils' suggestions twice.

Listen to the example and look at the matching picture at the top of the next page.
Now listen to the other suggestions.

Note: There are more pictures than you need.

Item characteristics:
Closed (matching picture to spoken text)

Considerations when designing the item:

The topic and content are related to the pupil’s knowledge and personal experience, and the
vocabulary items are familiar. The text is on the sentence level and does not require
extended integration of information. The test items are presented as pictures and therefore
do not require any reading on the part of the pupils. Extensive thought was put into these
pictures as their clarity and the meaning they convey should be in exact alighment with the
listening text. In designing the distracters for each set the main consideration was that some
of the information presented in the picture comes out of the text, but does not completely
match what was said (e.g. pupils with a table of food outside in the school yard instead of
pupils eating food in class). Pupils who have not completely understood the main idea of
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the sentence, but have rather picked up only a number of words, would tend to choose the
distracter.

Analysis of pupil’s performance:

Successful performance indicates that the pupil is able to understand a main idea expressed
in a sentence. By matching the content of the sentence to the most suitable picture (a visual
representation of the content of the sentence) the pupil has provided evidence of
understanding the idea expressed in the sentence. Pupils who did not answer correctly may
not have understood the main idea, but instead have a picked up a certain detail or a
particular word in the sentence.

General pedagogical recommendations for the classroom related to Task 1 and
based on items 1.1-1.5

A. Classroom activities at the pre-foundation stage are characterized by
extensive work on oral/aural skills. If you believe that pupils have not had
enough opportunity to work on these skills, it is highly recommended that
you spend a significant amount of time on them. Effective oral/aural work
lays an essential foundation for continued language acquisition, as well as for
reading and writing.

B. Have your pupils practice their listening skills by using a variety of oral texts
of differing lengths and levels of difficulty. Easier listening texts are on the
sentence level. Texts should be comprised of familiar vocabulary items only.
Speakers may have different accents and different intonation.

C. Skills to work on with your pupils:

e understanding main ideas and details

e following a sequence

e following simple instructions

D. Items to practice with your pupils:

e items that tap into the global aspects of a text (e.g. topic, main idea)

e items that tap into the supporting ideas and details of a text (e.g. details
in a description)

e items that tap into the ability to follow a sequence (e.g. of events)

e matching what is heard and understood to graphic representations of the
oral text (e.g. pictures)

Task 2

Discourse features (text description)

Text type: Conversation

Topic: Planning a birthday party

Linguistic aspects of text: High frequency vocabulary, basic sentence structure, the
present simple and future tenses, imperative
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Item description

Total number of test items: 5

Item types: Multiple-choice (matching pictures, select three pictures from five

options) — 1 item; multiple-choice - 3 items, each with four options (one correct

answer and three distracters); open (sentence completion) — 1 item

Administration

The pupils hear the text twice and read the instructions. (Instructions are given in
Hebrew/Arabic on the tape and appear in English and in Hebrew/Arabic on the test
paper.)

Recommendations:

Allow time prior to listening for pupils to read the questions.

Encourage pupils to check their answers prior to the second listening; time is
allotted for this on the recording.

Encourage pupils to check their answers after completing the task.

Transcript

Sami: HiOsnat. It's Sami.

Osnat: Hi Sami. How are you?

Sami: I'm fine. Don't forget, tomorrow is the surprise party for Ronny's birthday.

We have lots of things to do.

Osnat: It's OK Sami. I'll get the balloons today. What about the cake?
Sami: | want to make the cake. My mother will help me make a chocolate cake

tonight.

Osnat: Yummy! Everyone loves chocolate cake.

Sami: | have to buy Ronny a present. What are you going to buy him?

Osnat: I'm going to buy him a goldfish. His mom says it's OK. Ronny loves animals.
Sami: That's a good idea! | also want to buy him a fish. Let's buy him two goldfish.
Osnat: Great idea Sami. Do you want to go to the pet shop together to buy the

goldfish?

Sami: VYes. Let's go this afternoon after school.
Osnat: OK. Come to my house at 4 o'clock and we'll go to the pet shop. My father

can take us.

Sami: OK. What time is everyone coming to the party at Ronny's house?
Osnat: Well, everyone is coming to Ronny's house at 7:30 in the evening, before he

comes home. Ronny comes home at 8 o'clock.

Sami: Great. He'll be so happy and surprised!

Osnat: Yes, he will. | have to go now. See you later.

Sami: Bye Osnat. See you at 4:00.
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Analysis of the transcript

A new pupil has come to the neighborhood and his classmates are showing him
around. Only two characters are talking but other pupils are with them. They visit
different sites in the neighborhood that are of importance to them (the park, the
shopping center, etc.). The pupils speak about the activities that are related to these
sites, as well as how they feel about them.

This is an integrative text in that it requires listeners to understand the structure of a
conversation and the relationship between the speakers, the context and the
content.
(a) The text type of a conversation is familiar to pupils.
(b) The setting is characterized by turn-taking, as speakers respond to each
other.
(c) Redundancy has been included in this text as authentic oral conversation
includes redundancy and it also supports listening comprehension.
(d) The organization is based on sequencing, i.e., order of actions, and turn
taking in the conversation.

