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הקדמה
(school based evaluation) על הערכה פנים בית–ספרית

ממבחנ יהימצ"ב החיצונייםמ שמשיםל הכרעהר חבת–היקףמ ס תמכהוכמנה גם "הכרעה שדימל לה" 
הבתי–ספ תיר ב ךותהקהליה  השונים  ל ןונעמנים  ו ןיד ןתמו תויתוירחשב   א דדועל ח )הש"ל(.מ טתרה
Furtak, 200(. הרצל ןוצמצם לככ  6 )ברינביום, 2004;  ממוחוצהל ה תמר לע ההישגים ש להידימלתם 
מהאפש תא רההש תוכלהש תוילילש להמבחנים החיצוניים לע בתי–הספ רהבוכתמ ןוכדע ידיל אינת
מההכרעה הראצ תיבשנה" להתשס"ז1 . במסג ןוכדע תרזה, הדוגשה חשיבתוה ש להכרעה פנעמ תימיצבת,

התמבצלע תע– ידיציתוום בתי–ספיירם תא תמאותו הציכרם הספציפיים שלהם. 

חיצוני",  )"ימצ"ב  חיצוניים  ילכ תועם  במאצ התמבצ תע בתי–ספ תיר הכרעה  מ ושלב ת ז וכתמנ ת
מו ימישיתרם  פנ בואפ ן העומבירם  חיצוניים  מ דבחנים  בצ בית–הספר(  ולכואמ עס תיי רל רב העומב
יכרמ בים:  שולשה ש ל שוליב   לע תת ומ ימיש הפנ הימצ"ב  פנימי"(.  )"ימצ"ב  בלב ד בתי–הספ ר מ תא
מ תודעו קצ תויעו בשותיף מאר ידי"ה  לע – שפתוח חיצוני–ואבייקטיבי,  רא ןצ י מ תרבח העב )א( 
מופמ"ירם, המשקףכת תא נ תיהידומילם תאו הסטנרדטים שו עדי לש להבנה; )ב( בידקה פנ תימיש ל
המבחלע ן– ידיצ תוובתי–הספ ר)בסמ עויח ןווהמצרוףמל בחן(, האמפשל תרהפיקמ שוביא שו יקבוצ ית
פדגוג תוי ות בנ תו רומל תעייהל גבש מו ס תעד , ת לכחום ב הידימלתם  ש ל השילטה   תדימ לע רי  מה
ב תמרהתיכה; )ג( השאווה ב ןיהישג יהידימלתם בבתי–הספל רב ןינותנ יקבוצ תוההשאווה )נ תומרו
מראצתוי(, התמקבילםיעמ ב דוהממציאם שמ לבחנ יהימצ"ב החיצונ יבתח תלישנ תהידומילם הבאה 

)ברל, 2007(.

ממט תרהימצ"ב הפנ ימיהל איספקמ שוב ידימ שיסל עייקודים הדימלה ש להידימלתם,ל ה לע עירת
מידימלתם שיאנם שלוטים בכתניםו במוימנ תויוהנרדשים,ל זה תא תוהפ רעב ןיהביציעום המצופים 
מלב ןיהביציעום בפלעו,לו ה תא ךירעהאפקטיב תויש להפ תולועשנעשל תוצמצום הפרע.מ התוה ש ל
בשיפ רו תלוכיו הל ס עיי )Black & Wiliam, 1 998( שלה  השומיש תוי ה אי עמ תימיצב ת פנ מהכרעה 

 .)Airasian, 1994; Dann, 2002(תה ךילהדימלה בהתה ותוו

שומיש במבחנ יהימצ"בל ציכרם פניימיםל לוכי המ תוינוףל צימחהלו שיפרו: הממציאםילוכי םל ספק 
 תאה עדימהורדשתל ה יכילקב תלהחלט ללכ תובתי–ספיירם, שכבייתם,ייתתיכ םו פרטניים,ל ס עיי
הידומילם  כתל ןנ תוי בוח לו שמשא ב ן הידימלתם,  ןמ ת הנרדש המצופיםו המרה  ההישגים  מבהג תרד
נק תודוש לחוזקו ש לחלושה, ב תמר ילוכי םל ס עייבזיה יו הבתי–ספתויר.מ בחנ יהימצ"ב הפניימים
הפרטו ב תמרהתיכה,ל ספק לע עדימ ציכרםמ שתנים שישל תתל הםעמ נה,ל קדם חשיבהכת נונ תי
בתי–ספתיר,ל הגידעי רידםמ בוסס ינותנים,ורתל םייארל הר חבה רתוי ש להלו תכרעמגבשדימ תומא ה 

אלחתויתויר.

משומיש במגר ןווחב לככ האפש רש לנותנים פניימיםו חיצונייםי סל עייהב ןיטוב תא רתוי המצתואי
הבתי–ספ תיר)נבו, 2001(. 

1וכתמ ןוכדע לע עדימ נ תההכרעהומ פ עיבחוזמ רנכ" לסח/3)א( סיעף 4.1-2: “וכתמנ תההכרעה הראצעדימו תי

 לע  הימצ"ב החיצונו יהפנימי".
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ערכת המיצ"ב הפנימי
באנגלית לכיתה ה' העוב רהשנה )התשע"א( בבית–הספ רבמסג תרהימצ"ב החיצוני,  מבח ןהימצ"ב 

והומ אוגשכל םל צ ךרושומיש פנים בתי–ספ יר)ימצ"ב פנימי(.

היג יו  תדעו יוויל ב )מאר"ה(,  בחינ ךו דידמל תיהו הכרעה  הראצ הרש תו ב ידי פתוח  המבח ן
מ יגזירם  עוי ציםא קיימדםו נציג ירומ ם, יכירדמ ם, האנגתיל, ל תירה תארו המפמ"  תא  שללכה
סוף   דע דמל הנ ימיאתמו םל ח רמו הידומילם כת תא נ תי  מ ןשקפים המבח נוש יא משונים. 

תיכה ה'. 

שבשומיש  האחירם  ההכרעה   ילכל  הוותמסף בתי–ספ יר פנים  הכרעה   ילכ  זה במבח ן  תוארל  מיש
בידק ת אכ ש ר בתי–ספיר, מ ןסכם  מל בח תכ וחילף ב ל רהשמתש  השנה.א פש  ךרואל ר בבתי–הספ
המחבתור, נותיח הותצו תואהדימלה ש להותצעיי תואשלע ו– ידיצ תוובתי–הספר.י של ז יכ רוכתוצאות 
המיצ"ב הפנימי נועדו לשימוש פנימי, ובית–הספר אינו נדרש לדווח עליהן לכל גורם שהוא. המטרה 
האל איפשל רצ תוובתי–הספל רהפיקתמ ה ךילבידק תהמבחניםמו הממציאם שלהםות בנ תו)ב תמר
חינייכום  בידעים  הדימלת, ב תמרהתיכהו בכת תמרנ תיהידומילם הבתי–ספתיר( שיסל ועייהמתק ד

יידומילום,לו קדם תא הישג יהידימלתם.

כרעה ז ונדעוהל סל עייצ תוובתי–הספ רבהעב תרהמבחן, בבידקו ותבהפק תהממ תלעותנו.

בהאתם  לו פ לוע הכרעה  תא ןויע ב למומ ץל ק אור בבתי–הספר, המבח ן ל תוכרעיהעב תר כחלקמ הה
להנח תויהומפ תועיבה.י של צןיי, יכ בתי–הספל לוכי רקבוכתמ עונ תהעברה וא/ו הכרעה שונה ש ל
המבחנים, ךא חשוב לזכור כי ככל שיישמרו כללי ההעברה וההערכה המומלצים, כך יהיו התוצאות 
של המבחן מהימנות יותר, תקפות יותר ובנות השוואה לנתוני קבוצות ההשוואה )נורמות ארציות(. 
נותנ יקבוצ תוההשאווהי חושבלע ו–פות יצ תואהימצ"ב החיצוני,יו פרוסלע ומ–מאר ידי"ה במכ דועה 

חדושים.

שטיינר,  ג'ודי  לד"ר  לפנות  אפשר  הלימודים  לתכנית  ולקישורם  המבחן  לתוכני  הנוגע  בכל 
,judysh@education.gov.il בדוא"ל  או   02-5603596 בפקס  האנגלית,  להוראת  	המפמ"רית 
או למפקחים/למדריכים להוראת האנגלית במחוזות )רשא תמינש יהקשומ רפעיה בסוף החובתר(.

פרטים נוספים תודוא לע הימצ"ב הפנו ימיחע ירמוז רנמל ןתיצ אוב רתאהיאנטרנט שמאר ל"ה, 
שותכבות: http://rama.education.gov.il , בקטגירוה "מיצ"ב פנימי תשע"א".

שאלות על אודות המיצ"ב הפנימי אפשר להפנות:
• 	  meitzav@education.gov.il לדוא"ל

• לטלפון 03-7632888	

• פנימי 	 מיצ"ב  "פורום   >> דיון  קבוצות  בלשונ תי מאר רתא"ה  ב  — הפנימי  המיצ"ב  לפורום 
במאצ תוע נעש תי ו דה אי בלב ירומל תדעוימ ם   הכניסהל פורום אחרים".  פנימיים  	ומבחנים 

.pnimi7 :ו  הסיסמהpnimi :שם המשמתש
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חוברת ההנחיות שלפניכם כוללת שלושה פרקים:

פרק א' - תיאור המבחן:מ פרט המבחימו ןפ יוהמבחן.

פוריט  בבתי–הספר,  המבח ן העב תר ל תוכרעיק תאר ה המבחן:  להעברת  הנחיות   - ב'  פרק 
ההל תומאתנבחנים ב ילעציכרםוימ חידם, הנחל תויללכ תויהעב תרהמבחו ןהצל תועה תמאת

המבחל ןצ יכרובתי–הספר. 

פרק ג' - הנחיות לבדיקת המבחן: המחו ןווההנחל תוישומיש ב וב תעבידק תהמבחן, הנח תוי
לחישוב הצוינים )בואפדי ןנוממ וא יחשב(, ה תמאתחישוב הצויניםל צ יכרובתי–הספו  רהסבירם 
בית–הספר,  ) ללכ ו רב ןיהותצ תואש לקבוצ תוההשאווה  בתי–הספ ות ןיצ תוא ב  לעההשאווה 

בית–ספוד רבע ירבו תירבית–ספוד רברע ירבתי(. 

פרק ד' - הפקת תועלת מהמבחן:ודו עדימ גל תואמנותיח חלקמ הפירטים במבח ןהתשע"א, 
זיה יוקשיים שידימלת לםאו סטרטגל תויפ ןורתקשייםלא ה. 

 עבודה נעימה ופורייה!
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פרק א':  תיאור המבחן
מפרט המבחן

א.1	
D

om
ain

R
elevant 

B
enchm

arks
N

o. of 
Tasks

P
ossible Text 

T
ypes

L
anguage

L
ength of 
Texts

P
ossible Item

 
T

ypes
P

ossible 
C

ategories of 
C

om
prehension 

Q
uestions*

A
ccess to

Inform
ation

from
 

Spoken
Texts

25%

§§
understand the 
general m

eaning, 
m

ain idea and 
sequence of 
events in a text 
and use this 
know

ledge as 
needed

§§
identify explicit 
opinions and 
feelings

§§
locate relevant 
inform

ation for a 
specific purpose

§§
find and follow

 
directions and 
instructions in a 
fam

iliar context

2
§§

advertisem
ent

§§
announcem

ent
§§

conversation
§§

excerpt from
  

a lesson
§§

instructions
§§

m
essage

§§
new

s / w
eather 

report
§§

oral presentation
§§

story

§§
Sentence Structure: 
sim

ple sentences 
and som

e com
pound 

sentences

§§
V

ocabulary: high 
frequency w

ords 
(fam

iliar and / or 
personal them

es)

§§
V

erbs: lim
ited 

num
ber of tense 

form
s, such as past 

sim
ple, present 

sim
ple, future 

sim
ple, present 

progressive,  
im

perative

L
evel O

ne
approxim

ately 
60 – 80 
seconds 

L
evel T

w
o

approxim
ately 

80 – 100  
seconds 

§§
carring out 
instructions
§§

chart / table
§§

m
atching

§§
m

ultiple-choice
§§

open-ended (e.g. 
w

h-questions 
and sentence 
com

pletion)
§§

sequencing

§§
L

iteral
§§

Integration
§§

Inference
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D
om

ain
R

elevant 
B

enchm
arks

N
o. of 

Tasks
P

ossible Text 
T

ypes
L

anguage
L

ength of 
Texts

P
ossible Item

 
T

ypes
P

ossible 
C

ategories of 
C

om
prehension 

Q
uestions*

A
ccess to 

Inform
ation 

from
 W

ritten 
Texts

60%

§§
understand general 
m

eaning, m
ain 

ideas and sequence 
of events in  
a text and use this 
know

ledge as 
needed

§§
identify different 
text types and use 
this know

ledge as 
needed

§§
identify explicit 
opinions and 
feelings

§§
locate relevant 
inform

ation

3
§§

advertisem
ent

§§
blurb
§§

caption
§§

com
ic strip

§§
diary entry
§§

em
ail

§§
inform

ative text
§§

interview
§§

letter 
§§

list
§§

m
essage

§§
new

s report
§§

new
spaper item

§§
note
§§

notice
§§

postcard
§§

poster
§§

recipe
§§

story
§§

tim
etable / 

schedule

§§
Sentence Structure: 
sim

ple sentences 
and som

e com
pound 

sentences

§§
V

ocabulary: high 
frequency w

ords 
(fam

iliar and / or 
personal them

es)

§§
V

erbs: lim
ited 

num
ber of tense  

form
s, such as past 

sim
ple, present 

sim
ple, future 

sim
ple, present 

progressive,  
im

perative

L
evel O

ne
tw

o texts:
§§

sentence 
level
§§

text level
approxim

ately 
70 – 110 
w

ords

L
evel T

w
o

one text:
approxim

ately 
120 – 160 
w

ords

§§
chart / table
§§

m
atching

§§
m

ultiple-choice
§§

open-ended (including 
w

h-questions and 
sentence com

pletion)
§§

sequencing
§§

true / false

§§
L

iteral
§§

Integration
§§

Inference
§§

Personal 
response
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D
om

ain
R

elevant 
B

enchm
arks

N
o. of 

Tasks
L

ength of Tasks
P

ossible Text 
T

ypes
A

ssessm
ent C

riteria

W
ritten 

P
resentation

15%

§§
give short 
m

essages in 
w

riting

§§
describe people, 
places, things 
and events

§§
produce  
a short piece of 
coherent w

riting 
that conveys 
personal feelings

2
L

evel O
ne

(w
ord / phrase level)

5 – 10 w
ords

L
evel T

w
o

approxim
ately 20 – 30 

w
ords (approxim

ately 
4–5 sentences)

§§
description 
§§

friendly letter
§§

invitation
§§

label
§§

list
§§

note
§§

report
§§

speech bubble
§§

story

C
ontent / V

ocabulary
§§

com
prehensibility

§§
relevance

A
ccuracy
§§

articles
§§

capitalization
§§

full stops
§§

pronouns
§§

spelling
§§

verb form
s

§§
w

ord order
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* C
ategories of C

om
prehension

L
ow

er O
rder T

hinking Skills (L
O

T
S)

L
iteral C

om
prehension: L

iteral com
prehension refers to an understanding of the explicit m

eaning of a text. Q
uestions that require literal com

prehension 

include item
s that can be answ

ered directly from
 the text at the sentence level. T

hey can be questions that require either copying or rephrasing of 

inform
ation from

 the text.

H
igher-O

rder T
hinking Skills (H

O
T

S)
Integration: Integration refers to an understanding of the explicit m

eaning of a text but also requires accessing inform
ation from

 various parts of the 

text in order to answ
er a given question.  Q

uestions that require integration include item
s that require thinking about how

 ideas or inform
ation in the 

passage relate to each other as w
ell as to an understanding of its m

ain idea and supporting details.

Inference: Inference refers to an understanding of the im
plicit m

eaning of a text.  Q
uestions that require inference include item

s that involve com
bining 

the pupils’ literal understanding of the text w
ith their ow

n know
ledge and experiences in order to produce a response that is not explicitly stated in the 

text.  It also entails questions that require identification of a specific text type.