Item breakdown

Item information

Answer Key

Item 2

Benchmark:

Understand the general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Literal

Estimated level of difficulty:

2

3 = The pupil marked only a, b and e.

2 =The pupil marked only three pictures,
two of which are correct (a, b or e) or the
pupil marked only two pictures and both are
correct.

0 = other (e.g. The pupil marked more than 3
pictures.)

Sample analysis of this item
The question:

Look at the pictures below. Put an X in the boxes next to the three pictures that show what

Sami and Osnat plan to bring to the party.

Item characteristics:

Closed (matching picture to spoken text according to the sequence)

Considerations when designing the item:

The task taps into the pupil’s ability to identify the main ideas of a text and follow the

sequence of events. The topic is related to the pupil’s knowledge and personal experience

and the vocabulary items are familiar to them. In this item pictures function as answers and

distracters and therefore no reading is required on the part of the pupil.
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Analysis of pupil’s performance:

Successful performance indicates that the pupil understands the main idea expressed in a
conversation, follows the sequence of events and matches what is heard to a graphic
description. Pupils who did not answer correctly may (a) have only picked up isolated
elements of the conversation and not integrated them into a general idea or b) have
understood the ideas but have not sequenced them correctly.

Item information Answer Key
Item 3 3 =(b) Ronny
Benchmark: 0 = other

Understand the general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Literal

Estimated level of difficulty:

2

Sample analysis of this item
The item:
The partyis for .

Item characteristics:
Multiple-choice

Considerations when designing the item:

The item is designed to tap into the pupil’s ability to identify the main idea of the text. In
designing the distracters the main consideration was that the pupils would have heard the
ideas in the text but may not have picked up on the detail itself. Even though the
interrogative might seem to be intuitively easier for pupils to answer (when you ask for
information you ask a question), the sentence completion format was chosen, since
introducing a wh- question would have made the item more difficult.

Analysis of pupil’s performance:

Successful performance indicates that the pupil has identified and understood the main
idea. Pupils who did not answer correctly may indicate that the pupil was not able to identify
the main protagonist in the conversation or may not have understood that the main idea
was planning a party for that person.
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Item information Answer Key

Item 4 3 =(a) (chocolate) cake
Benchmark: 0 = other

Understand the general meaning, main idea
and sequence of events in a text

Level of comprehension:

Literal

Estimated level of difficulty:

2

Sample analysis of this item
The question:
Sami's mother will help him make

Item characteristics:
Multiple-choice

Considerations when designing the item:

The item taps into the pupil’s ability to identify an explicitly stated fact. With regard the
choice of item type, even though the interrogative might seem to be intuitively easier (when
you ask for information you ask a question), the sentence completion format was chosen,
since introducing a wh- question would have made the item more complex and thus even
more difficult for the pupils at their present level of language proficiency.

Analysis of pupil’s performance:

Successful performance indicates that the pupil has identified and understood the explicit
statement of fact and has transferred the presentation of the fact from the first person
possessive (‘my’) to the third person possessive ('Sami’s'). Pupils who did not answer
correctly may not have understood the beginning of the sentence or may not have made the
transfer from first person to third person.

Item information Answer Key
Item 5 3 = (b) in the afternoon
Benchmark: 0 = other

Understand the general meaning, main idea
and sequence of events in a text

Level of comprehension:

Literal

Estimated level of difficulty:

2

Sample analysis of this item
The question:
When are Osnat and Sami going to the pet shop?
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Item characteristics:
Multiple-choice

Considerations when designing the item:

The item taps into the pupil’s ability to identify an explicitly stated time, i.e., the afternoon.
In designing the distracters the main consideration was that the pupils would have heard
times in the text but did not make the connection with the visit to the pet shop.

Analysis of pupil’s performance:
Successful performance indicates that the pupil has identified the time stated in the text.
Pupils who did not answer correctly may not have understood the question, or not

”

understood that “Let’s” refers to the children themselves.

Item information Answer Key
Item 6 3 =(c) at Ronny's house
Benchmark: 0 = other

Understand the general meaning, main idea
and sequence of events in a text

Level of comprehension:

Literal

Estimated level of difficulty:

2

Sample analysis of this item
The question:
Where is the party?

Item characteristics:
Multiple-choice

Considerations when designing the item:

The item taps into the pupil’s ability to identify an explicitly stated place, i.e., Ronny’s house.
In designing the distracters the main consideration was to present the pupils with places
that may have come out of the text.

Analysis of pupil’s performance:

Successful performance indicates that the pupil has located the necessary information.
Pupils who did not answer correctly may not have understood the question, may have
confused the names (Sami / Ronny), or may have missed the point.
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General pedagogical recommendations for classroom teaching related to Task 2

and based on items 2-6

A. Have your pupils practice their listening skills by using a variety of oral texts
of differing lengths and levels of difficulty. Speakers may have different
accents and different intonation.