P
ersonal response: Personal response refers to questions that call for pupils' personal involvem

ent w
ith the text. T

he answ
ers com

e from
 the pupils and 

are not found in the text. H
ow

ever, the answ
ers m

ust relate to the text. In order to answ
er personal response questions, pupils have to draw

 on both their 

literal understanding of the text and their ow
n know

ledge and opinions.
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מיפוי המבחן
 Difficulty levelא.2	

Categories of comprehension

W
ritten P

resentation  
(W

P
)

 
15%

A
ccess to Inform

ation from
 W

ritten Texts 
(A

IW
T

)

 
60%

A
ccess to Inform

ation from
 Spoken 

Texts  
(A

IST
)

25%

B
enchm

arks
B

enchm
arks

B
enchm

arks
Produce a 

short piece 

of coherent 

w
riting that 

conveys 

personal 

feelings

D
escribe 

people, 

places, 

things and 

events

G
ive short 

m
essages in 

w
riting

L
ocate 

relevant 

inform
ation 

Identify 

explicit 

opinions 

and 

feelings

Identify 

different 

text types 

U
nderstand 

general 

m
eaning, 

m
ain 

ideas and 

sequence of 

events in a 

text

Find and 
follow

 
directions 
and 
instructions 
in a fam

iliar 
context

L
ocate 

relevant 

inform
ation 

for a specific 

purpose

Identify 

explicit 

opinions and 

feelings

U
nderstand 

the general 

m
eaning, 

m
ain 

idea and 

sequence of 

events in a 

text

Task 1

1 **
L

iteral
1_A

1 **
L

iteral
1_B

1 **
L

iteral
1_C

1 **
L

iteral
1_D

1 **
L

iteral
1_E

Task 2

1 **
L

iteral
2

2 **
L

iteral
3

3 **
Inference

4

3 **
L

iteral
5

3 **
Inference

6

* D
ifficulty level based on em

pirical data: 1 = low
; 2 = m

edium
 low

; 3 = m
edium

 high; 4 = high  
** D

ifficulty level assessed by experts: 1=low
; 2=m

edium
 low

; 3=m
edium

 high; 4=high
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Difficulty level 

Categories of comprehension

W
ritten P

resentation  
(W

P
)

 
15%

A
ccess to Inform

ation from
 W

ritten Texts 
(A

IW
T

)

 
60%

A
ccess to Inform

ation from
 Spoken 

Texts  
(A

IST
)

25%

B
enchm

arks
B

enchm
arks

B
enchm

arks
Produce a 

short piece 

of coherent 

w
riting that 

conveys 

personal 

feelings

D
escribe 

people, 

places, 

things and 

events

G
ive short 

m
essages in 

w
riting

L
ocate 

relevant 

inform
ation 

Identify 

explicit 

opinions and 

feelings

Identify 

different 

text types 

U
nderstand 

general 

m
eaning, 

m
ain 

ideas and 

sequence of 

events in a 

text

Find and 
follow

 
directions 
and 
instructions 
in a fam

iliar 
context

L
ocate 

relevant 

inform
ation 

for a specific 

purpose

Identify 

explicit 

opinions and 

feelings

U
nderstand 

the general 

m
eaning, 

m
ain 

idea and 

sequence of 

events in a 

text

Task 3

1 *
	

L
iteral

7_A

2 *
L

iteral
7_B

2 *
L

iteral
7_C

2 *
	

L
iteral

7_D

3 *
L

iteral
7_E

Task 4

2 *
8

Task 5

3 *
L

iteral
9

  3 **
Inference

10

2 *
L

iteral
11

2 *
L

iteral
12

3 *
	

Intergration
13

 2 *
	

Inference
14

* D
ifficulty level based on em

pirical data: 1 = low
; 2 = m

edium
 low

; 3 = m
edium

 high; 4 = high  
** D

ifficulty level assessed by experts: 1=low
; 2=m

edium
 low

; 3=m
edium

 high; 4=high
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Difficulty level 

Categories of comprehension

W
ritten P

resentation  
(W

P
)

 
15%

A
ccess to Inform

ation from
 W

ritten Texts 
(A

IW
T

)

 
60%

A
ccess to Inform

ation from
 Spoken 

Texts  
(A

IST
)

25%

B
enchm

arks
B

enchm
arks

B
enchm

arks
Produce a 

short piece 

of coherent 

w
riting that 

conveys 

personal 

feelings

D
escribe 

people, 

places, 

things and 

events

G
ive short 

m
essages in 

w
riting

L
ocate 

relevant 

inform
ation 

Identify 

explicit 

opinions and 

feelings

Identify 

different 

text types 

U
nderstand 

general 

m
eaning, 

m
ain 

ideas and 

sequence of 

events in a 

text

Find and 
follow

 
directions 
and 
instructions 
in a fam

iliar 
context

L
ocate 

relevant 

inform
ation 

for a specific 

purpose

Identify 

explicit 

opinions and 

feelings

U
nderstand 

the general 

m
eaning, 

m
ain 

idea and 

sequence of 

events in a 

text

Task 6

3 *
L

iteral
15

2 *
L

iteral
16

2 *
L

iteral
17

3 * 
L

iteral
18

3 *
	

L
iteral

19

2 *
Inference

20

Task 7

2 *
21

* D
ifficulty level based on em

pirical data: 1 = low
; 2 = m

edium
 low

; 3 = m
edium

 high; 4 = high  
** D

ifficulty level assessed by experts: 1=low
; 2=m

edium
 low

; 3=m
edium

 high; 4=high
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פרק ב': הנחיות להעברת המבחן
מבחן  של  ההעברה  לקראת  מראש  להיערך  לבית–הספר  לסייע  שמטרתו  מידע  מכיל  זה  פרק 
המיצ"ב הפנימי. המידע מתייחס למועד העברת המבחן בכיתה, לשמירה על סודיות המבחנים, 
להתייחסות לתלמידים בעלי צרכים מיוחדים, לאופן העברת המבחן בכיתה, להתאמות המבחן 
לצורכי בית–הספר ועוד. חשוב לקרוא פרק זה לפני העברת המבחן בבית–הספר ולהיערך 

בהתאם.

היערכות לקראת העברת המבחן 		 ב.1
מועד העברת המבחן:מ בח ןזהל דעוימ העברהל ק תארסוף שנ תהידומילם שתיכ לה ה'.י של קיים תא 
המבח ןבבתי–הספ רביום שלישי, כ"ט בניסן התשע"א, 3 במאי 2011 וא בטווח ש דע לחימשה ימי 

ידומילם דעוממ זה )ביאש רוהמנהל(. 

היקף   לע  המבחן,  דעומ לע תו  הנבחנ ב תותיכ ידימלתל ם  ארמ עידוש למומ ץל ה לתלמידים: 	הודעה 
מהח רמוהנ ללכב לעו והשומישים שעייש ובותצויתוא,ו ז תאבהאתםל החלט תבתי–הספ ר)האם הצמיי ןויסר

דימלתל, האם הצתי ןויבט אבדועתה, האםית שלח העדוהל הירוםמודכו ה(.

	שמירה על הסודיות של שאלות המבחן בתוך בית–הספר ומחוצה לו:למומ ץל העב תא ריהמבחלכל ן
 תותיכה' בוי ותואםו בתואה שעה. העברה ש להמבח ןבמ תותיכקב תוליבהפרש יזלולע ןמהל גורם 
ל"ילדפה" ש להשתולא. נוסףךכ לע ,אמ ח רשודמב רבמבח ןשעויב רבבית–ספר רבים,י של ש לככ רומ
האפש לע רחיסוינם ש להמבחנים לעו חיסוינה ש לחוב תרהנח תויז וגםאל ח רשהמבחכ ןב רהתקיים.

התאמת תוכן המבחן לצורכי בית–הספר: ואר סיעף ב.4.

נוסח המבחן:כרע ה זוע וסק תבנוסחא ח דבלב דש להמבחן, שה אוהנוסח שעויבידימלתל רם.א םי ש 
חששל התעק תובמבחן, לע בתי–הספל רה ךרעיבהאתם,מל שתל לגב תא רההשגחה בל וא תותיכבח רו

ב לכפרא ןורתגונא יח רשארייהל נןוכ.

היערכות לבחינת תלמידים בעלי צרכים מיוחדים: ההויל תוכרעים הבחינה תללוכ הייתחסמיאתמ תוה 
ידימלתלם ב ילעציכרםוימ חידם.עמ תתל ידכ נה הלוםידימלתל םולא ,י של המ ךרעיבדעומ דוע.ל ק תאר
מבח ןהימצ"ב ןיכי בתי–הספארמ רשמא צ יעבחינהוימ חידם )מלשל, חובומ תורגידימלתל תולדם שיש 
 תא עדייו  ב.2 שלהןל( ) וארסיעף  וכו תדרחדא ם בהאתםל צ ךרו נפ מלהם קשייאר ייה(,י קצהתיכ ה 
הידימלתם הזיאכם תודוא לע הה תומאתשיקב ול)מלשל, שותכבת שוב תוהמבחן, הפסקתו,י צאיה 
לשיתורים, חולק תהמבחמל ןקטיעםו הקארה(. בסיעף ב.2מ פרוטים קבוצ תוהידימלתם ב ילעהציכרם 

הוימחידםואו פ ןההייתחסילא תוה ןבימצ"ב הפנימי.

החזרת המבחנים לתלמידים:א פשל רהחזידימלתל ריםמ תא חב תורהמבחכ ןשבייעוםאל ח דעומ ר
העב תרהמבח ן)מט ימעש תרימסתוידו(. 



חוברת הנחיות 1005 — מיצ"ב פנימי באנגלית לכיתה ה', התשע"א18

ציוד נדרש למבחן: 

ת ןקילטירום  בנג י ךכ של הצט דיי הנשעמ.ל שם בהבנ ת מ ללוכ ןש תומי  המבח
)ידסק( המ תא ללוכט תולהבנ תהנשמ עמצרוף  בא לכחמ תהתותיכ.ת קילט רו

בעמטפה. 
!
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התייחסות לתלמידים בעלי צרכים מיוחדים 		 ב.2
המיצ"ב  במסגרת  מיוחדים  צרכים  בעלי  לתלמידים  האפשריות  בהתאמות  עוסק  הזה  הסעיף 
את  לבטא  שיוכלו  כדי  והוגנים,  נאותים  בתנאים  להיבחן  אלו  לתלמידים  לאפשר  יש  הפנימי2. 
המיצ"ב  במבחני  שיתקבלו.  הנתונים  באיכות  לפגוע  בלי  וזאת  במלואן,  הלימודיות  יכולותיהם 
הפנימי רצוי לספק לתלמידים בעלי צרכים מיוחדים את התנאים הניתנים להם בלמידה השוטפת 
יקצה  המיוחדים,  הצרכים  בעלי  התלמידים  מיפוי  לאחר  השנה.  לאורך  בבית–הספר  ובמבחנים 
בית–הספר לפי הצורך כיתות בחינה נפרדות שבהן יספק את התנאים הנדרשים לתלמידים האלה 
)הקראה, כתיבת תשובות התלמידים על–ידי המורה, תוספת זמן קצרה, חוברת מבחן מוגדלת 

וכדומה(.

להלן פירוט אופן ההתייחסות לקבוצות של תלמידים בעלי צרכים מיוחדים:

תלמידים הלומדים בכיתות של החינוך המיוחד: המבח ןנל דעובודק תמר תא השילטה ש להידימלתם 
באנגלע תיל–פכת ינ תיהידומילם התיללכ. ןכל בתי–הספאל לוכי רפשר,לע –פ ישיקותעד לו, ה תומאת
בהאתםתל ח" י)כתנ תיחיני תיכוחדינתי( שדימלת לכ ל.ע ם זתא, במודהימל צ"ב החיצוני, ןיא חובה 

לבח תא ןוהידימלתם הלאה.

 ידימלת ו יי דבחנ יכ צ ההחלטה השילוב:  מתכנית  לתמיכה  הזכאים  רגילות  בכיתות  	תלמידים 
מהשוליב בימצ"ב הפנ ימינותנהל שיק ותעד לוש לצ תוובתי–הספר.אמ ח רשהמבחמ ןבוססכת לע נתי
זתא,י ש  הלאה.ע ם  הידימלתם  ש ל הדימלה  יאתמ וםל היקף  שיאנ  ןכתיי  התיללכ, הידומילם 
צ תוו ןכל ,  תיכל ה. יתימע הם ע ןם במבח ע לצם השתתפתום  ש ו תיהחב תיתר הרגש בחשיב תו מלה ריכ
הרגש תוי הקוגניטיבתוי,  יתולוכיל הם  בהאתם תוא ןום,ו ז תא ל דבח יכ לוצ ל ךירשק צ בתי–הספ ר
והחבתויתר,ו בהאתםתל ח" ישדימלת לכ ל.ןכ ומכ , בתי–הספל לוכי רפטתוא רוםמ חלקיםמ סימיום 

ש להמבחמ וא ןש תולאקשתו,ל וא פצ לבעברום תא המבחמכל ןהמ קטיעם.

ניללכם  ז ו בקבוצה  השילוב:  מתכנית  לתמיכה  זכאים  שאינם  למידה  לקויות  בעלי  תלמידים 
ו יב ןישאל(,  חיצונ גרום  ב ידי )ב ןישעבא ורבח ןו כימתל הכתמ נ תיהשוליב  זיאכם ידימלתם שיאנם 
ידדומתמ ךאםע ם קשדימל ייה, ביעק רבקאירהו ביתכבה. הווכנה הידימלתל אים שבתי–הספ רה ריכ
בבתי–הספ ר התמקימיים  השוטףו במבחנים  הדימלה  בתה ךיל ימאתומ ם  ל ךרוספקל הםת ניאם בצ
 ךרואלהשנה. מומלץ כי תלמידים אלה ייבחנו במבחן הנוכחי באותו אופן שבו נוהגים לבחון אותם 
	בדרך כלל בבית–הספר. ידימלתם בעלי קשיים בקשב ובריכוזיי בחנ ובתניאםימאתומ םלע –פ יהצ ךרו

)ח רדנפדר,תיכ ה שקטה, חולק תהמבחמכל ןהמ קטיעםמודכו ה(.

תלמידים בעלי לקויות שמיעה פטירוםמ חלקא ' ש להמבח ן)המ ללוכש תומיש להבנ תהנש עמבלבד(. 
הצ ןויה ללוכשלהם במבחי ןחושבמ אלל שלא תומיה )תת ואר–פרק ג.2 שלה ןל— הנחל תויחישובדי נ י

ש להצ ןויה ללוכבמבחן(.

מ2 במבחנ יהימצ"ב החיצונ ינתינת וניאםא חידים,לע –פ יהומג רדבחוזמ רנכ" ל"ה תוארוקבע" סח/3)א( סיעף 4.1-3    
מ  בנוש אהידימלתל תומאתם ב ילעציכרםוימ חידם במבחניםרא ציים )הימצ"ב/"אמהומ שגים"מ/בחנ יהחמ"ד( 

  בבית–הספ רהיסיידוםו בחטיב תוהביניים.
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תלמידים בעלי קשיי ראייה:ידימלת םלא היי בחנ ובתיכה הרגליהיו קב ולחובמ תרבחומ ןגתלד. לע 
בתי–הספל רהארמ ךרעישל צולים החוב תרבהגלדה. 

בעלי  לתלמידים  גם  במילון  השימוש  אסור  החיצוני  במיצ"ב  כי  לב  	שימו 
צרכים מיוחדים.  !
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הנחיות כלליות להעברת המבחן בכיתה 		 ב.3
הנחיות  על–פי  המבחן  העברת  בכיתה.  המבחן  להעברת  כלליות  הנחיות  מוצגות  הזה  בסעיף 
אחידות תתרום להבטחת מהימנות המבחן, ותיתן לכל תלמיד הזדמנות שווה לבטא את ידיעותיו 

ואת מידת שליטתו בחומר הלימודים.

שעת העברת המבחן ומשכו

למומ		•ץל קיים תא המבח ןבש תועשבה ןהידימלתםרע ניים,ו ש ןיאבסביבה גימרום הילולעםל הפ עיר 
להם. הימצ"ב החיצונתמ יקיים בש תועהשילשו תיהרב תיעישוי לם הידומילם,למומו ץל העב ריגם 

 תאהמבח ןהפנ ימיבש תועהלאה.