B. Skills to work on with your pupils:

identifying the topic (from sentence level, paragraph level and text level)
differentiating main ideas from supporting details

identifying text organization (e.g. sequence)

recognizing connectors that signal organization (e.g. first, second)
recognizing that conversations involve turn taking

using reference words to support understanding (especially personal and
possessive pronouns) and applying strategies to retrieve their referents
identifying opinions/feelings

C. Items and questions to practice with your pupils:

items that tap into the global aspects of a text (e.g. topic, main idea,
sequence)

items that tap into the supporting ideas and details of a text (e.g. actions,
times)
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Part B

The second part of the test relates to both the domain of Access to Information from
written texts (Tasks 3 and 4) and the domain of Presentation (Task 5). For each
domain, the tasks are sequenced in order of difficulty. The domains have been
staggered as it was found, from previous years of Meitzav test administration, that if
the two presentation tasks (writing) follow the three Access to Information tasks
(reading comprehension) many pupils do not complete the writing tasks. By placing
the first writing task after two tasks that involve reading, it has been found that
more pupils produce a written product.

Task 3

Discourse features (text description)

Text type: Conversation (sentence level)

Topic: Everyday situations (e.g., school, store, restaurant)

Linguistic aspects of text: High frequency vocabulary; basic sentence structure;
present simple tense and imperative

Length of text: Five sentences and one example; each sentence five to seven words

Analysis of the text

The text consists of separate sentences that describe pictures in the school
newspaper. They represent everyday familiar situations. The vocabulary is familiar to
pupils.

Item description

Total number of test items: 5

Item types: Multiple-choice (matching pictures; select five pictures from eight
options)

Administration
Encourage pupils to read the instructions (instructions appear in English and
Hebrew/Arabic). Encourage pupils to check their answers.

Item information Answer Key
Item 7 7.1 4=(h)
Benchmark: 0 = other
Understand (at sentence level) the general 7.2 4=(f)
meaning , main ideas and sequence of 0 = other
events in a text 7.3 4=(c)
Level of comprehension: 0 = other
Literal 7.4 4=(b)
0 = other
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Estimated level of difficulty: 7.5 4=(d)
7.1-1 0 = other
7.2-3

73-1

74-1

75-1

Sample analysis of this item

The question:

What is the person in each picture saying?

Match the sentence to the picture.

Write the letter of the picture next to each sentence.
Note: There are more pictures than you need.

Item characteristics:
Closed (matching sentence to picture)

Considerations when designing the item:

This task is designed to tap into the ability to understand the general meaning of individual
sentences (who is doing what to whom/what and where). The sentences and their
corresponding pictures represent familiar topics, everyday situations and people's actions in
these situations. Sentence structure is simple and verbs are in the present tense. Vocabulary
is familiar to the pupils. Graphics were chosen as a means to tap into the pupil’s ability so as
to circumvent having pupils read the test items.

Analysis of pupil’s performance:

Successful performance indicates that the pupil is able to decode written information and
understand ideas expressed at the sentence level, and is also able to match the main idea to
a graphic representation. Pupils who did not answer correctly may have been relied only on
an understanding of isolated word(s). For example, a pupil might recognize the isolated
word 'book' and therefore choose the picture of the boy checking out a book in the library
instead of the girls looking at the picture book.

General pedagogical recommendations for classroom teaching related to Task 3
and based on items 7.1-7.5
A. Provide your pupils with many opportunities for reading a wide variety of
texts independently. When working on beginning reading provide pupils with
sentence-level texts, gradually building up to integrative texts. Have your
pupils practice their reading skills by using a variety of texts of differing
lengths and levels of difficulty. Pay particular attention to working with texts
that contain at least 95% of familiar vocabulary in order to promote fluency
in reading. Provide ample practice for developing pupil’s fluency in reading as
more fluent readers are better able to focus on making meaning.
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B. Skills to work on with your pupils:
e matching what is heard and understood to graphic representations of the
oral text (e.g. pictures)
e understanding simple sentence structure (identifying 'who does what to
whom')
e identifying ideas in sentences
C. Items and questions to practice with your pupils:
e items that tap into ideas at the sentence level (e.g., matching the main
idea to a graphic representation)
e items that require matching

Task 4

Discourse features (text description)

Text type: Letter

Topic: A vacation in Eilat

Linguistic aspects of text: High frequency vocabulary; basic sentence structure; past,
present and future tenses

Length of text: 114 words.

Item description
Total number of test items: 6
Item types: Multiple-choice — 4; Open (questions) - 2

Administration
Encourage pupils to read the instructions (instructions appear in English and
Hebrew/Arabic). Encourage pupils to check their answers.

Item information Answer Key
Item 8 3 =(c) family
Benchmark: 0 = other

Understand the general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Literal

Estimated level of difficulty:

1

Sample analysis of this item
The question:
Rinais in Eilat with her ___.
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Item characteristics:

Multiple-choice

Considerations when designing the item:

In the sentence 'l am on vacation with my mother and my brothers in Eilat' pupils must
understand that the referent of 'l' is Rina. This requires familiarity with the features of a
letter (i.e. understanding that the name of the writer can be found at the end). They must
also classify the specific members (mother and brothers) into the broader category of
‘family' (the correct choice) and also understand that 'her' in the question stem refers to
'Rina's".

Analysis of pupil’s performance:

Successful performance indicates that the pupil has identified that Rina is the writer of the
letter (thus the referent of 'l'), has understood the requirements of the question and have
successfully categorized 'mother and brothers' into the general category of 'family'.

Pupils who did not answer correctly may not have understood the question or what is
required to complete the sentence. Alternatively, they may have understood the question
but could not locate and/or integrate the relevant information in the text.

Item information Answer Key
Item 9 3 =(d) at her grandparents' house
Benchmark: 0 = other

Understand the general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Integration

Estimated level of difficulty:

2

Sample analysis of this item
The question:
Where is Rina?

Item characteristics:
Multiple-choice

Considerations when designing the item:

Pupils need to know how to locate specific information from a letter. The interrogative form
was used here (in contrast to sentence completion) as the syntax is easy and it is the most
direct way to ask the question. Pupils must successfully integrate the information that Rina
is with her family in Eilat with the sentence 'We are staying at my grandparents' house'. They
must understand that 'We' refers to Rina, her mother and her brothers and that both
sentences are referring to the same point in time (i.e. the vacation in Eilat).
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Analysis of pupil’s performance:

Successful performance indicates that the pupil has identified the place. Pupils who did not

answer correctly may not have understood the question. Alternatively, they may have

understood the question but could not access and/or integrate the appropriate information

from the text.

Item information Answer Key
Item 10 3=(a)adog
Benchmark: 0 = other

Understand the general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Literal

Estimated level of difficulty:

1

Sample analysis of this item
The question:
Bobbyis .

Item characteristics:
Multiple-choice

Considerations when designing the item:

Pupils need to integrate the sentence stating that Rina is staying at her grandparents' house

with the following sentence, 'They have a little dog, Bobby'. They must understand that

'They' refers to her grandparents and that Bobby refers to the 'little dog' (as signaled by the

comma).

Analysis of pupil’s performance:

Successful performance indicates that the pupil understood that 'Bobby' refers to Rina's

grandparents' dog. Pupils who did not answer correctly may not have understood the

question. Alternatively, they may have understood the question but could not access and/or

integrate the appropriate information from the text.

Item information

Answer Key

Item 11

Benchmark:

Understand the general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Literal

Estimated level of difficulty:

1

4 = Answers that refer to the desert and/or
camels

(Rina/She/We/ They) (went/go) (to) (the)
desert; (Rina)( (saw/see) (some) camels

0 = other
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Sample analysis of this item
The question:

What did Rina do on Friday?
Item characteristics:

Open question

Considerations when designing the item:

Pupils must locate the sentence that starts with 'On Friday' and retrieve the referent of the
subject of the sentence ('We' refers to Rina, her mother and brothers). They must then
identify the verb ('went') and prepositional phrase, 'to the desert with my grandparents'.
Analysis of pupil’s performance:

Successful performance indicates that the pupil understands the question and has identified
and decoded the information in the relevant sentence. Pupils who did not answer correctly
may not have understood the question. Alternatively, they may have understood the

question but could not access and/or integrate the appropriate information from the text.

Item information Answer Key

Item 12 3 = month: 4; April

Benchmark: and

Identify different text types. year: 2009

Level of comprehension: 1 = The pupil wrote one of the above.
Literal 0 = other

Estimated level of difficulty:

2-3

Sample analysis of this item
The question:
When did Rina write to Maya?

month year

Item characteristics:
Open question

Considerations when designing the item:

The item taps into the pupil’s understanding of the conventions of a letter, i.e., know that
the date usually appears at the top of the letter. The pupil also needs to have understood
the wh- question starting with ‘when’, but includes scaffolding by providing the specific
requirement of writing both the month and the year.

Analysis of pupil’s performance:

Successful performance indicates that the pupil has understood the question and has
knowledge of the conventions of a letter. Pupils who did not answer correctly may not have
understood the question, despite the scaffolding, and/or may not have understood that the

date at the top of the letter indicates the time of writing.
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Item information

Answer Key

Item 13

Benchmark:

Understand the general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Inference

Estimated level of difficulty:

3

4 = (c) a vacation
0 = other

Sample analysis of this item
The question:
What is the letter about?

Item characteristics:
Multiple-choice

Considerations when designing the item:

The item is designed to tap into the pupil’s ability understand the topic of the text by

integrating the information in the text.
Analysis of pupil’s performance:

Successful performance indicates that the pupil has integrated the necessary information.
Pupils who did not answer correctly may not have understood the question. Alternatively,
they might have understood the question, but did not identify the general topic of the letter.
This would be evidenced by having chosen a distracter that relates to specific details of the
trip ('riding camels' — although Rina didn't ride them, or 'a boat trip') or a distracter that
relates to the fact that Rina went on the trip with her family ('Rina's family').