כות נ ן זה ז ןמ הפסקות.מ ש ך ללא  דקות   90 ה או בש ותומל העומב ר מל בח ן הומקצב הז ןמ 		•
ידימלת םי זדקק ו המבחן.א ם ש תולא  לכ לע תו  בנינוח ל ולכוי השיב  שהידימלתם  ךכ
בכפוף  קצרה,  ז ןמ ות ספ ת ל תתל רהם  המבחן,א פש  תא  ל ידכ תוהשילם  נוספ מכלהד ק תו
15ד קתו.   לע  הלועה ז ןמ ות תתל אלספ ת  ש למומ ץ  מ לכקרה, ב בתי–הספר.  מלהחלט ת
ל ןיא זרז תא  מ לע ש ךהז ןמהרל דמועשתום,לוא ם י ןשל הידימלתל עידום לפנ יהתח תלהמבח

הידימלתם במה ךלהמבחותכל ןיאו ןב לע הולחמ תא ש ךהז ןמהנל רתוסוים המבחן.

ל ןפנ י המבח  תא ומיי שס הידימלתם  א עם  י רקב בתי–הספ המוקצב:  הזמן  תום  לפני  המבחן  סיום 
ותם הז ןמהומקצביי ש וראבתיכהי וא צ ואהחוצה.ר צ תא דדועל יוהידימלתם הלאהל בודק שוב תא 

תשוביתוהם,רו קאל חמל ןכמ רסמ תא רוחביתורהם.

השגחה בכיתת האם:למומ ץ יכ הרומהאל נגעי תילב רוב ןיה תותיכהנבחנ תוב תעהמבחי אלו ןשמש 
משגיח באףא חמ תהן.ל צ ךרוההשגחה בתיכהלמומ ץמל נרומ תוה שאינו תא דמלמ המקצעו.
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תפקידיו של המורה לאנגלית: 

מתן הבהרות לפני התחלת המבחן:ל פנ יהתח תלהמבחמי ןס רוהרומהאל נגל תילפ ישיק לו 	.1
 ותעדהבהידימלתל תויללכ תורם ב תותיכהנבחנ תובנוגכותל ענ יהמבחן. 

ל איס עיי ה הפנ ימי המבח ן ש ל המט תור אח ת המבחן:  בזמן  התלמידים  שאלות  תיעוד  	.2
רומלהאל נגמל תילפ תא תוה תועידיש להידימלתם תאו הקשיים שלהם.ל פךכי,י ש חשיב תו
 דועיתלהש תולאשהידימלתם שילאום בז ןמהמבחן.למומ ץ יכ הרומהאל נגעי תילב רובז ןמ
המבח ןב תותיכהנבחנריו תושום תא הש תולאשהידימלתם שילאום.לע –פ יהש תולאהלאה 
לעו–פות יצ תואהמבח לכוי ןהרומהל פתחות בנ תופדגוגלו תויהסיקמ סקנ תושישפ לע ועי

ואפ ןההארוה בתיכה. 

תפקידיו של המורה המשגיח בשעת המבחן: 

על ןכמ רב רו  אל דימו ח  ,3 מל תוארובח ןשב דומע הה  תא אור ל	הנח תא תוהידימלתםל ק .1
מלשמיה Task 1( 1( שב דומע6.י ש יכ אדוול הידימלתםע ב דומעל ורהנןוכ.

ל	הש תא עימהתקילט רו)הידסק( המ תא ללוכש תומיהבנ תהנשידימלתל עמם ) וארסיעף  .2
"מש תומיהבנ תהנשעמ" שלהןל(.

ל	פקח לע המה ךלהתק ןיש להמבחלו ןש לע רומהס לעו רדטוה רהבחינה. .3

ש תולא  לע  ידימלתל ם ל ןיא יכ השיב  ל ומיב ש ע ןציאמ.  בואפ וע דימלת לכב ד  ש  אדוול	 .4
הועסק תובתחום הןכות,ל הק תא אירש תולאהמבחן, תא ןווכל וא הידימלתםתל שובה 

הנוכנה.

יל	צע תריווא רובדוה שקטהו נינוחה,ל אלל חץ ש לזןמ, שאתפשידימלתל רםל בט תא אה עדי .5
שלהם בצרוה הטובה ברתוי.

לסידימלתל עיים בפ ןורתב תויעטכנ תוי)דפוס אל ברור, חוב תרפגמוהמודכו ה(, וא בפ ןורת 	.6
ביא תויעש תוישאינן קשורות לתוכן המבחן )יא ןתמשלו לוכאל רוש תותבמה ךלהמבח ן

לע–פידמ ינ תויבתי–הספר, טיפ לובב תויעחירגוכו תו'(. 

 תא דדועלהידימלתםל השיב לכ לע ש תולאהמבחן,לו בקשמ הםל בודקת תא שוביתוהם  	.7
לפנ יהגש תהמבחרומל ןה.

 תא דעתל	הש תולאשהידימלתם שילאום במה ךלהמבח ן)אם הרומה אלנגתיליא נ ונמצ א .8
בתיכה(. ואר סיעף “תפק וידיש להרומהאל נגתיל" שליעל.

מ תש תולא א לכ לע ח  ת לכל שובה הומקצה הנק תודו מ תא ספ ר הולח  לע  ותכל רב אפש 	.9
המבחן.

תלמידים הזכאים לתנאי מבחן מותאמים:ידימלת םי ולא קב תא ולהתניאם המפרוטים בסיעף ב.2 
ש ליעלב תותיכהאם )מלשל, חובמ תורבחומ ןגתולד(,וי וא פנתיכל והא ח תר)לצ ךרוהקארה,יתכ ב ת

תשוב תוהידימלתםלע – ידיהרומהמודכו ה(.
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מילון: השומיש ב ןולימאסור ב לכחלק יהמבחן.  	!D
IC
T
IO
N
A
R
Y

משימות הבנת הנשמע:מ ש תומי1ו –2 המ ןש תומיבהבנ תהנשעמ. בתקילט רו)ידסק( המצרוף בעמטפה  
ומקלטים שנ יהטקסטים ש לש יתהמשתומי.ת חליהומ ש עמהטקסט הארש ןושמ לשמיה 1,אלו ח ויר
ומקצהידימלתל ם זעל ןמנ לע תוהשתולא.אל חומ ןכמ רש עמהטקסט שוב,או ז נידימלתל ןתים דוע 
זל ןמסייםעל נ לע תוהשל וא/ו תולאבודקת תא שוביתוהם.אל ח רסוים המשמיה הארשונהומ ש עמ
הטקסט שמ לשמיה 2,אלו חומ וירקצהידימלתל ם זעל ןמנ לע תוהשתולא.אל חומ ןכמ רש עמהטקסט 
שוב,או ז נידימלתל ןתים דוע זל ןמסייםעל נ לע תוהשל וא/ו תולאבודקת תא שוביתוהם.י של הש עימ

 תאהתקילט רו)ידסק( פעםא חידימלתל תם. המ לילמתצרוף בפרק ג'א ח ירהמח ןוו) וארסיעף ג.1(.

הנחיות לתלמידים לפני חלוקת המבחן:

בש ית פתוח  המבח ן  יכ ןיי מ תאו ןבנהו.י של צ  המבח מ תא ט תר ידימלתל רים י	של הסב .1
מש תומיבהבנ תהנשעמ.

על ןכמ רב רו  אל דימו ח  ,)3 ) דומע הה תוארו  תא אור הידימלתםל ק  תא תו י	של הפנ .2	
מלשמיה Task 1( 1( שב דומע6. 

חלק י ב לכ אסור  לא ןולימ ללוכקטורני(   ( שה או סוג   לכמ ןולימ ב השומיש   יכ ןיי י	של צ .3
המבחן.

ישל צ יכ ןייצותכל ךירב תא התשוב תובמבח ןבשפה האנגלית. 	.4

ישל צמכ ןייה זרל דמוע ןמש תוהידימלתם. 	.5

פותחתו.  מו תורוש תולא סג מ תולאסוגר ב–בררה,מ ש תולא כרומ ןבמ ש שהמבח ישל צ ןיי 	.6
בש תולא תוא ןמה.  הידימלתםל ס  לעו ת נוכנהא ח מ תולאסוגר ב–בררהי שת שובה  בש
התשובה   תא  ותכל ב י תוש הפותח בש תולא הנוכנתו.  התשוב תו  תא ןמ י תורושל ס הסג

במקום הךכל דעוימ.

ישל הסבידימלתל ריםמ הי היהילע הםעל שא תוםי ס תא ומייהמבחל ןפנ יהזןמ. 	.7

השתולא.י ש   לכ לע   לו תיהשיב הרמב ברצינ תו מל בח ן ישל בקשמ הידימלתםל הייתחס 	.8
להצל עיהםל נסלו תוהשיב לכ לע שלאה, גםא ם נמדהל הם שיאנםיעדוי ם תא התשובה וא 

שיאנם בטוחים שתשובתם נוכנה.

ליכא ה,  )יצאיהל שיתורים, המבח ן בש תע ההתנהג תו נוה יל  תא  ידימלתל רים ישל הסב 	.9
ש תליאשוכו תולא'(.

הנחיות לתלמידים לאחר חלוקת המבחנים:א ם הוחלטל שנ ןכות תא תוהמבח לולכל אלו ןב תא ו
 לכהש תולא) וארסיעף ב.4 שלהןל(,י של הבהידימלתל רים וליא לע שילע תולאהםל השיב וליא לעו 
אל.י של הבה יכ ריהש תולאהמבוט וללכיי אל תולבחישוב הצןוי.למומ ץותכל ב פרטיםלא ה לע הולח.
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התאמות לצורכי בית–הספר בתוכן המבחן      		  ב.4
ובאופן העברתו

הימצ"ב הפנ ימיהמ אובח ןפנים בתי–ספיר,או ח דהורתינ תוהנוביעם ךכמ ה אושנל ןתיהל ומיאתצ יכרו
בתי–הספ ר)ז תאבניגימל דוצ"ב החיצונ ישב והעברהו בידקה סטנרדט תויה ןהרכחתוי(.

ל יוהעברים  ר ןכלו תעד צ  ת לכחום ב הידומילם  כתל נ תוי בהמילה נבנים  הימצ"ב  עקורנתי,מ בחנ י
ידימלתלם בוכתמנתם האלמה.ע ם זתא, ק תמיישונ תוב ןיבית–הספ רבתה יכילההארוה–דימלה,מו בח ן
הימצ"ב, בש לה ותויסטנרדטאו יחדי,יתעל םיא נ ונמצ אבהמילהאלמ הע ם ההארוהו הדימלה בתיכה 

מסתמיו.

לפךכי, בתי–הספר רשיא,ל פ ישיקותעד לו,ל העבמ תא ריבח ןהימצ"ב הפנל וא/ו ימיה ותוא ךירעביכרדם 
שונלאמ תוה הומפ תועיבהנחתוי.רמולכ , קא תמייפש ךורעל תורה תומאתבמבח ךכ ןשותצ ולכוי ויתוא
לסל עייבתי–הספ רבתה יכילקב תלהחלט תובנוגכתל ענ ןוההארוהו הדימלה בנוש יאה דומילהנבדקים, 

ובנוגל עהתפתחתום שידמול לם ב תולוכי ילעשונתו.

העברה לא סטנדרטית של המיצ"ב הפנימי לא תאפשר לערוך השוואה  עם זתא, חשובל ז יכ רוכ
תקפה להישגי קבוצות ההשוואה הארציות.

להלן כמה אפשרויות להגמשת השימוש במיצ"ב הפנימי:
התאמת תוכן המבחן לנלמד בכיתה: המבח ןבאנג תילבנ יובואפרודמ ןג,ממ ש תומיק רתוי תול 		 .1
מל דעושכרומ תומיברתוי תו.למומ ץארמ ןייעל ש בטקסטיםו בש תולאהמבחלו ןבודק ביאזדימ וה 
הםימיאתמ םל היקף ההארוהו הדימלה בתיכה. רואל הממציאםא פשל רבט לשמ/תולאש תומי
גםל היאתם תא המבח ן זהא פש ר בואפ ן הצ ןויהללוכ.   ןתוא לולכל אלבחישוב   וא תומיוש מס

ידימלתלםתמ קשים.

התאמות בהעברת המבחן בכיתה: 	 	.2

משך הבחינה — בתי–הספל לוכי רהחילטא םל המ תא ךיראש ךהבחינהל וא קצ ורבהאתם  		 •
לשינייום ש ךרעבמבחי לע וא ןס דושיקילוםא חירם.

העברת המבחן בכמה מקטעים —א פשל רחלק תא המבחמכל ןהמ קטיעםלו העברים בידעומם  		 •
שונים,ל פ יס רדהנושיאם שיקב עבתי–הספר.

שינוי בהליך הבדיקה — ואר סיעף ג.3. 		 .3
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פרק ג':  הנחיות לבדיקת המבחן
פרק זה כולל מידע שיסייע לצוות בית–הספר בבדיקת המבחן ובציינונו. הפרק מציג את המחוון, 
את התמליל של משימות הבנת הנשמע ואת ההנחיות הנוגעות לחישוב הציונים על–ידי שימוש 
בית–הספר  לצורכי  בהתאם  הציונים  לחישוב  הצעות  בפרק  מוצגות  כן,  כמו  שונים.  עזר  בכלי 

ומוצגים הסברים על ההשוואה בין הנתונים של בית–הספר ובין נתוני קבוצות ההשוואה. 

המחוון וההנחיות לשימוש בו בעת בדיקת  		  ג.1
המבחנים

הפירט  סוג   תא ןיי מ ןווצ המח האפשר.   לככ  מ ןוופרוט מאמ ץל פתחמ ח נעשה הירומם,  מלנוח תוי
)רב–בררה: MC; סגרו: CL; פותח: OP(, תא התשובה הנוכנה לכל פירט,רל ב רואית תוש תומר להביצ עו

האפשתויר, תאו טווח היכרעםתל שובה.

שימו לב, 

בדומעה שתרתוכה "Possible Values", היכרעם וא טווח היכרעםייתמ חסיםאל פש תויורהניק דו 		 •
)א ןתואפשומ תויורפ תועיגם בדףוכיר ז הצוינים(.א ם,מל של,ותכ ב יכ הניק דוה או2-0, ה דימלת
ל לוכיקבא לפס נקתודו, נקדוהא ח וא ת2 נקתודו.א םותכ ב 2,0, הל לוכי דימלתקבא לפס נק תודו

 וא2 נקתודו, אלל ניק דוביניים.

י		ש תתל ניק לכל דושלאה בנפדר.  •

בכל שאלות המבחןא ם התכ אל דימלתבת שובה אל וא סת ןמישובה,י ש ול תתל צ ןוי0. 		 •

בשאלות מסוג רב–בררהא ם ה דימלתסתמ רתוי ןמישובהא חת,י ש ול תתל צ ןוי0.  		 •

בשאלות הפתוחות ובשאלות הסגורותי של ה תא ךירעהתשובהל פ יההנח תויהמפרוט תובמחןוו.  		 •
בשאלות הפתוחותל ןיא ה דירוניק לע דוט תויועבדקודק לע וא ט תויועבתויא,א אלא םמ ןכ צ ןיו

אח תרבהנחתוי.

בשאלות הפתוחות ישל הר ךירעק תא התשוב תוהתמבסס לע תוהטקסט. 		 •

 ול תתל  שגיו,י ש ילע ה עדימ  הנוכנהו הוסיף אםתכ דימלת ב תא התשובה  בשאלות הפתוחות  		 •	
צ ןוי0.

בשאלות הפתוחות אם בשלאה נרדשר תקת שובהא ח ךא תנתכבהתמ רתוי שובהא חת,י ש תתל  		 •
צ ןויבואפ ןהזה:

א	ם לכ התשוב תונוכנתו,י ש אולמ תא תתל הנקתודו. - 		

א	םת שובהא ח תנוכנהתו שובהא ח רתוי וא תשגתויו,י ש תתל צ ןוי0. - 		
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Use of punctuation in the scoring key

; Separates complete acceptable answers

( ) An optional addition that is part of an acceptable answer

/ Separates acceptable words within an answer

TASK 1: Access to information from spoken texts  (AIST)

Task Item # Item Type Scoring Key Possible 
Values

For each of the five items in task 1, the pupil gets full points if he followed only the specific 
instruction heard.

1_A OP 2 = The pupil circled the nose.

0 = other

0, 2

1_B OP 2 = The pupil drew a ball under the table.

0 = other

0, 2

1_C OP 2 = The pupil circled the bread and the apple.

0 = other

0, 2

1_D OP 2 = The pupil wrote the number 2/two on the boy’s shirt.

0 = other

0, 2

1_E OP 2 = The pupil copied the first word (“hat”) into the box.

  Note: Words that visually resemble the word “hat” (e.g. 
“hot”, “not”, “hal”) get full points. 

0 = other

0, 2

המשך בעמוד הבא
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TASK 2: Access to information from spoken texts (AIST)

Task Item # Item Type Scoring Key Possible 
Values

2 OP 3 = (good/best) friend

0 = other

0, 3

3 CL 3 = The pupil chose the following two answers:

  __§ played football

ü  § read a book§

__§ talked on the phone

__§ did his homework

ü  § watched TV§

1 = The pupil chose two answers and only one answer is 
correct; The pupil chose only one correct answer.

0 = other; The pupil chose more than two answers (even 
though one or more answers are correct).

0, 1, 3

4 MC 3 = (b) sick at home

0 = other

0, 3

5 OP 3 = (at the) doctor; (at the) doctor’s office

0 = other

0, 3

6 MC 3 = (d) Best Friends

0 = other

0, 3

המשך בעמוד הבא
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TASK 3: Access to information from written texts (AIWT)

Task Item # Item Type Scoring Key Possible 
Values

7_A MC 4 = (a) visits family

0 = other

0, 4

7_B MC 4 = (c) does sports

0 = other

0, 4

7_C MC 4 = (d) helps at home

0 = other

0, 4

7_D MC 4 = (b) has music lessons

0 = other

0, 4

7_E MC 4 = (d) helps at home

0 = other

0, 4

המשך בעמוד הבא
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TASK 4: Written presentation (WP)

Task Item # Item Type Scoring Key Possible 
Values

8 OP Calculate the final grade for Task 4 following the steps 
below:

1. Evaluate each of the 5 words separately.  
Each word gets a grade of 0 or 1 point  
(see Criteria for Assessment below).

2. Add the points for each of the words together to calculate 
the final grade for Task 4 (0–5 points).

Criteria for Assessment:
Accept answers that show an understanding of what pupils 
would put in their bag.

Do not deduct for spelling mistakes.

1 = Word is comprehensible and relevant.
Examples: ball; books; candy; CD player;
cell phone; clock; clothes; coat; colors; computer; 
doll; drinks; food; game; glasses; jeans; laptop; maps; 
money; movies; MP3; pants; pen; phone; present; 
pyjamas; sandwiches; shirt; shoes; shorts; sunglasses; 
sweater; telephone; toys; T-shirt; video games; watch; 
water    

0 = Word is incomprehensible and/or irrelevant; Only 
copies instructions; Does not write in English; Does not 
answer.

0–5

המשך בעמוד הבא
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TASK 5: Access to information from written texts (AIWT)

Task Item # Item Type Scoring Key Possible 
Values

9 OP 3 = play games; win prizes; eat/have ice cream

  Note: If the pupil wrote more than one answer and 
both answers are correct, give full points. 

1 = play; eat

0 = other

  Note: If the pupil wrote more than one answer and one 
of the answers is wrong, give 0 points.

0, 1, 3

10 MC 4 = (c) invite his friend to Playland

0 = other

0, 4

11 OP 4 = I want to come!; Playland is great; We will have fun!
Note: Answers of pupils who didn’t copy the exact 
sentence but rewrote it get full points. 
Example: He said they will have fun.

2 = (is) great/fun

0 = other

0, 2, 4

12 MC 3 = (c) food

0 = other

0, 3

13 OP 3 = •	 (David’s/his) father/dad
•	 (David’s/his) sister
•	 Tal; (David’s/his) friend

2 = two of the above

1 = one of the above

0 = other

0–3

14 MC 3 = (d) a fun park

0 = other

0, 3

המשך בעמוד הבא
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TASK 6: Access to information from written texts (AIWT)

Task Item # Item Type Scoring Key Possible 
Values

15 OP 3 = (They) stand (on) one leg (when they sleep); (They) 
sleep (on) one leg.

0 = other

0, 3

16 MC 4 = (a) picture a

0 = other

0, 4

17 OP 3 = swim and sleep

0 = other

  Note: Give full points even if the two answers are 
written in the same blank. 

0, 3

18 OP 3 = rabbit(s)/fox(es)

  Note: If the pupil wrote more than one answer and 
both answers are correct, give full points. 

0 = other

  Note: If the pupil wrote more than one answer and one 
of the answers is wrong, give 0 points.

0, 3

19_true_false MC (b) False

19_sentence OP 4 = Pupils marked the False option and copied the sentence 
“All animals sleep, (but not in the same way).”

0 = other

  Note: Pupils who copied the correct sentence but 
marked the True option or didn’t mark True or False 
get 0 points. 

0, 4

20 MC 3 = (b) Animals and Sleep

0 = other

0, 3

המשך בעמוד הבא
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TASK 4: Written presentation (WP)

Task Item # Item Type Scoring Key

21 OP See instructions below

Calculate the final grade for Task 7 following the steps below:

1. Evaluate each of the 5 sentences separately according to the list of criteria on the next page.
Each sentence gets a grade between 0-21 points.

 General Guidelines
• Each criterion is given a different number of points.
• Individual discrete words or non-English words are given 0 in all criteria.  
• If the content of the sentence is incomprehensible or irrelevant to the topic, give 0 in all 

criteria.
• If the pupil writes a compound sentence, take off points only for spelling mistakes of 

common words (criterion f) in the second part of the compound sentence. Do not deduct 
points for grammar (criteria b, c, e) in the second part of the sentence. 

2. Add up the total points for each of the 5 sentences.

3. Use the Conversion Table on the next page to calculate the final grade for Task 7.

המשך בעמוד הבא



33 חוברת הנחיות 1005 — מיצ"ב פנימי באנגלית לכיתה ה', התשע"א

SCORING KEY FOR THE ENGLISH TEST – 5th Grade2 Version A 
Meitzav2 2011 (Internet)

 9

 

מיצ"ב  
24-ENG-011-5A-SOF-p-net 12:46211/04/11  27-02-05-01-01-01-010-011-04   'מבחן 27 באנגלית לכיתה ה' (5) — נוסח א

המזכירות	הפדגוגיתמ ראמ"ה	 	
הדשיןמהכדצוןמ  

מ  רורהמיהךדאהמבחוניעמ

מדינת	ישראל
 שדרמהחוניע

Criteria Possible Values

a. Relevant content and vocabulary:

 Sentences 1 and 2 must describe a place.
e.g. The library is big.

 Sentences 3, 4 and 5 must include an activity or action.
e.g. I read a book.

 7 = yes

 0 = no

Note: If the sentence does not directly match the specific instruction,
give 0 for this criterion (a) and continue checking according to
the other criteria (b-g).

0, 7

b. Includes a subject and a verb

 3 = yes

 0 = no

0, 3

c. Correct word order (e.g. subject, verb, object) 

 4 = yes

 0 = no

0, 4

d. Correct capitalization

 2 = yes

 0 = no

0, 2

e. Correct pronouns and/or articles

 2 = yes

 0 = no

0, 2

f. Correct spelling of common words

 2 = yes

 0 = no

0, 2

g. Correct use of a full stop

 1 = yes

 0 = no

0, 1

Conversion Table
Final Grade for Task 4 Total number of points for

the 5 sentences together
1095-105     
985-94     
874-84     
764-73     
653-63     
543-52     
432-42     
322-31     
211-21     
11-10     
00     
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טקסטים במשימות הבנת הנשמע )תמליל התקליטור(

שולםידימלת ם. המבח ןבאנגתמ תילח ליבִּשמ יתש תומיבַּהבנ תהנשעמ.

בַּמשמיה הארשונהת ש ועמהל תוארובְִיצעו, וּבַמשמיה השנייהת ש ועמקטתתו עבקש ו
עלנ לע תושתולא. 

משמיהמ ספא רחת.

התבוננ ובַּומתנ תושבָּ דומעהבא.

בומת לכנהי היהכילע םל בצ עהארוה שונה. 

התבוננ ובַּומתנהל ודגמה שְׁבְּתח דומע תיתשש,ו הקשיבל והַארוה.

ההארוה האי: 

Draw a tree in the garden.

הומתנהדמ גמיה תא ביצ עוההארוה.

כעש ויהתבוננ ושוב בַּומתנ תושבָּ דומעהבא.

הַקשיבל והַ תוארווּבצןתוא וע.

ההארוה הארשונהייתמ חסל תתְִומנה A, ןכו האלה.

תאםת ש לכ ועמהארוה פיימעם.

Picture A: Circle the clown's nose.

Picture B: Draw a ball under the table.

Picture C: Circle the two kinds of food.

Picture D: Write the number two on the boy's shirt.

Picture E: Copy the first word into the box.

כעשת ויש תא ועמהה תוארופעם נוספת. זוֹ הזמדנ תוטובהל בודק תא התשוב תושכלם.

עִבְל ורמְִשמיהמ ספ רשייתם שבְּ דומעשומנהֶ. 

משמיהמ ספ רשייתם. 

תאםידמוע םל ש עומסיפרו. 

לפנ ישתש תא ועמהסיפרו, קִרְ תא ואש תולאשייתם דע שש.

הַקשיבל וסַיפרו. 

תאםת ש תא ועמהסיפ רופיימעם. 

Danny and Tom are very good friends. They do everything together.  
They walk to school together, they do their homework together, and 
sometimes they play football together in the afternoon.
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Last Monday, Danny didn't feel well. His head hurt very much, so he didn't 
go to school. Danny stayed in bed all morning. He watched TV and read a 
book. He waited for Tom to come home from school. He waited for Tom to 
call him.

But Tom didn't call on Monday afternoon. Danny was very surprised.  
He wanted to call Tom to see if there was any homework, but his mom said, 
"Call him later. There's no time. We must go to the doctor now."

When Danny came to see the doctor, he had a big surprise. His friend Tom 
was there, too. Danny's mother smiled and said, "Look who is here, it's 
your friend Tom! It's so funny, you are also sick together!"

כעשע וינ ובאנג לע תילהשתולא. 

כעשת ויש תא ועמהסיפ רופעם נוספת. זוֹ הזמדנ תוטובהל בודק תא התשוב תושכלם.

בִּדְק תא והתשוב תושכלם.

סמיינ תא והחלק הארש ןוש להמבחן.כע שע ויִבל ורמַש תומיהבתוא. בהצלחה!



חוברת הנחיות 1005 — מיצ"ב פנימי באנגלית לכיתה ה', התשע"א36

הנחיות לבדיקת המבחן ולחישוב הציונים 		 ג.2

כללי

ומצ יכ עהמבחנים שתיכ לכ להיי בדק וב ידיצ תווהירומםאל נג תילבבתי–הספר.ןכ ומכ ,ומ צ עשכרז 
הזה.  התה ךיל  תא וולי   בתי–הספר, מ ידינה ל ב  ךכ ךרו שומינהל צ  ימ וא   השכבה, כר וא עוז   מהמקצ
ישל בודק תא המבחנים בהאתםמל ח ןווהמצרוף ליעל )ג.1(ו בצוילא תודימ. זות יכ ורכצ תואהמבחנים 

נל ודעושומיש פנימי,ו בתי–הספיא רנ ונרדשוודל חילע ה לכל ןגרום שהאו. 

כלי עזר לחישוב הציונים של המיצ"ב הפנימי ולמיפויםָ

מערכת  הישגים:  ימלו פ יו צוינים וממ חשביםל חישוב  ילכ ים שנ בית–הספ ר רל ש תו דימעמ ה מאר"ה
המנב"ס/המנבסון והמיצבית, שפתוחה במאר ידי"ה.ילכ םלא המ חשבים תא הצוינים ב תמרה דימלת
בואפוא ןטמוטי,מ ספקים נותנים הנתיניםל השאווה ב ןיקבוצידימלת תוםאמו פשירם קברת תלשימים 
רק בבית–ספ רשהעב תא ורי ב תמרהתיכה וא ב תמרהשכבה. שנ יהילכם הלאהימיאתמ םל שומיש 

המבח ןבשותומל.

 — הנותנים  די נייםל חישוב  ילכ ןם המבח מל חב תור הלאה,מ צרופים הסטטיסטיים  הילכם   לע  מנוסף
ךמות ילכ(ל פנ יהק תדל ( הילוכיםל ה תוישלבמ קידם  כיתתי  מיפוי  ודף  לתלמיד  ציונים  ריכוז  דף 

הנותניםמל נבסימל וא ןוצבתי.

 ידכשיהיהא פשל רקבומת לנה בתי–ספתיר,י של קב להחלטהא חדיה בנוג ילכל עשישמש תא בתי–
להשתמש בכלי בית–ספרי אחיד  הספיעל רב דוהנותנים.י של הנח ללכ תא תוהירומם בבתי–הספ ר
לניתוח כל תוצאות המיצ"ב הפנימי:מ נב"סמ/נבסימ וא ןוצב תי) ילכהמבוססא לע קסל(.ל ידכ הג עי
 ידילהחלטה בתי–ספי תירשל הב איבחשב תמר תא ןוהמוימנ תוש ירומ ללכ לבתי–הספ רב ילכהיעב דו
השונים: השומיש ב ילכהאקסיאתמ לםירומל ם שישל הם שילטה בסיס תיבכותנא תקסל,ו השומיש 

במנבסיאתמ ןוםירומל ם במוימ ילענ תובסיס תיבעבדוהע םיכרמ בים במנבסןו. 

חישוב הציונים באמצעות מנב"ס ומנבסון א.	

 תוללוכ ן הפניימים,ו ה הימצ"ב  מ לבחנ י ש הנותנים  ל ומאתוהזנ ת ה המנב"סו המנבס ןו  תוכרעמ		 
ממשק האמפשל רבתי–הספל רקולטמ תא בחנ יהימצ"ב הפניימיםי שמל תורינבסמל וא ןונב"ס, 
לשם הק תדלצוינ יהימצ"ב הפנימי. דועית הצוינים במנב"ס/במנבסאמ ןופשל רשתוא רומםלו שלבם 
ךכ לע , דועית הצוינים במנב"ס/במנבסאמ ןופשל רהפיק   נוסף בתי–הספר.  בכתנ תיההכרעה ש ל
ודחיי תוחיידוםימל צ"ב הפנ ימיהיללוכם השאווהל נותנים הראציים המבוססים לע נותנ יהימצ"ב 

החיצוני.  

להכרדהכימתלו הא פשל רפנומל תוק דהשו תוריהכימתה שימ לנהיי תלש ימוהמנב"ס בימיםא '-ה',  		
בש תוע22:30-07:30 )למומץל פנא תוח ירהשעה 15:30(,ו בויםו 'ו ברעב יחג בש תוע14:00-07:30, 

בטלפןו: 03-9298111. 

moked-manbas@kishurim.k12.il :"כימתל לה		אוד 

www.education.gov.il/manbas :היאנטרנט שימ לנהיי תלש ימוהמנב"ס		רתא  
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חישוב הציונים באמצעות המיצבית ב.	

מאר		"הדימעמ הרל ש תובית–הספ ר"מיצבית–כיתתית" ו"מיצבית–שכבתית"ל חישוב ההישגים  
הן  הפנימי  המיצ"ב  ממבחני  אחד  כל  בעבור  שפותחו  המיצביות  ימלו ימיפיוםָ.  הפנ בימצ"ב 
קובצי אקסל שהותאמו למבנה הייחודי של כל מבחן. הימצב תיהאמ תיתתיכפשל תרחשב תא 
התיכה  הישג י ש ל מ תצב  ומת תנ מו ספק הפנימי, הימצ"ב  במבח ן התיכה   ידימלת ל ש הצוינים 
בשכבה;  הידימלתם   ללכ י הישג  לע  )1( שונים:  נותנים  מ תיתספק ת השכב הימצב תי מבמבחן. 
)2( לע השאווה ב ןיהישג יה תותיכהמקב תוליבמבח ןהימצ"ב הפנימי; )3( לע השאווה ב ןינותנ יהשכבה 
נותנ יהימצ"ב החיצוני.   לע  )הנ תומרוהראצתוי( המבוססים מלנותנ יקבוצ תוההשאווה הראצ תוי
בקטגירוה   http://rama.education.gov.il בותכבת:  מאר רתא"ה  ב י תויפרוס ומ מהימצב

"מיצ"ב פנימי תשע"א" ס ידעומל ךומהימצ"ב הפנימי. 