General pedagogical recommendations for classroom teaching related to Task 4

and based on items 8-13

A. Have your pupils practice their reading skills by using a variety of texts of
differing lengths and levels of difficulty. Level of difficulty could vary
according to text length, grammatical structures and types of sentences
(simple, compound, complex), number of syllables in words, number of
words in each sentence, frequency of vocabulary items (from most frequent
to less frequent), recognizable chunks, text organization, familiarity of
content, etc.). Pay particular attention to working with texts that contain at
least 95% of familiar vocabulary and chunks. Provide ample practice for
developing pupil’s fluency in reading as more fluent readers are better able

to focus on making meaning.
B. Skills to work on with your pupils:

e understanding simple sentence structure (identifying 'who does what to

whom')

e identifying the main idea of a sentence
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e identifying the main ideas of a text

e identifying supporting details

e scanning for specific information

e categorizing details

e identifying the conventions of text types

e recognizing specific features of different text types
C. Items and questions to practice with your pupils:

e jtems that tap into main ideas and supporting details

e items that tap into conventions of text types

e wh- questions

e items that require sentence completion

Task 5

Item description

The item requires pupils to add items to a list of things that they usually put in their
school bag. The prior knowledge required of pupils is knowledge of what to put in a
school bag and the relevant vocabulary.

Administration

Encourage pupils to read the instructions (instructions appear in English and in
Hebrew/Arabic). Encourage pupils to write clearly. The scoring key focuses on
comprehensibility and relevance only. Although points are not deducted for spelling
mistakes you should encourage your pupils to check their spelling.
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Task and Item Information

Answer Key

Item 14

Task:

What do you usually put in your school bag?
Add five items to the list.

Write in English.

Benchmark:

Describe people, places, things and events
Estimated level of difficulty:

1

Total scoring range

0-5

Calculate the final grade for Task 5
following the steps below:

1. Evaluate each of the 5 words separately.

Each word gets a grade of 0 or 1 point
(see Criteria for Assessment below).

2. Add the points for each of the words
together to calculate the final grade for
Task 5 (0-5 points).

Criteria for Assessment:

Accept answers that show an

understanding of what pupils would put in

their school bags.

Do not deduct for spelling mistakes.

1 =Word is comprehensible, relevant and

appropriate.

Examples: bag; ball; book; bottle;
clothes; colors; computer; crayons;
diary; food; glue; marker; meal;
pencil(s); pencil box; pen(s); phone;
ruler; sandwich; sharpener; shoes;
stickers; sweater; T-shirt; water;
workbook

0 = Word is incomprehensible, irrelevant
and/or inappropriate. Only copies
instructions. Does not write in English.
Does not answer.

Sample performances

The following are samples of words written by pupils that include spelling and /or
grammatical errors but are acceptable in terms of comprehensibility, relevance and

appropriateness. Each of the following would be given a full point:

e pensil (pencil)
e marcker (marker)
e foode (food)

e box pencils (pencil box or box of pencils)

e sandwij (sandwich)
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The following are samples of words written by pupils that are incomprehensible,

irrelevant and /or inappropriate, or transliterations of another language ('remi').

Each word would be given a zero.

machak

sndvj

desk

kovah

hep

bag (to put a bag in a bag is problematic, and the word is also in the task
itself)

General pedagogical recommendations for the classroom related to Task 5 and
based on item 14

A. Ensure that your pupils have mastered alphabetic principles (including sound-

letter correspondence) and can blend syllables to create words. Ensure that
your pupils are familiar with vocabulary items related to topics that are from
their immediate world.

B. Skills to work on with your pupils:

e productive skills that include both speaking and writing
e sound-letter correspondence

e categorization

e spelling conventions
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Part C

The third part of the test relates to both the domain of Access to Information from
written texts (Task 6) and the domain of Presentation (Task 7). For each domain, the
tasks are sequenced in order of difficulty. The domains have been staggered as it
was found, from previous years of Meitzav test administration, that if the two
presentation tasks (writing) follow the three Access to Information tasks (reading
comprehension) many pupils do not complete the writing tasks. By placing the first
writing task after two tasks that involve reading, it has been found that more pupils
produce a written product.

Task 6

Discourse features (text description)

Text type: A column in a school newspaper

Topic: a pupil in the school writes about herself in the 'Kids in Our School' column
Linguistic aspects of text: High frequency vocabulary; simple and compound
sentences; present simple

Length of text: 175 words

Analysis of the text

A newspaper article is familiar to the pupils as it is one of the text types that they
should be working on in class. The topic is one that encourages tolerance and
understanding of children who may be ‘different’ and have special needs. As this is
the last reading text it is the longest, includes more information, and the level of
language used is the most challenging. As such, verbs appear in both the present
simple and present progressive tenses. The text includes compound sentences and
simple sentences of greater length, including those with two subjects or objects.

Vocabulary is more varied, and the text is denser with regard to detail (e.g. various activities
covering different days of the week).