חישוב הציונים באופן ידני 	 ג.	

ל ידכ		חשב תא הצוינים בואפדי ןנא יפשל רהעיז רבדף ריכוז הציונים הידני של כל תלמיד ו/או בדף  
המיפוי הכיתתי.ד פוכיר יז הצוינים הדיניים ש לכ להידימלתם )40תוע קים(ד ןכו ףימ פ יתתיכ יו
מצרופים בעמטפה. ואר בידומעם 43-42וד גמהדל ףוכיר ז צויניםאלמ , שחושב וב לכ והצוינים ש ל
א דימלתחד,ודו גמהדל ףוכיר ז צויניםיר ק. ילכ זה האתוםל העב תרהימצ"ב הפנימי,ו נאל דעופש ר

 ירומלבתי–הספל רבודק תא המבחנים בליעי ךרדהו נוחה.

להלן הנחיות לבדיקת המבחן ולחישוב הציונים באופן ידני:
הנחיות כלליות 	 	.1

בידק תהש תולאבמבחל ןפ יהמח ןווהמצרוף:א פש תויורהניק דוב לכסיעףו ב לכשלאהומ ג תורד 	 	•
וכיר ז הצוינים תא  וכיר ז הצוינים.י של ס ןמבדף  ךכל בדף מו ןווציונ תובהאתם ארמש במח

הניק לכל דושלאה וא סיעף.

 ןיד		שלאה שע אלנילע והת ןידכ שובה שגיוה. בשנ יהמקירםי קב להא דימלתפס נקתודו.ע ם   •
זתא,למומ ץ שהרומהי נהיר לשום ש לש תולאשהידימלתם אל השיבילע והן, ידכ ש דומלל לכוי

מה לע ןנושיאם שהתיכהתמ קשה בהם וא שדמל אלהתוא ם.

הנחיות לחישוב ידני של ציון התלמיד בכל נושא במבחן 	 	.2

אלח ןתמ רהניקע דוב לכ רושלאה וא סיעף,י של חשב תא סוכם הנק תודוב לכנושא:

הצ ןויבנוש אהבנ תהנש עמ)Access to information from spoken texts - AIST(י היה סוכם  		•
 .)Task 1 + Task 2( 2– הנק תודובמש תומי1ו

הצ ןויבנוש אהבנ תהנק אר)Access to information from written texts - AIWT(י היה סוכם  		•
.)Task 3 + Task 5 + Task 6( 6– הנק תודובמש תומי3, 5ו

4ו –7  במש תומי הנק תודו סוכם  )Written presentation - WP(י היה  יתכ אבה  בנוש הצ ןוי 		• מ
)Task 4 + Task 7(.אמ  ח רשהצ ןוישמ דימלת לכ לבוססמ לע ספ רקט ןש לפירטים, צ ןוי
זהלולע , במקירםמ סימיום, שייל אלצג נמאנה תמר תא שילט ותש להדימלת.ל פלמומ ךכיץ 

להצילב עדימ זהע ם ה תוכרעפנא תוימיח תורשהעוב ורבתיכה בנוש אזה.

הנח תוי ) ואר באחוזים  השונים  בנושיאם  הידימלתם  צוינ י  תא י די ןנ בואפ ל רחשב  א		•פש  מ
בתחד תיתףוכיר ז הצוינים(. הימצבו תיהמנבסיכרוע ןום חישובים ולא בואפוא ןטמוטי.
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הנחיות לחישוב ידני של הציון הכולל במבחן 	 	.3

א לכחד ב במבח ן ה דימלת שצב ר הנק תודו סוכם  לע –פ י מ ןחושב במבח ה ללוכ הצ ןוי 		• מ
מהנושיאם )AIST+AIWT+ WP(. טווח הצוינים ש להצ ןויה ללוכנ עב ןי0ל –100. 

)נוש א הצ ןויה ללוכשידימלת לם בל ילעק תויושעימה ש אלנבחנ ובחלקא ' ש להמבח ן 		•
הבנ תהנשעמ(,י חושבלע –פ יחלק ב'ו חלק ג' ש להמבח ן)Task 3-Task 7(.י של סכם תא 
)מספ ר ב–75  ג', תא הסוכםי של חלק  ב'ו בחלק  בחלק  הנק תודושקיב לה דימלת מספ ר

הנק תודוהרמב יבחלקיםלא ה( תאו הותצאהי שכל פ לוב–100.

הנחיות לשימוש בדף המיפוי הכיתתי ולחישוב מדדים כיתתיים 	 	.4

ד		•ף הימפ יוה יתתיכהומפ עיבהמש ךנאל דעופש תא רחישובם ש להידדמם הייתתיכם ב תמר 
הפירט, ב תמרהנושו אב תמרהצ ןויה ללוכש להמבחן. בותם בידק תהמבחניםלמומ ץל היתעק 
הצ ןוי  תא  ל ךכ רחשב  או ח נושא,  ותואל  המשיכייתם בפירטים   דימלת לכ ל  ש הצוינים   תא

הוממצ עש לכ להידימלתם בתיכה ב תמרהפירטים, ב תמרהנושיאםו ב תמרהמבחולוכ ן.

של ומיב יכ בדף הימפ יוה יתתיכהפירטיםמ סירדוםל פ ינושיאם.ד ף הימפ יוהומ יתתיכצג  		•
בחוב תרזל ושםוד גמהו ה אוגםמ צרוף בעמטפהל שומישכם.

נותנ יקבוצ תוההשאווה )נרא תומרוצתוי( אינםיללוכ םילוע ם חדשיםידימלתו ם המקבילם  		•
)אכש רהם  כימתהכתמ נ תיהשוליב.ןכל ,ל ידכ הש תא תווהוממצ עהל יתתיכנותנים הלאה 

תיפרסומ(,י של חשב תא הוממצ עה יתתיכב ילקבוצ תוהידימלתם הלאה.

ןכ ומכ		•,למומ ץל חשבוממ צ יתתיכ עהידימלת ללוכם בל ילעקדימל תויוהוממו צ יתתיכ עשיאנ ו 
 תא ללוכהידימלתם הלאה, ביעקא רםת נ יאההיבחנ תושלהם שונים בתילכת.
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התאמת חישוב הציונים לצורכי בית–הספר 		 ג.3
הסופ י הצ ןוי בחישוב  יכרמ תויב  ל לוכי אוה  ה  ןכלו יר בתי–ספ פנים  ל דעושומיש  נ הפנ ימי הימצ"ב 

בדועתה,ו זל תאפ יהחלט תבתי–הספר.ל המכ ןלהא פשל תויורחישוב צוינ יהידימלתם: 

קבוצ תוההשאווה  אי פש רהשאווהל צוינ י זה צ ןוי במבח ןהמקירו.   ללכ יהש תולא ל ןויפ צ  ןתמ	 א.
שיפרוסלע ומ–מאר ידי"ה.

 ןתמ	צ ןוינפלע דר–פ יההישגים המצופים בבתי–ספ ךרבתיכהד 'ו צ ןוינפלע דר–פ יההישגים המצופים  ב.
בתיכה ה'.

הערות:

הנש עמ בהבנ ת המש תומי  אלל ןוי הצ  תא  שעימהי של חשב ל ילעק תו ב ידימלת רום  בעב 		 *	
)תת ואר–פרק ג.2 ש ליעל— הנחל תויחישובדי נ יש להצ ןויה ללוכבמבחן(. 

א	ם המבח אל ןהעובידימלתל רם בוכתמנאלמ תה,י ש ךורעל שינייום במספ רהנק תודוהומקצ תו **
 לכלשלאהו שלאה,ו זלע תא–פ ישיק ותעד לוש להרומה.
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השוואה לנתוני קבוצות ההשוואה  		  ג.4
)נורמות ארציות(

מאר"הת פרסם תא נותנ יקבוצ תוההשאווה ) ללכבית–הספר, בית–ספוד רבע ירבו תירבית–ספוד רב יר
רעבתי( לע ס ךמהותצ תואש לבית–הספ רשנבחנ ובמבח ןהימצ"ב החיצוני. בתי–הספל לכוי רהש תא תוו
הישגל ויהישגים ש לבית–ספימוד רם. הסבירם בנוגל עהשאווה זי ופרוס ומב רתאהיאנטרנט שמאר ל"ה 
במכ דועה חדושים. זורכ,א םת חילט ךורעל ושינייוםלכ שהם במבח ן)במבנהו, בואפ ןהעב וא ותרבואפ ן

הותכרע(,ל ולכות אל הש תא תווההישגים שכלםל נותנ יקבוצ תוההשאווה.
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דף ריכוז ציונים לתלמיד
דוגמה למילוי דף ריכוז ציונים לתלמיד )לחישוב ידני( — אנגלית לכיתה ה' — מיצ"ב פנימי התשע"א

ישל סמ תא ןמספ רהנק תודושקיב לה דימלתב לכשלאה וא סיעף בהאתםמל פרוט במחןוו.

תיכה: ה1 שם ה/דימלתה:               שירה                   	

Access to information 
from spoken texts (AIST)

Access to information
from written texts (AIWT)

ניקודניקוד

Task 1

1_A20

Task 3

7_A40
1_B207_B40
1_C207_C40
1_D207_D40
1_E207_E40

Task 2

230

Task 5

9310
33101040
43011420
5301230
630133210

181430בסך הכול

Task 6

1530
1640
1730
1830
1940
2030

42בסך הכול

ציונים באחוזים

( )
___%

25
100× =( )

___%
60

× =100
( )

___%
15

100× =

AISTAIWTWP

	  72  נק'   )סוכם הנק תודובנושיאם: AIST +AIWT+WP)ציון כולל

הדף נועד לשימוש בית–ספרי ולא להעברה לכל גורם שהוא. 

Written presentation (WP)

ניקוד

Task 4

8543210

Task 7

21109876543210

12בסך הכול

721870428012
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דף ריכוז ציונים לתלמיד 
דף ריכוז ציונים לתלמיד )לחישוב ידני( — אנגלית לכיתה ה' — מיצ"ב פנימי התשע"א

ישל סמ תא ןמספ רהנק תודושקיב לה דימלתב לכשלאה וא סיעף בהאתםמל פרוט במחןוו.

תיכה:               שם ה/דימלתה:                                  	

Access to information 
from spoken texts (AIST)

Access to information
from written texts (AIWT)

ניקודניקוד

Task 1

1_A20

Task 3

7_A40
1_B207_B40
1_C207_C40
1_D207_D40
1_E207_E40

Task 2

230

Task 5

9310
33101040
43011420
5301230
630133210

1430בסך הכול

Task 6

1530
1640
1730
1830
1940
2030

בסך הכול

ציונים באחוזים

( )
___%

25
100× =( )

___%
60

× =100
( )

___%
15

100× =

AISTAIWTWP

	      נק'   )סוכם הנק תודובנושיאם: AIST +AIWT+WP)ציון כולל

הדף נועד לשימוש בית–ספרי ולא להעברה לכל גורם שהוא. 

Written presentation (WP)

ניקוד

Task 4

8543210

Task 7

21109876543210

בסך הכול
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דף מיפוי כיתתי — אנגלית לכיתה ה' מיצ"ב פנימי התשע"א
רגיל/ עולה/ 

משולב/ 
לקוי שמיעה

 Access to information from 
spoken texts (AIST)

 Access to information from 
written texts (AIWT)

TASK 1TASK 2TASK 3TASK 5
	מספר השאלה/
הסעיף

שם התלמיד
מ1
A

מ1
B

מ1
C

מ1
D

מ1
E

23456 AIST
Score

מ7
A

מ7
B

מ7
C

מ7
D

מ7
E

91011121314

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
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 יש לרשום את מספר הנקודות שקיבל התלמיד בכל שאלה או סעיף בהתאם למפורט במחוון

 Access to information from
written texts (AIWT)

Written presentation (WP)

 Total
Score

TASK 6TASK 4TASK 7
	מספר השאלה/
הסעיף

שם התלמיד
151617181920 AIWT

Score
821WP 

Score

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40

וממ  צידימלת אלל יתתיכ עםמ שלוביםילועו ם:  וממצ יתתיכ עש לכ להידימלתם: 
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  הפקת תועלת מהמבחן: פרק ד
Guidelines for English Fifth-Grade 

Meitzav 2011 
Introduction 
Overview 

The Hebrew acronym Meitzav (מדדי יעילות וצמיחה בית ספרית) has been translated 

into GEMS (Growth and Effective Measures of Schools). As reflected in the name, 

GEMS consists of a battery of tests, of which the English test is only one component. 

We suggest that when analyzing the results, teachers take note of data collected 

from the other components of GEMS and integrate the information to provide a 

more comprehensive picture of their school in terms of achievement in the core 

subjects (Hebrew/Arabic, Mathematics, Science and Technology and English), school 

climate and pedagogical environment.   

 

The internal Meitzav English test covers two domains in the English curriculum – 

Access to Information and Presentation. (The domain of Social Interaction is 

assessed in a sample of schools.) The test was designed to assess the achievement of 

some of the benchmarks (in particular, those benchmarks that can be assessed 

through more traditional testing procedures). The test is divided into three parts 

based on both logistic and pedagogical considerations. The first part consists of two 

listening texts (of graduated levels of difficulty) designed to assess the benchmarks in 

the domain of Access to Information from oral texts. The second part consists of two 

reading texts (of graduated levels of difficulty) that are designed to assess the 

benchmarks in the domain of Access to Information from written texts, as well as 

one written task designed to assess benchmarks in the domain of Presentation. The 

third part consists of one reading task (the most demanding) designed to assess the 

benchmarks in the domain of Access to Information from written texts, and one 

written task (more demanding than the previous written task) designed to assess 

benchmarks in the domain of Presentation.  

 

The purpose of these guidelines is to provide teachers with a better understanding 

of the aims of the Meitzav English test and the test content as well as to enable them 

to make use of the test results in their classroom teaching. This guide includes a 

mapping of the test together with a detailed Answer Key for grading student 

performance. It also presents analyzed samples of student performance, including 
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both common errors and pedagogical recommendations for classroom teaching. This 

analysis may serve teachers in analyzing and interpreting the results of their classes, 

in diagnosing student’s strengths and weaknesses, and also in allowing comparison 

of performance against national norms.  

 

Ministry Publications  

The Ministry provides a number of publications that you will find helpful in your 

teaching. The Ministry site for English can be found at the following URL:  

http://www.education.gov.il/english 

The following are short descriptions of relevant publications with links to each.  

 

National English Curriculum 

"The goal of this new curriculum is to set standards for four domains of English 

language learning: social interaction; access to information; presentation; and 

appreciation of literature and culture, and language. According to this curriculum, by 

the end of twelfth grade, pupils should be able to:  

• interact effectively in a variety of situations, 

• obtain and make use of information from a variety of sources and media, 

• present information in an organized manner, 

• appreciate literature and other cultures and the nature of language." 

Online: http://www.education.gov.il/tochniyot_limudim/eng1.htm#2_2 

 

Guidelines for the Teaching of English at the Pre-Foundation Level  

"This document defines the benchmarks and provides the guidelines for the teaching 

of English at the pre-foundation level. The benchmarks for the pre-foundation level 

define what pupils need to know and are able to do in the initial stages of language 

acquisition. These include extended aural/oral practice and the development and 

consolidation of basic alphabetical knowledge. A smooth transition to the 

foundation level is contingent on following the stages outlined in these pre-

foundation benchmarks." 

Online: 

http://cms.education.gov.il/EducationCMS/Units/Mazkirut_Pedagogit/English/Publi

cations/Curriculum/ 

 

Curriculum for Pupils with Special Needs 

"The purpose of the booklet is to serve as a guide for the modification and 

implementation of the National English Curriculum (2001) for students with 

disabilities." 

Online: http://cms.education.gov.il/NR/rdonlyres/4484CB64-E1CC-4DDE-B38C-

D0C704E538F4/71242/English0137.pdf 
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Prerequisite Knowledge, Skills and Strategies for the Foundation Level 

"The purpose of this document is to supplement the curriculum by: 

• demonstrating how to map out prerequisite knowledge, skills and 

strategies needed to reach targeted benchmarks at the foundation level,     

• demonstrating how to map out the prerequisite knowledge, skills and 

strategies for a specific task for each of the three stages for the same 

targeted benchmark at the foundation level,  

• providing a tool to map out prerequisites for additional benchmarks at all 

levels." 

Online: 

http://cms.education.gov.il/EducationCMS/Units/Mazkirut_Pedagogit/English/Public

ations/Prerequisites/ 

 

Assessment Guidelines 2001 
"This booklet seeks to explain the principles of classroom assessment as outlined in 

Section One of the English Curriculum: Principles and Standards for Learning English 

as a Foreign Language for All Grades (Ministry of Education, 2001, pp. 19-20).  It 

focuses on a performance-based approach to education in general and classroom 

assessment in particular, and is closely connected to the Curriculum’s underlying 

principles." 

Online: 

http://cms.education.gov.il/EducationCMS/Units/Mazkirut_Pedagogit/English/Publi

cations/Assessment_Guidelines/ 

 

Bank of Performance Tasks for Elementary School  
"The tasks in the bank are intended to form an integral part of the teaching-learning 

continuum. The object of assessment is to provide constant feedback regarding both 

progress and product, with a view to achieving the standards set out in the English 

curriculum. The use of these tasks will complement the summative assessment 

process currently constituted by external tests such as the Meitzav, widening the 

spectrum of means for assessing linguistic abilities. The tasks encourage pupil 

involvement and reflection on learning, enabling them to use various learning 

strategies and resources." 

Online: 

http://cms.education.gov.il/EducationCMS/Units/Rama/maagaraimesimot/Maagre

Mesimot/MaagarMisimotYesodi.htm 
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Mapping of the English Meitzav Test 
 

Introduction 

The mapping of the test consists of the following: (a) an overview of each of the 

tasks, (b) the text itself (where relevant), and (c) item information relating to levels 

of comprehension
1
 and levels of difficulty

2
, or a scoring rubric (where relevant).  

 

For the tasks related to the domain of Access to Information from oral texts, the 

overview includes the following: (a) a description of the text (text type, topic, 

linguistic aspects, and length of texts), (b) the transcript of the text and test items 

(number and type), (c) suggestions for administration, and (d) pedagogical 

recommendations for classroom teaching. 

 

                                                           

 

 

 
1
 Levels of Comprehension:  

Lower Order Thinking Skills (LOTS) 

Literal Comprehension: Literal comprehension refers to an understanding of the explicit meaning of a text. 

Questions that require literal comprehension include items that can be answered directly from the text at the 

sentence level. They can be questions that require either copying or rephrasing of information from the text. 

 

Higher-Order Thinking Skills (HOTS) 

Integration: Integration also refers to an understanding of the explicit meaning of a text but also requires 

accessing information from various parts of the text in order to answer a given question. Questions that require 

integration include items that require thinking about how ideas or information in the passage relate to each 

other as well as to an understanding of its main idea and supporting details. 

 

Inference: Inference refers to an understanding of the implicit meaning of a text. Questions that require 

inference include items that involve combining the student’s literal understanding of the text with their own 

knowledge and experiences in order to produce a response that is not explicitly stated in the text. It also entails 

questions that require identification of a specific text type.  

 

Personal response: Personal response refers to questions that call for pupils’ personal involvement with the text. 

The answers come from the pupils and are not found in the text. However, the answers must relate to the text. In 

order to answer personal response questions, pupils have to draw on both their literal understanding of the text 

and their own knowledge and opinions. 
  
2
 Levels of Difficulty: The level of difficulty for each item is given on a scale of 1 to 4, where 1 represents a low 

level of difficulty and 4 represents a high level of difficulty. The levels of difficulty were calculated based on 

empirical data. The level of difficulty is established by calculating the percent of correct answers for a particular 

item. For example, the low level of difficulty (1) means that 85%-100% of students answered correctly.  

 

1 =    85%-100%   

2 =    65%- 84%  

3 =    40%- 64%  

4 =    20%- 39%  
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For the tasks related to the domain of Access to Information from written texts, the 

overview includes the following: (a) a description of the text (text type, topic, 

linguistic aspects, length of texts) and test items (number and type), (b) suggestions 

for administration, and (c) pedagogical recommendations for classroom teaching. 

For the tasks related to the domain of Presentation, a detailed scoring rubric is 

included for each of the two tasks (Tasks 4 and 7).    
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Part A 

The first part of the Meitzav English test relates to the domain of Access to 

Information from oral texts. This part consists of two listening tasks, sequenced in 

order of increasing difficulty (Tasks 1 and 2).  

 

Task 1 

Discourse features (text description) 

Text type: Instructions 

Topic: School-based activities    

Linguistic aspects of text: High frequency vocabulary, basic sentence structure, use of 

imperative  

 

Item description 

Total number of test items: 5 

Item type: Open-ended – 5 items 

  

Administration 

The students hear the text twice and read the instructions. (Instructions are given in 

Hebrew/Arabic on the tape and appear in English and in Hebrew/Arabic on the test 

paper.)  

Recommendations: 

• Allow time prior to listening for students to view the pictures.  

• Encourage students to check their answers prior to the second listening; time is 

allotted for this on the recording. 

• Encourage students to check their answers after completing the task. 

 

Transcript 

 

Picture A: Circle the clown's nose.  

Picture B: Draw a ball under the table.  

Picture C: Circle the two kinds of food.  

Picture D: Write the number two on the boy's shirt.  

Picture E: Copy the first word into the box.  

 

Analysis of the transcript 

The aim of this task is to assess the student's ability to understand and follow 

instructions. The student listens to each instruction and then acts accordingly. The 

instructions included in the task represent the types of instructions that are 

characteristic of those given in the classroom. Thus the instructions are assumed to 

be familiar to students, since they are exposed to them on a regular basis. Each 

instruction is a simple sentence and includes verbs in the imperative.   
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Item breakdown 

Item information Answer Key 

Items 1A-1E  

Benchmark: 

Find and follow directions and instructions in 

a familiar context 

Level of comprehension: 

Literal 

Estimated level of difficulty:  

1_A – 1 

1_B – 1 

1_C – 1 

1_D – 1 

1_E  – 1 

For each of the five items in task 1, the pupil gets 

full points if he followed only the specific 

instruction heard. 

 

1_A   2 = The pupil circled the nose.  

0 = other  

1_B   2 = The pupil drew a ball under the 

table.  

0 = other  

1_C   2 = The pupil circled the bread and the 

apple. 

0 = other  

1_D   2 = The pupil wrote the number 2/two 

on the boy's shirt.  

0 = other 

1_E   2 = The pupil copied the first word 

("hat") into the box.   

Note: Words that visually resemble the word 

"hat" (e.g. "hot", "not", "hal") get full points.  

0 = other  

 

Sample analysis of this item 

The question: 

You will have to follow different instructions for each picture.  

Look at the example at the bottom of page 6 and listen to the instructions.  

Now look at the pictures on the next page again. Listen to the instructions and follow them.  

The first instruction refers to picture A, and so on.  

You will hear each instruction twice.  

 

Item characteristics: 

Open-ended (following a specific instruction) 

 

Considerations when designing the item: 

Three considerations were central in the design of this item: (a) instructions are central to 

any teaching context; (b) students are familiar with instructions; and (c) students do not 

always pay attention to instructions. The particular instructions included in this task are 

familiar to the students, as are the vocabulary items (shirt, food, table, clown, etc.) and the 

prepositions (on, under, into). The items represent the types of instructions that are most 

prevalent in the classroom and are used in many instructional contexts, such as circling, 

writing, copying, etc. Since the instructions are given as individual sentences, the student is 

required to concentrate or focus on one isolated, explicit activity, making the task easier and 

doable for most if not all students. Sentence level understanding is also considered a 
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prerequisite for understanding integrative texts. The test items are presented as pictures 

and therefore do not require any reading on the part of the students. 
 

Analysis of student’s performance:  

Successful performance indicates that the student has understood and is able to follow 

simple instructions. Student performance provides direct evidence of whether the 

instruction has been understood. Students who did not succeed on item A may not have 

understood the instruction "circle", or may not have known the words "clown" and/or 

"nose" or the possessive ("clown's nose"). Students who did not succeed on item B may not 

have understood the instruction "draw", the words "ball" and/or "table", or the preposition 

"under". Students who did not succeed on item C may not have understood the words "two" 

or "kind" or "food" or the chunk "kinds of food". Students who did not succeed on item D 

may not have understood the content words ("write", "shirt", "number") or the use of 

possessive ("boy's shirt") or the preposition "on". Students who did not succeed on the item 

E may not have understood the instruction "copy", the word "first", which indicates order, or 

the preposition "into". In sum, the obstacle to understanding the instructions may have 

been the specific vocabulary (content words, prepositions, verbs, chunks) and/or 

grammatical structures (imperative form of verb, possessive). 

 

General pedagogical recommendations for the classroom related to Task 1 and 

based on items A-E 

A. Classroom activities at the pre-foundation stage are characterized by 

extensive work on oral/aural skills. If you believe that students have not had 

enough opportunity to work on these skills, it is highly recommended that 

you spend a significant amount of time on them. Effective oral/aural work 

lays an essential foundation for continued language acquisition as well as for 

reading and writing. Besides the foundations, work on the oral/aural skills 

strengthens all the other language skills. Language lessons should always 

include an element of oral/aural work.   

B. Have your students practice their listening skills by using a variety of oral 

texts of differing lengths and levels of difficulty. Easier listening texts may be 

on the sentence level, or the listening could be presented as a short, 

integrative text. It should be noted that for practicing listening skills, the 

sentences and texts should consist of familiar vocabulary items only. It is 

recommended that speech produced by speakers with different accents – 

both native and non-native English speakers – be included.   

C. Ensure extensive work on understanding and following instructions. This can 

be done through various games that are focused on instructions, such as 

"Simon Says". Work on instructions would include extensive practice of the 

imperative form of the verb in a range of situations and over a range of 

activities. Extensive work on prepositions, which are often the most difficult 

aspects of language to acquire since rules that apply to their use are limited, 

is extremely valuable.  
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Task 2 

Discourse features (text description) 

Text type:  Story 

Topic: Friendship   

Linguistic aspects of text: High frequency vocabulary, basic sentence structure, the 

present simple and past simple tenses.    

 

Item description 

Total number of test items: 5 

Item types: Multiple-choice – 2 items; closed – 1 item; open-ended – 2 items  

 

Administration 

The students hear the text twice and read the instructions. (Instructions are given in 

Hebrew/Arabic on the tape and appear in English and in Hebrew/Arabic on the test 

paper.)  

Recommendations: 

• Allow time prior to listening for students to read the questions.  

• Encourage students to pay attention to the different types of items and the 

requirements of each.  

• Encourage students to check their answers prior to the second listening; time 

is allotted for this on the recording. 

• Encourage students to check their answers after completing the task. 

 

Transcript 

Danny and Tom are very good friends. They do everything together. They walk to 

school together, they do their homework together, and sometimes they play football 

together in the afternoon.  

 

Last Monday, Danny didn't feel well. His head hurt very much, so he didn't go to 

school. Danny stayed in bed all morning. He watched TV and read a book. He waited 

for Tom to come home from school. He waited for Tom to call him.  

 

But Tom didn't call on Monday afternoon. Danny was very surprised. He wanted to 

call Tom to see if there was any homework, but his mom said, "Call him later. There's 

no time. We must go to the doctor now." 

 

When Danny came to see the doctor, he had a big surprise. His friend Tom was there, 

too. Danny's mother smiled and said, "Look who is here, it's your friend Tom! It's so 

funny, you are also sick together!" 
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Analysis of the transcript 

The aim of this text is to assess the extent to which the student can follow a story.  

The story is about two very close friends who do everything together. From listening 

to the story we learn that Danny and Tom study and play together. They are such 

good friends that they even get sick together. The climax of the story is, indeed, 

when they meet each other at the doctor and find out that they were even sick 

together.  

 

This is an integrative text in that it requires listeners to understand the structure of a 

story and to know that a story is made up of main characters and their actions as 

well as a sequence of events leading up to a climax. The main considerations in 

including this text are as follows: (a) The text type of a story is most familiar to 

students; (b) The characters are school students and friends, thus their experiences 

and feelings would be familiar to the students; (c) The story includes a description of 

the characters as well as a clear sequence of events, thus emphasizing the rhetorical 

structure of a narrative.  

 

Item breakdown 

Item information Answer Key 

Item 2 

Benchmark: 

Understand the general meaning, main idea 

and sequence of events in a text 

Level of comprehension: 

Literal 

Estimated level of difficulty:  

1 

3 = (good/best) friend  

0 = other 

 

Sample analysis of this item 

The question: 

Tom is Danny's ________.  

 

Item characteristics: 

Open-ended (sentence completion) 

 

Considerations when designing the item: 

The task taps into the student’s ability to identify the main characters in the story and the 

relationship between them.  

 

Analysis of student’s performance:  

Successful performance indicates that the student has recognized the relationship between 

the two boys. This relationship is stated explicitly in the first sentence. However, the item 

reverses the order and this may be a source of difficulty for some students.  

 



 

56  

 

Item information Answer Key 

Item 3 

Benchmark: 

Locate relevant information for a specific 

purpose  

Level of comprehension: 

Literal 

Estimated level of difficulty: 

2 

3 = The pupil chose the following two 

answers:  

____ played football  

_�_ read a book  

____ talked on the phone  

____ did his homework  

_�_ watched TV  

1 = The pupil chose two answers and only 

one answer is correct; The pupil chose only 

one correct answer.   

0 = other; The pupil chose more than two 

answers (even though one or more answers 

are correct).  

Sample analysis of this item 

The item: 

What did Danny do at home on Monday?  

Tick (�) the two correct answers.  

 

Item characteristics: 

Closed 

 

Considerations when designing the item: 

The item is designed to tap into the student's ability to locate relevant information in a text.  

 

Analysis of student’s performance:  

Successful performance indicates that the student has located the relevant information. It 

also indicates that the student has paid attention to the instructions, i.e., has ticked two 

answers. Students who chose "played football" would have heard this mentioned in the first 

part of the story and may not have listened further. There was no mention of Monday in this 

first part of the story. The student may not have attended to the actual question in which 

the requirement is to find activities that he did on Monday. Students who chose "talked on 

the phone" may have assumed that the boys talk often on the phone as they are such good 

friends. Also there was mention of the fact that Danny waited for Tom to call. Students who 

chose "did his homework" may have again only listened to the first part of the story in which 

it is mentioned that the boys do their homework together. Note that the distractors were 

designed to include partial information from the text, and on analysis of the student's 

performance you can get an idea of the level of listening comprehension.   
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Item information Answer Key 

Item 4 

Benchmark: 

Understand the general meaning, main idea 

and sequence of events in a text 

Level of comprehension: 

Inference 

Estimated level of difficulty: 

3 

3 = (b) sick at home 

0 = other  

 

Sample analysis of this item 

The question: 

Tom didn't call Danny on Monday because he was _____.  

 

Item characteristics: 

Multiple-choice 

 

Considerations when designing the item: 

The item taps into the student's ability to identify the reason for a particular outcome. It 

involves an understanding of the cause and effect relationship.  

 

Analysis of student’s performance:  

Successful performance indicates that the student has understood the cause and effect 

relationship and identified the reason for Tom not calling Danny. Students who answered 

incorrectly may not have understood the lead in (the beginning of the sentence). Students 

who chose option a (at school) may have just picked up on the fact that Danny and Tom are 

school friends. Students who chose option c (playing at the park) were misled by the 

description of the boys' shared activities. Students who chose option d (doing his 

homework) were also misled by the description of their shared activities. These students 

may have only been focused on the first paragraph, which caused them to miss the 

transition and lose track of the rest of the story. Their mental map of the story may have 

been incomplete.  

 

Item information Answer Key 

Item 5 

Benchmark: 

Understand the general meaning, main idea 

and sequence of events in a text 

Level of comprehension: 

Literal 

Estimated level of difficulty: 

3 

3 = (at the) doctor; (at the) doctor's office 

0 = other  

 

Sample analysis of this item 

The question: 

Where did Danny and Tom meet on Monday?  



 

58  

 

Item characteristics: 

Open-ended 

 

Considerations when designing the item: 

The item taps into the student's ability to identify a specific place mentioned in a story.  

 

Analysis of student’s performance:  

Successful performance indicates that the student has understood that when the story 

mentions that "Tom was there too", they have understood that "there" refers to the doctor 

mentioned in the previous sentence, and "too" indicates that they were both there. 

Students who answered incorrectly may have not understood the question word "where" or 

the verb "meet"; may not have been able to refer to the actual day "Monday" since it was 

only mentioned in the previous paragraph; may not have understood the reference "there" 

in the text and the referent "the doctor".   