Item description
Total number of test items: 6
Item types: Multiple-choice — 2; open — 3; sentence completion - 1

Administration
Encourage pupils to read the instructions (instructions appear in English and
Hebrew/Arabic). Encourage pupils to check their answers.

v"wnn ,'n NND7 n'721x2 M9 2"¥m (NN Ndw1a) — NI'NID NNaIn

70



Item information Answer Key

Item 15 3 =(c) can't walk
Benchmark: 0 = other
Understand general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Inference

Estimated level of difficulty:

3

Sample analysis of this item
The question:
Karen's friends help her at school because she .

Item characteristics:
Multiple-choice

Considerations when designing the item:

This question taps into pupils' understanding that Karen has a disability and that because of
this disability her friends help her at school. The cause-effect relationship is not explicitly
marked in the text (contrary to the question stem, which includes the word
'because’).Therefore, pupils must integrate information in two consecutive sentences: 'At
school, my friends help me. | can't walk but | can do many things'. They must then infer the
cause-effect relationship. They must also understand that 'me' and 'l' refer to Karen, the
writer of the text.

Analysis of pupil’s performance:

Successful performance indicates that the pupil has understood the inferred cause-effect
relationship: Karen’s friends help her because she is disabled. Pupils who did not answer
correctly may not have understood the question (e.g. 'because’' indicates cause-effect
and/or Karen is the referent of 'we' and 'l'). Alternatively, they may have understood the
question but could not access and/or integrate the appropriate information from the text to
make the correct inference.

Item information Answer Key

Item 16 4 = (They) make her/me strong; (She) can't
Benchmark: walk; It's fun; (She) likes sports
Understand general meaning, main ideas 2 = fun; strong

and sequence of events in a text 0 = other

Level of comprehension:

Literal

Estimated level of difficulty:

3
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Sample analysis of this item
The question:
Why does Karen do a lot of sports?

Item characteristics:
Open question

Considerations when designing the item:

The items taps into the pupil’s ability to recognize a cause-effect relationship. This includes
integrating two consecutive sentences ('l do a lot of sports. They make me strong') and
retrieving the referent of 'They' (sports). The pupil also needs to have understood that a wh-
guestion starting with ‘why’ requires the provision of a reason.

Analysis of pupil’s performance:

Successful performance indicates that the pupil has understood the cause-effect
relationship. Pupils who did not answer correctly may not have understood the question
and/or may not have understood that they were required to locate the reason for her
actions. The pupils may have understood the question but have not been able to make the
connection between her doing sports and the effect (i.e. making Karen strong).

Item information Answer Key
Item 17 3 = sister; sisters; guitar
Benchmark: 0 = other

Understand general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Literal

Estimated level of difficulty:

3

Sample analysis of this item
The question:
Karen sings songs with her

Item characteristics:
Sentence completion

Considerations when designing the item:

Pupils are required to integrate the information that is given (i.e. that Karen plays the guitar,
she sings with her sisters, they sing songs in English). Because the word ‘with’ in the
guestion stem can be interpreted in two different ways (‘with her sisters’ and ‘with her
guitar’) both answers are considered correct.
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Analysis of pupil’s performance:

Successful performance indicates that the pupil has located the necessary information, has
understood and integrated it. Pupils who did not answer correctly may not have understood
the question or may have understood the question but have not been able to integrate the
necessary information.

Item information Answer Key

Item 18 4 = Four correct answers:

Benchmark: e Sunday — guitar lessons

Locate relevant information for a specific e Tuesday —ride a horse

purpose e Wednesday — swimming

Level of comprehension: e Thursday — ride a horse

Literal 3 =three correct answers (from above)

Estimated level of difficulty: 2 = two correct answers (from above)

2 1 = one correct answer (from above)
0 = other
Note: Pupils who answer according to the
text and not exactly according to the word
box also receive the allocated number of
points.

Sample analysis of this item
The question:
What does Karen do after school?
.02197Y NIIYNN [0NN IWYANYA N7 7Y NI 2Imdn DX IN'Y7un
.0'"Myd NRIYNA NN ynnwa? oo™y A% mvw

Item characteristics:
Multiple-choice

Considerations when designing the item:

The item taps into the pupil’s ability to integrate information in order to transpose it into a
timetable (using an 'answer box'). This requires pupils to locate the following elements in
the text and match to the answer box and timetable: day of the week, and respective
activity (as signaled by a verb and object or by a noun group in the text and answer box).
Analysis of pupil’s performance:

Successful performance indicates that the pupil has understood the task, located the
information in the text, understood the corresponding information from the answer box
necessary to complete the table, and put it in the appropriate slot in the table. Pupils who
did not answer correctly may not have understood the question and/or how to complete the
timetable. Alternatively, they may have understood the task but were unable to retrieve the
necessary information from the text and/or the answer box and write it in the appropriate
slot in the timetable.
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Item information

Answer Key

Item 19

Benchmark:

Understand general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Inference

Estimated level of difficulty:

3

3 = (After school), (She/l) help (my)
(friends) (with) (their) English homework;
(She) (likes)/(We) (like) (to) sing (songs) in
English

Note: Accept answers which are written in
the pupils' own words

0 = other

Sample analysis of this item
The question:

Karen is good at English.
How do we know this?

Item characteristics:
Open question

Considerations when designing the item:

The item taps into the pupil’s ability to understand inference based on direct information

from the text and also to connect the evidence and the inference itself. Pupils must infer

that if Karen helps her friends with their English homework, then she is good at English.

Another possible inference would be that if Karen likes to sing songs in English, she must be

good at it.

Analysis of pupil’s performance:

Successful performance indicates that the pupil has understood the inference and provided

support for it. Pupils who did not answer correctly may not have understood the question

(i.e. have not understood that they are required to provide evidence for the inference).

There may be a problem in understanding that ‘this’ in the question stem refers to the actual

inference. The pupils may have understood the question but have not been able to provide

evidence that supports the inference.

Item information Answer Key
Item 20 3 = (b) Karen Can Do Many Things
Benchmark: 0 = other

Understand general meaning, main ideas
and sequence of events in a text

Level of comprehension:

Inference

Estimated level of difficulty:

3
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Sample analysis of this item

The question:

A good name for Karen's story is .
Item characteristics:

Multiple-choice

Considerations when designing the item:
This item taps into the pupil’s ability to understand the main topic of a text, and their
understanding that the name of a text encompasses the general topic.

Analysis of pupil’s performance:

Successful performance indicates that the pupil has made the correct inference based on the
information given in the text. Pupils who did not answer correctly may not have understood
the question. Alternatively, they might have understood the question, but did not identify
the general topic of the text. This would be evidenced by having chosen any of the
distracters, as they relate to specific details provided in the text.

General pedagogical recommendations for classroom teaching related to Task 6
and based on item 15-20

A. Have your pupils practice their reading skills by using a variety of texts of
differing lengths and levels of difficulty. Pay particular attention to working
with texts that contain at least 95% of familiar vocabulary. Encourage pupils
to read a text more than once. Provide ample practice for developing pupil’s
fluency in reading as more fluent readers are better able to focus on making
meaning. In addition, encourage pupils to read both independently and
extensively, in that the more you read the better reader you become. To
create the necessary conditions for independent/extensive reading, it is
important that schools have a library with English books at a variety of
English levels and on a variety of topics. Furthermore, teachers should allow
class time for pupils to pursue independent reading and have discussions
about what pupils have read.

B. Skills to work on with your pupils:
e identifying the global aspects of a text (e.g. topic, purpose, main idea)
e identifying supporting details
e integrating information from different parts of the text
e identifying and using connecting expressions to understand relationships

among ideas

e inferring meaning
e identifying reference words and retrieving their referents
e making inferences
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C. Items and questions to practice with your pupils:

e items that tap into pupil’s ability to identify main ideas and supporting
details

e items that tap into pupil’s ability to integrate information from an
integrative text

e jtems that tap into pupil’s ability to infer meaning from an integrative text

e items that tap into pupil’s ability to make inferences

e items that require sentence completion

e wh- questions

Task 7

Item description

The item requires pupils to describe pictures of a family outing in the park. Required
prior language knowledge includes knowledge of simple sentence structure (subject
+ verb and optional object / complement) as well as familiarity with relevant
vocabulary, particularly nouns and verbs.

Administration
Encourage pupils to read the instructions (instructions appear in English and in
Hebrew/Arabic). Encourage pupils to write clearly.

Scoring

Each sentence is scored separately according to the list of criteria. Content is
awarded a maximum score of 7; word order is awarded a maximum score of 4
points; capital letters, pronouns and/or articles and/or prepositions are awarded a
maximum score of 2 points; subject-verb agreement, correct form of the verb, and
full stops are awarded a maximum score of 1. The points for each of the sentences
are subsequently added together. A conversion table is given to convert the total
points to a final score. Note that the different scores reflect the differential
weightings of each criterion. In other words, content (with a maximum score of 7) is
weighted more heavily than word order (with a maximum score of 4), which is
weighted more heavily than subject-verb agreement (with a maximum score of 1).
This is indicative of the emphases placed on the various aspects of writing.
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Task and Item Information

Item 21

Task:

The Nader family went to the park. They took pictures at the park.
Look at the pictures.

Write one sentence in English that describes something that is happening in each picture.
Pay attention to grammar and spelling.

Benchmark:

Describe people, places, things and events

Estimated level of difficulty:

2

Total scoring range:

20

Assessment of Task 7

Calculate the final grade for task 7 following the steps below:

1. Evaluate each of the 4 sentences separately according to the assessment list below. Each
sentence gets a grade between 0-20 points.

Note 1: Each criterion gets a different number of points.

Note 2: Individual, discrete words are awarded 0.