 

Item information Answer Key 

Item 6 

Benchmark: 

Understand the general meaning, main idea 

and sequence of events in a text 

Level of comprehension: 

Inference 

Estimated level of difficulty: 

3 

3 = (d) Best Friends 

0 = other  

 

Sample analysis of this item 

The question: 

What is a good name for the story?  

 

Item characteristics: 

Multiple-choice 

 

Considerations when designing the item: 

The item taps into the student's ability to identify the main idea in the text. A story title 

often encompasses the central idea and as such, the choice of the most appropriate title 

reflects the student's identification and understanding of the main idea.   

  

Analysis of student’s performance:  

Successful performance indicates that the student has grasped the main idea of the text as a 

whole. An incorrect response may indicate that the student has not understood the main 

idea of the text. Students who chose option a (My Funny Mother) may have been misled 

since this was the last thing they heard. Both the words "funny" and "mother" are 

mentioned at the end of the story. Students who chose option b (Fun at School) may be 

those who only managed to focus on the first part of the story. Students who chose option c 
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(The Phone Call) may have been distracted by the fact that Danny was waiting for Tom's call; 

however, this does not encompass the main idea of their friendship.    

 

 

General pedagogical recommendations for classroom teaching related to Task 2 

and based on items 2-6 

A. Have your students practice their listening skills by using a variety of oral 

texts of differing lengths and levels of difficulty. Speakers may have different 

accents, different intonation and/or be native or non-native speakers.   

B. Skills to work on with your students:  

• identifying the topic (from sentence level, paragraph level and text level) 

• differentiating main ideas from supporting details 

• identifying main ideas  

• identifying text organization (e.g. sequence) 

• recognizing connectors that signal organization (e.g. first, second) 

• recognizing that conversations involve turn taking 

• using reference words to support understanding (especially personal and 

possessive pronouns) and applying strategies to retrieve their referents 

• identifying opinions/feelings  

C. Items and questions to practice with your students:  

• items that tap into the global aspects of a text (e.g. topic, main idea, 

sequence) 

• items that tap into the supporting ideas and details of a text (e.g. actions, 

times)  

• items that relate to the linguistic features of the text such as connectors, 

reference, possessive, etc.  
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Part B 

The second part of the test relates to both the domain of Access to Information from 

written texts (Tasks 3 and 5) and the domain of Presentation (Task 4). For each 

domain, the tasks are sequenced in order of difficulty. The domains have been 

staggered since previous years of Meitzav test administration have shown that if the 

two presentation tasks (writing) follow the three Access to Information tasks 

(reading comprehension), many students do not complete the writing tasks. By 

placing the first writing task after one task that involves reading, it has been found 

that more students produce a written product.   

 

 

Task 3 

Discourse features (text description) 

Text type: Individual sentences     

Topic: Students' after-school activities  

Linguistic aspects of text: High frequency vocabulary; basic sentence structure; 

present simple tense  

Length of text: Five individual sentences and one example; each sentence four to 

seven words  

 

Analysis of the text 

The text consists of separate sentences describing the types of activities that 

students do after school. They represent a range of activities. The vocabulary is 

familiar to students.  

 

Item description 

Total number of test items: 5 

Item type: Multiple-choice (table completion) – 5 items 

 

Administration  

Encourage students to read the instructions (instructions appear in English and 

Hebrew/Arabic). Encourage students to check their answers. 

 

Item information Answer Key 

Item 7 

Benchmark: 

Locate relevant information (at sentence 

level) 

Level of comprehension: 

Literal 

Level of difficulty: 

7_A – 1 

7_A  

4 = (a) visits family  

0 = other 

7_B  

4 = (c) does sports  

0 = other 

7_C  

4 = (d) helps at home 
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7_B – 2 

7_C – 2 

7_D – 2  

7_E – 3    

0 = other 

7_D  

4 = (b) has music lessons  

0 = other 

7_E  

4 = (d) helps at home  

0 = other  

Sample analysis of this item 

The question: 

Read the following sentences that describe what some pupils do on Mondays. Complete the 

table on the next page according to the kind of activity each pupil does.  

Look at the example.  

 

Item characteristics: 

Multiple-choice (completing a table) 

 

Considerations when designing the item: 

This task is designed to tap into the student's ability to understand the general meaning of 

individual sentences (who is doing what / where / when). The sentences represent familiar 

activities and/or those in which the students actually participate. Sentence structure is 

simple and verbs are in present simple tense. Vocabulary is familiar to the students. A table 

was chosen as the means to elicit student response as it requires less reading on the part of 

the student (in contrast to questions that must be read by the student). It is assumed that 

students are familiar with tables and know how to complete them.  

 

Analysis of student’s performance:  

Successful performance indicates that the student is able to decode written information and 

understand ideas expressed at the sentence level, and is also able to transfer these ideas 

into table form. There may be a number of possible reasons for incorrect student response, 

including: (a) a reliance on an understanding of (an) isolated word(s) and therefore not 

processing the whole message; (b) limited vocabulary knowledge; (c) difficulty in transferring 

their understanding into representation via a table.  

 

General pedagogical recommendations for classroom teaching related to Task 3 

and based on item 7 

A. Provide your students with many opportunities to read a wide variety of texts 

independently. When working on beginning reading, provide students with 

sentence-level texts, gradually building up to integrative texts. Have your 

students practice their reading skills by using a variety of sentences of 

differing content, lengths and levels of difficulty. Provide ample practice for 

developing students' fluency by having them read sentences out loud. This 

should be done by paying particular attention to working with sentences that 

consist of at least 95% familiar vocabulary in order to promote fluency in 

reading. 
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B. Skills to work on with your students:  

• matching what is heard and understood to graphic representations of the 

oral text (e.g. pictures) 

• understanding simple sentence structure (identifying "who does what to 

whom") 

• identifying ideas in sentences  

C. Items and questions to practice with your students:  

• items that tap into ideas at the sentence level (e.g. matching the main 

idea to a graphic representation) 

• items that require matching 

• items that require completing a table 

 

 

Task 4 

Item description 

The item requires students to add items to a list of things that they would take with 

them if they were to go away for a few days. The prior knowledge required of 

students is knowledge of what to pack for a visit away from home and the relevant 

vocabulary.  

Total number of test items: 1 

Item type: Open-ended – 1 item 

 

Administration 

Encourage students to read the instructions (instructions appear in English and in 

Hebrew/Arabic). Encourage students to write clearly. The scoring key focuses on 

comprehensibility and relevance only. Although points are not deducted for spelling 

mistakes, you should encourage your students to check their spelling.  

 

Task and Item Information Answer Key 

Item 8 

Task: 

You are going to visit your family in a different 

city for a few days.  

Below is a list of things to put in your bag.  

Add five things to the list.  

Write in English. 

Benchmark: 

Give short messages in writing 

Level of difficulty: 

2 

Item characteristics: 

Open-ended 

Calculate the final grade for Task 4 

following the steps below: 

1. Evaluate each of the 5 words separately. 

Each word gets a grade of 0 or 1 point 

(see Criteria for Assessment below). 

2. Add the points for each of the words 

together to calculate the final grade for 

Task 4 (0-5 points). 

Criteria for Assessment: 

Accept answers that show an 

understanding of what pupils would put in 

their bag. 

Do not deduct for spelling mistakes. 
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Total scoring range: 

0-5 

1 = Word is comprehensible and relevant. 

Examples: ball; books; candy; CD 

player; cell phone; clock; clothes; coat; 

colors; computer; doll; drinks; food; 

game; glasses; jeans; laptop; maps; 

money; movies; MP3; pants; pen; 

phone; present; pyjamas ; sandwiches; 

shirt; shoes; shorts; sunglasses; 

sweater; telephone; toys; T-shirt; video 

games; watch; water 
    

0 = Word is incomprehensible and/or 

irrelevant; Only copies instructions; 

      Does not write in English; Does not         

      answer. 

 

Sample performances 

The following are samples of words written by students that include spelling and /or 

grammatical errors but are acceptable in terms of comprehensibility and relevance. 

Each of the following would be given a full point:  

• shoos  (shoes) 

• camra (camera) 

• leptop (laptop) 

• homwork (homework) 

• jinse (jeans) 

• teshart (T-shirt) 

 

The following are samples of words written by students that are incomprehensible 

and/or irrelevant or transliterations of another language ("mishak"). Each word 

would be given a zero.  

• sort 

• snus 

• cohis 

• loz 

• mishak 

 

General pedagogical recommendations for the classroom related to Task 5 and 

based on item 14 

A. Ensure that your students have mastered alphabetic principles (including 

sound-letter correspondence) and can blend syllables to create words. Ensure 

that your students are familiar with vocabulary items related to topics that 

are from their immediate world.  
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B. Skills to work on with your students:  

• productive skills that include both speaking and writing 

• sound-letter correspondence 

• categorization  

• spelling conventions 

 

 

Task 5 

Discourse features (text description) 

Text type: email 

Topic: Inviting a friend on an outing  

Linguistic aspects of text: High frequency vocabulary; basic sentence structure; past, 

present and future tenses; connectors such as "because", "later"  

Length of text: 87 words  

 

Item description 

Total number of test items: 6 

Item types: Multiple-choice – 3 items; open-ended – 3 items 

 

Administration 

Encourage students to read the instructions (instructions appear in English and 

Hebrew/Arabic). They should pay attention to the different types of items and the 

requirements of each. Encourage students to read the text carefully, and suggest 

that they read the text more than once. Encourage students to check their answers. 

 

Item information Answer Key 

Item 9 

Benchmark: 

Understand the general meaning, main ideas 

and sequence of events in a text 

Level of comprehension: 

Literal 

Level of difficulty: 

3 

3 = play games; win prizes; eat/have ice 

cream 

Note: If the pupil wrote more than one 

answer and both answers were correct, give 

full points.  

1 = play; eat 

0 = other  

Note: If the pupil wrote more than one 

answer and one of the answers is wrong, 

give 0 points.  

Sample analysis of this item 

The question: 

David wants to go on fast rides. Write one more activity that David wants to do.  

  .שדויד רוצה לעשות אחתפעילות  עודכתבו 
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Item characteristics: 

Open-ended 

 

Considerations when designing the item: 

Students are expected to understand that the content of the letter relates to various 

activities that David suggests to Tal. Students are expected to understand the use of verbs to 

express the different activities. By way of example, one of the suggested activities is 

included in the item. Besides David's suggestion, there are three additional activities 

mentioned in the email.   

 

Analysis of student’s performance:  

Successful performance indicates that the student has understood the example, and has 

identified an additional activity. As this item is open-ended, students need not only to 

recognize the correct answer, but to produce it. They may have directly copied the sentence 

from the email, and this is also acceptable. Students who answered incorrectly or did not 

answer may not have made the connection between the word "can" in the text since it 

precedes the activity, and the word "wants" that appears in the test item. These students 

may not have recognized or understood that the verbs indicate activities.   

 

 

Item information Answer Key 

Item 10 

Benchmark: 

Understand the general meaning, main ideas 

and sequence of events in a text 

Level of comprehension: 

Inference 

Estimated level of difficulty: 

3 

4 = (c) invite his friend to Playland 

0 = other 

 

Sample analysis of this item 

The question: 

David wants to _____.  

 

Item characteristics: 

Multiple-choice  

 

Considerations when designing the item: 

When writing any email, the writer has a purpose in mind, though very often the purpose is 

not explicitly stated. This is the case for this particular item. The purpose is not explicitly 

stated in David's email and thus the student is expected to infer the purpose, based on the 

content of the email. Since the item requires sentence completion, it was thought that the 

students could actually write almost anything, and therefore the item is presented in 

multiple-choice format.  
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Analysis of student’s performance:  

Successful performance indicates that the student has inferred the purpose based on the 

content of the email. Students who chose option a (invite his family for ice cream) may have 

simply latched on to the word "ice cream", which is also followed by an exclamation mark 

(which the students may have interpreted as being the most important part of the letter). 

Students who chose option b (tell his sister about Playland) may have simply related to the 

word "sister" as it appears in the first line of the text, together with the word "Playland" 

appearing in the same sentence. Students who chose option d (tell his friend about a fun 

game) seem to have made the connection between David and his friend, but not understood 

that the letter is actually an invitation.   

 

 

Item information Answer Key 

Item 11 

Benchmark: 

Understand the general meaning, main ideas 

and sequence of events in a text 

Level of comprehension: 

Literal 

Level of difficulty: 

2 

4 = I want to come!; Playland is great; We 

will have fun! 

Note: Answers of pupils who didn't copy the 

exact sentence but rewrote it get full points.  

Example: He said they will have fun.  

2 = (is) great/fun 

0 = other 

Sample analysis of this item 

The question: 

Tal likes Playland. 

 העתיקו את המשפט המראה זאת

 

Item characteristics: 

Open-ended 

 

Considerations when designing the item: 

Students are expected to understand that certain words and/or phrases convey positive 

meaning.   

 

Analysis of student’s performance:  

Successful performance indicates that the student has understood that the sentence "Tal 

likes Playland" is not specifically stated in the text, but can be inferred from the use of 

positive descriptors. A response such as "Yes, Tal likes Playland" is incorrect even though it 

may indicate that the student has understood the idea that Tal likes Playland. However, the 

student has not followed the instruction to copy the relevant sentence (even though this 

instruction is written in student's L1).  
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Item information Answer Key 

Item 12 

Benchmark: 

Understand the general meaning, main ideas 

and sequence of events in a text 

Level of comprehension: 

Literal 

Level of difficulty: 

2 

3 = (c) food 

0 = other  

Sample analysis of this item 

The question: 

Tal will bring _____.  

 

Item characteristics: 

Multiple-choice 

 

Considerations when designing the item: 

Students are expected to locate the information in Tal's email response to David. They 

should also understand that "sandwiches" are a type of "food".  

 

Analysis of student’s performance:  

Successful performance indicates that the student has successfully made the connection 

between "sandwiches" and "food". Students who did not succeed may not have understood 

that Tal offered to bring something to the outing, or may not have known to look for the 

information in the email letter. Students who chose option d (a game) or option b (prizes), 

may simply have picked up the words as they appear in David's letter without understanding 

the whole sentence.  

 

 

Item information Answer Key 

Item 13 

Benchmark: 

Understand the general meaning, main ideas 

and sequence of events in a text  

Level of comprehension: 

Integration 

Level of difficulty: 

3 

3 = � (David's/his) father/dad 

      � (David's/his) sister 

      � Tal; (David's/his) friend 

2 = two of the above 

1 = one of the above 

0 = other 

Sample analysis of this item 

The question: 

Who is going to Playland with David?  
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Item characteristics: 

Open-ended 

 

Considerations when designing the item: 

The item taps into the student's understanding of the text type (email correspondence) 

his/her recognition of the writers and his/her understanding that David mentioned his father 

and sister in his email.  

 

Analysis of student’s performance:  

Successful performance indicates that the student is familiar with the text type (email 

correspondence), has recognized the writers and has included them in the list of 

participants. The student has also based his/her response on the first sentence in David's 

letter that mentions the fact that the father and the sister will join David on the visit. 

Students who were unsuccessful may not have understood the wh- question "who" and 

related to what they were going to do at Playland.  Some students wrote about the 

suggested activities to do at Playland, a response which indicates that the student may not 

have understood the wh- question "who" and replaced it with "what".  

 

 

Item information Answer Key 

Item 14 

Benchmark: 

Understand the general meaning, main ideas 

and sequence of events in a text 

Level of comprehension: 

Inference 

Level of difficulty: 

2 

3 = (d) a fun park 

0 = other  

Sample analysis of this item 

The question: 

What is Playland? 

 

Item characteristics: 

Multiple-choice 

 

Considerations when designing the item: 

The item is designed to tap into the student's ability to make an inference based on the 

information appearing in the emails.  

 

Analysis of student’s performance:  

Successful performance indicates that the student, having collected the information about 

Playland, has been able to infer exactly what it is. Students who chose option a (a computer 

game) may have been misled by the word "game" as it appears in David's letter, but is only 

part of a set of activities that are available at Playland. Students who chose option b (an ice 

cream shop) may have simply latched on to the mention of ice cream in David's letter. 
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Students who chose option c (a restaurant) may have made an inference based on the  

mention of two types of food – ice cream (in David's letter) and sandwiches (in Tal's letter).  