2. Add the total points for each of the 4 sentences together.

3. Use the Conversion Table below to calculate the final grade for Task 7.

Assessment List for Each Sentence

Criteria Explanation Points

a. Content 7 = relevant and comprehensible content 0,3,7
3 = partially relevant and comprehensible content
0 = content is incomprehensible and/or irrelevant

b. Word order 4 = correct word order 0,4
0 = incorrect word order

c. Subject-verb agreement 1 = correct subject-verb agreement 0,1
0 =incorrect subject-verb agreement

d. Correct form of the verb 1 = correct form of the verb, unless the mainverb | 0, 1
is "be", which may be missing in some cases.
0 = incorrect form of the verb

e. Capital letters 2 = correct use of capital letters 0,2
0 = no use or incorrect use of capital letters

f. Full stops 1 = correct use of full stops 0,1
0 = no use or incorrect use of full stops

g. Pronouns and/or articles | 2 = correct use of pronouns and/or articles 0,2

and/or prepositions and/or prepositions if and when necessary

0 = incorrect use of pronouns and/or articles
and/or prepositions

h. Spelling 2 = correct spelling of high-frequency words 0,2
0 = incorrect spelling of high-frequency words
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Conversion Table

sentences together

Total number of points for the 4 Final Grade for Task 7

73-80

[
o

65-72

57-64

49-56

41-48

33-40

25-32

17-24

9-16

1-8

0

OR[N W| A~ UOO|N|O| O

Exemplars of pupil performance

1. Sam and Harry are eating and Harry dreanking
2. Mum is reading under the tree.
3. Dad and the boys are playing the ball.

4. Mum and boys are eating, sam reading the book.

Sentence 1

Content: 7

Word order: 4

Subject-verb agreement: 1
Correct form of the verb: 1
Capital letters: 2

Full stops: 0
Pronouns/articles/prepositions: 2
Spelling: 2

TOTAL: 19

Sentence 2

Content: 7

Word order: 4

Subject-verb agreement:1
Correct form of the verb: 1
Capital letters: 2

Full stops: 1
Pronouns/articles/prepositions: 2
Spelling: 2

TOTAL: 20

Sentence 3

Content: 7
Word order: 4

v"wnn ,'n NND7 n'721x2 M9 2"¥m (NN Ndw1a) — NI'NID NNaIn

78



Subject-verb agreement:1
Correct form of the verb: 1
Capital letters: 2
Full stops: 1
Pronouns/articles/prepositions: 2
Spelling: 2
TOTAL: 20

Sentence 4
Content: 7
Word order: 4
Subject-verb agreement:1
Correct form of the verb: 1
Capital letters: 2
Full stops: 1
Pronouns/articles/prepositions: 2
Spelling: 2
TOTAL: 20

Total number of points for the 4 sentences together: 79
Final grade for Task 7: 10

Insights from Performance:

The sentences taken together indicate that the pupil has a good understanding of sentence
structure, word order, and subject-verb agreement. The sentences also indicate that the
pupil is aware of capitalization and punctuation of sentences, and pays attention to spelling.

Exemplars of pupil performance
1. land my brother it sandwig
2. My mam ride book
3. We plaing in bool
4. we sit and it in the park

Sentence 1
Content: 3
Word order: 4
Subject-verb agreement: 1
Correct form of the verb: 1
Capital letters: 2
Full stops: 0
Pronouns/articles/prepositions: 0
Spelling: 0
TOTAL: 11

Sentence 2
Content: 3
Word order: 4
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Subject-verb agreement: 0
Correct form of the verb: 0
Capital letters: 2
Full stops: 0
Pronouns/articles/prepositions: 0
Spelling: 0
TOTAL: 9

Sentence 3
Content: 3
Word order: 4
Subject-verb agreement: 0
Correct form of the verb: 0
Capital letters: 2
Full stops: 0
Pronouns/articles/prepositions: 0
Spelling: 0
TOTAL: 9

Sentence 4
Content: 3
Word order: 4
Subject-verb agreement: 1
Correct form of the verb: 0
Capital letters: 0
Full stops: 0
Pronouns/articles/prepositions: 2
Spelling: 0
TOTAL: 10

Total number of points for the 4 sentences together: 39
Final grade for Task 7: 5

Insights from Performance:
The text indicates that the pupil has a general grasp of sentence structure and uses correct

word order to some extent. The main problem seems to be spelling, which detracts from the

comprehensibility of the sentences. The text indicates that the pupil has not mastered
subject-verb agreement. Further, there seems to be a lack of understanding as to the
meaning conveyed by the different tenses.
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General pedagogical recommendations for classroom teaching related to Task 7
and based on item 21
A. Have your pupils practice their writing skills by using a variety of tasks

(differing in context, purpose, audience and/or text type). Pay particular

attention to working with tasks that are based on familiar topics and elicit

previously-acquired vocabulary. The more pupils are asked to write, the more
their writing improves. More than one draft is required to produce a high-
quality piece of writing. Effective feedback on a written product contributes
to writing ability.

B. Skills to work on with your pupils:

e sentence structure (including simple and compound sentences)

e basic writing conventions (e.g. capital letters, punctuation)

e spelling conventions

C. Items and questions to practice with your pupils:

e Most writing tasks are open-ended but they differ in the degree to which
they provide a set context/purpose/audience. Pupils should practice their
writing using a variety of writing tasks.

e When working on writing it is critical to provide constructive feedback,
paying attention not only to surface errors (e.g. spelling, grammar) but
also to other features of a written text (content, use of vocabulary,
organization of ideas, coherence, content, etc.).
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