 

General pedagogical recommendations for classroom teaching related to Task 5 

and based on items 9-14 

A. Have your students practice their reading skills by using a variety of texts of 

differing lengths and levels of difficulty. Level of difficulty could vary 

according to text length, grammatical structures and types of sentences 

(simple, compound, complex), number of syllables in words, number of 

words in each sentence, frequency of vocabulary items (from most frequent 

to less frequent), recognizable chunks, text organization, familiarity of 

content, etc.).  Pay particular attention to working with texts that consist of 

at least 95% familiar vocabulary items and chunks. Provide ample practice for 

developing students' fluency in reading since more fluent readers are better 

able to focus on making meaning.  

B. Spend a lot of instructional time on working on inferencing. Here are two 

suggestions for such practice that are two sides of the same coin: a) The 

student makes the inference based on the text (e.g. from the sentence, "I 

can't wait to open my gift!", students must infer that the writer is excited, 

eager, happy, enthused, etc.,); b) The student is provided with the inference 

and he/she identifies the relevant text (e.g. from the inference, "Dana loves 

shopping", the student identifies the relevant text, "Dana spends hours in the 

mall.") 

C. Skills to work on with your students:  

• understanding simple sentence structure (identifying "who does what to 

whom") 

• identifying the main idea of a sentence 

• identifying the main ideas of a text 

• identifying supporting details 

• scanning for specific information  

• categorizing details 

• identifying the conventions of text types 

• recognizing specific features of different text types 

D. Items and questions to practice with your students:  

• items that tap into main ideas and supporting details  

• items that tap into conventions of text types 

• wh- questions  

• items that require sentence completion 
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Part C 

The third part of the test relates to both the domain of Access to Information from 

written texts (Task 6) and the domain of Presentation (Task 7). For each domain, the 

tasks are sequenced in order of difficulty. The domains have been staggered since  

previous years of Meitzav test administration have shown that if the two 

presentation tasks (writing) follow the three Access to Information tasks (reading 

comprehension), many students do not complete the writing tasks. By placing the 

first writing task after one task that involves reading, it has been found that more 

students produce a written product.   

 

Task 6 

Discourse features (text description) 

Text type: Informative 

Topic:  Sleeping habits of animals  

Linguistic aspects of text: High frequency vocabulary; simple and compound 

sentences; present simple   

Length of text: 116 words 

 

Analysis of the text 

An informative text is familiar to the students since it is one of the text types that 

they should be working on in class. The topic, "animals", is familiar to students and, 

being about sleeping habits, is believed to be engaging as it provides information 

that is novel and new. Since this is the last reading text, it is the longest, includes 

more information, and the level of language used is the most challenging. As such, 

the text includes compound sentences and simple sentences of greater length, 

including those with two subjects or objects. Vocabulary is more varied, and the text 

is denser with regard to ideas (e.g. different animals and different ways of sleeping). 

 

Item description 

Total number of test items: 6 

Item types: Multiple-choice – 2 items; open-ended – 4 items 

 

Administration 

Encourage students to read the instructions (instructions appear in English and 

Hebrew/Arabic). Encourage students to think about the main idea of each paragraph 

as they read. Encourage students to pay attention to detail when reading the text. 

Encourage students to check their answers. 
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Item information Answer Key 

Item 15 

Benchmark: 

Understand the general meaning, main ideas 

and sequence of events in a text 

Level of comprehension: 

Literal 

Level of difficulty: 

3  

3 = (They) stand (on) one leg (when they 

sleep); (They) sleep (on) one leg.  

0 = other  

 

Sample analysis of this item 

The question: 

Why are some birds funny when they sleep?  

 

Item characteristics: 

Open-ended 

 

Considerations when designing the item: 

This question taps into the student's understanding of a cause and effect relationship, i.e., 

they are funny because they stand on one leg; or they stand on one leg therefore they are 

funny. Note that the connectors that indicate cause and effect do not appear in the text 

itself.   

 

Analysis of student’s performance:  

Successful performance indicates that the student has understood the cause and effect 

relationship, i.e., the reason that birds are funny is related to the fact that they sleep on one 

leg. Students who were unsuccessful may not have understood the question. They may have 

connected funny with some other idea in the text. They may have read the two relevant 

sentences but not made the necessary connection between the two. The explicit statements 

are not connected by a connector that indicates cause and effect (e.g. because) and thus 

they need to fill in this information themselves; some students may not have been able to 

do this.  

 

 

Item information Answer Key 

Item 16 

Benchmark: 

Locate relevant information  

Level of comprehension: 

Literal 

Level of difficulty: 

2 

 

 

4 = (a) picture a 

0 = other  
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Sample analysis of this item 

The question: 

How do elephants sleep?  

 

Item characteristics: 

Multiple-choice 

 

Considerations when designing the item: 

The items taps into the student's ability to locate the relevant information related to the 

elephant's sleeping habits. The question is presented as a multiple-choice item, and the 

distractors are based on the descriptions of sleep habits that appeared in the text.  

 

Analysis of student’s performance:  

Successful performance indicates that the student has located the information regarding the 

elephant's sleeping habits.  Students who chose option b  (elephant swimming) may have 

confused the elephant with the dolphin. Students who chose option c (elephant lying down) 

may have connected the word "elephants" with "lie down" that is glossed. Students who 

chose option d (elephant leaning against a tree) may have simply guessed the answer or 

confused leaning against a tree with the text "stand up".  Some students may not have 

understood the question word "how".   

 

 

Item information Answer Key 

Item 17 

Benchmark: 

Understand the general meaning, main ideas 

and sequence of events in a text 

Level of comprehension: 

Literal 

Level of difficulty: 

2  

3 = swim and sleep 

0 = other  

Note: Give full points even if the two 

answers are written in the same blank.   

Sample analysis of this item 

The question: 

What can dolphins do at the same time?  

 

Item characteristics: 

Open – ended (sentence completion) 

 

Considerations when designing the item: 

Students are required to understand that dolphins can do two actions simultaneously. It 

requires an understanding of the expression 'at the same time' and of the fact that two 

actions are involved.   

 

Analysis of student’s performance:  

Successful performance indicates that students have understood the expression 'at the same 
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time' and have recognized the words 'swim' and 'sleep' as two separate actions. Even  

though this item requires only a literal reading of the text, those students who did not 

answer correctly may not have understood the expression 'at the same time'.  

 

 

Item information Answer Key 

Item 18 

Benchmark: 

Locate relevant information  

Level of comprehension: 

Literal 

Level of difficulty: 

3  

3 = rabbit(s)/fox(es) 

Note: If the pupil wrote more than one 

answer and both answers are correct, give 

full points.  

0 = other  

Note: If the pupil wrote more than one 

answer and one of the answers is wrong, 

give 0 points.  

Sample analysis of this item 

The question: 

Write the name of one animal that sleeps in the day.  

 

Item characteristics: 

Open-ended  

 

Considerations when designing the item: 

The item taps into the student's ability to locate information related to sleep, and to identify 

those animals that are mentioned as examples of animals that sleep in the day.  

 

Analysis of student’s performance:  

Successful performance indicates that the student has located the necessary information 

and understood that rabbits and foxes are examples of animals that sleep in the day. 

Students who mentioned any of the other animals, e.g. lions, monkeys, tigers, elephants or 

dolphins, may only have read up to the second paragraph, and as the question relates to an 

animal, they answered accordingly, without understanding that the question required 

identification of a certain sleeping habit. 

 

 

Item information Answer Key 

Item 19 

Benchmark: 

Understand the general meaning, main ideas 

and sequence of events in a text 

Level of comprehension: 

Literal 

Level of difficulty: 

3  

    

(b) False  

4 = Pupils marked the False option and 

copied the sentence "All animals sleep, (but 

not in the same way)."  

0 = other  

Note: Pupils who copied the correct 

sentence but marked the True option or 

didn't mark True or False get 0 points.  
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Sample analysis of this item 

The question: 

There are animals that don't sleep. True (נכון)/False (לא נכון)? 

  . העתיקו מהמאמר את המשפט המוכיח שהתשובה שבחרתם נכונה

 

Item characteristics: 

Open-ended  

 

Considerations when designing the item: 

The item taps into the student's ability to understand the use of negation, and can 

differentiate between true and false. The item also taps into the student's ability to justify 

his/her choice.  

 

Analysis of student’s performance:  

Successful performance indicates that the student has understood the negation and located 

the relevant sentence to justify his/her response. A student who quotes the sentence " Most 

animals sleep…." may not have understood that the word "most" does not include all 

animals. A student who wrote "How do animals sleep?" and/or "do they all sleep in the 

same way?" may have only related to the first part of the question in which the word 

"animals" appears; or may have thought that the question relates to the main idea of the 

text, and thus quoted the first sentence, using the strategy of locating the main idea in the 

first sentence.    

 

 

Item information Answer Key 

Item 20 

Benchmark: 

Understand the general meaning, main ideas 

and sequence of events in a text 

Level of comprehension: 

Inference 

Level of difficulty: 

2  

3 = (b) Animals and Sleep  

0 = other  

 

Sample analysis of this item 

The question: 

A new name for the text is _____.  

 

Item characteristics: 

Multiple-choice 

 

Considerations when designing the item: 

This item taps into the student's ability to understand the main idea of a text, and the fact 

that the title of a text usually encompasses its main idea. 
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Analysis of student’s performance:  

Successful performance indicates that the student has made the correct inference as to the 

main idea or main gist of the text based on the information given in the text. Students who 

did not answer correctly may not have understood the question. Alternatively, they might 

have understood the question, but did not identify the main idea of the text. This would be 

evidenced by having chosen any of the distractors as they relate to specific details provided 

in the text.  For example, students who chose option c (Sleep at Night) related to the 

description appearing toward the end of the text, and may have thought that what is 

mentioned at the end as a summary is the main idea. Students who chose option a (Animals 

and Food) may have picked up on the word "food" that also appears toward the end of the 

text. Students who chose option d (Funny Animals) may have read only the beginning of the 

text, where the word "funny" is used to describe the birds, or may have thought that the 

sleeping habits of animals, taken together, are funny.   

 

General pedagogical recommendations for classroom teaching related to Task 6 

and based on items 15-20 

A. Have your students practice their reading skills by using a variety of texts of 

differing lengths and levels of difficulty. Pay particular attention to working 

with texts that consist of at least 95% familiar vocabulary. Encourage 

students to read a text more than once. Provide ample practice for 

developing their fluency in reading since more fluent readers are better able 

to focus on making meaning. In addition, encourage students to read both 

independently and extensively, explaining that the more you read, the better 

reader you become. To create the necessary conditions for 

independent/extensive reading, it is important that schools have a library 

with English books at various levels and on a variety of topics. Furthermore, 

you should allow class time for students to do independent reading and have 

discussions about what they have read. 

B. Skills to work on with your students:  

• identifying the global aspects of a text (e.g. topic, purpose, main idea) 

• identifying supporting details 

• integrating information from different parts of the text 

• identifying and using connecting expressions to understand relationships 

among ideas 

• inferring meaning 

• identifying reference words and retrieving their referents  

• making inferences 

C.  Items and questions to practice with your students:  

• items that tap into student's ability to identify main ideas and supporting 

details 

• items that tap into student's ability to integrate information from an 

integrative text 
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• items that tap into student's ability to infer meaning from an integrative 

text 

• items that tap into student's ability to make inferences 

• items that require sentence completion  

• wh- questions  

 

 

Task 7 

Item description 

The item requires students to describe a place they like to visit. They are required 

not only to describe the place, but also to write about the activities they do when 

visiting their chosen place.  

Total number of test items: 1 

Item type: Open-ended – 1 item 

 

Administration 

Encourage students to read the instructions (instructions appear in English and in 

Hebrew/Arabic). Encourage students to think about interesting content and provide 

descriptions. Encourage students to write clearly.  

 

Scoring 

Each sentence is scored separately according to the list of criteria. Relevant content 

and vocabulary is awarded a maximum score of 7 points; Inclusion of subject and 

verb is awarded a score of 3 points; Correct word order is awarded a score of 4 

points; Correct capitalization, correct pronouns and/or articles and correct spelling of 

common words are awarded a score of 2 points; Correct use of a full stop is awarded 

a score of 1 point. 

The points for each of the sentences are subsequently added up. A conversion table 

is given to convert the total points to a final score. Note that the different scores 

reflect the differential weightings of each criterion. In other words, content (with a 

maximum score of 7) is weighted more heavily than word order (with a score of 4), 

which is weighted more heavily than inclusion of subject and verb (with a score of 3). 

This is indicative of the emphases placed on the various aspects of writing.  
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Task and Item Information 

Item 21 

Task: 

Write about one place you like to go to, such as the park, the beach, a friend's house or the 

library.  

Write five sentences in English about the place you chose according to the instructions 

below.  

Pay attention to grammar and spelling.  

Benchmark: 

Describe people, places, things and events 

Estimated level of difficulty: 

2 

Item characteristics: 

Open-ended 

Total scoring range: 

21 

Assessment of Task 7 

Calculate the final grade for Task 7 following the steps below:  

1. Evaluate each of the 5 sentences separately according to the list of criteria on the next 

page. Each sentence gets a grade between 0-21 points.  

General Guidelines  

• Each criterion is given a different number of points.  

• Individual, discrete words or non-English words are given 0 in all criteria.  

• If the content of the sentence is incomprehensible or irrelevant to the topic, give 0 in 

all criteria.  

• If the pupil writes a compound sentence, take off points only for spelling mistakes of 

common words (criterion f) in the second part of the compound sentence. Do not 

deduct points for grammar (criteria b, c, e) in the second part of the sentence.  

2. Add up the total points for each of the 5 sentences. 

3. Use the Conversion Table on the next page to calculate the final grade for Task 7. 

Assessment List for Each Sentence  

Criteria   Points 

a. Relevant content and vocabulary:  

    Sentences 1 and 2 must describe a place.  

    e.g. The library is big.  

    Sentences 3, 4 and 5 must include an activity or action.  

    e.g. I read a book.  

    7 = yes  

    0 = no 

Note: If the sentence does not directly match the specific instruction, 

give 0 for this criterion (a) and continue checking according to the 

other criteria (b-g).  

0, 7 

b. Includes a subject and a verb  0, 3 
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    3 = yes  

    0 = no  

c. Correct word order (e.g. subject, verb, object)  

    4 = yes  

    0 = no  

0, 4 

d. Correct capitalization  

    2 = yes 

    0 = no  

0, 2 

e. Correct pronouns and/or articles  

    2 = yes 

    0 = no  

0, 2 

f. Correct spelling of common words  

    2 = yes  

    0 = no  

0, 2 

g. Correct use of full stop  

    1 = yes 

    0 = no 

0, 1 

 

Conversion Table 

Total number of points for the 5 

sentences together 

Final Grade for Task 7 

95-105 10 

85-94 9 

74-84 8 

64-73 7 

53-63 6 

42-52 5 

32-41 4 

22-31 3 

11-21 2 

1-10 1 

0 0 

 



 
79  

 

Exemplars of student performance 

The mall   

1. There is a place for movie 

2. There are lots of clothes shops. 

3. I see a movies. 

4. I eat a burekases. 

5. I buy shoes and clothes.  

Sentence 1 

Content and vocabulary: 7 

Includes a subject and a verb: 3 

Correct word order: 4 

Correct capitalization: 2 

Correct pronouns and/or articles: 0 

Correct spelling of common words: 2 

       Correct use of full stop: 0 

TOTAL: 18 

Sentence 2 

Content and vocabulary:  7 

Includes a subject and a verb: 3 

Correct word order:  4 

Correct capitalization: 2 

Correct pronouns and/or articles: 2 

Correct spelling of common words:  2 

       Correct use of full stop: 1 

TOTAL: 21 

Sentence 3 

Content and vocabulary:  7 

Includes a subject and a verb: 3 

Correct word order:  4 

Correct capitalization: 2 

Correct pronouns and/or articles: 0 

Correct spelling of common words:  2 

       Correct use of full stop: 1 

TOTAL: 19  

Sentence 4 

Content and vocabulary:  7 

Includes a subject and a verb: 3 

Correct word order:  4 

Correct capitalization: 2 

Correct pronouns and/or articles: 0 

Correct spelling of common words:  2 

       Correct use of full stop: 1 

TOTAL: 19  
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Sentence 5 

Content and vocabulary:  7 

Includes a subject and a verb: 3 

Correct word order:  4 

Correct capitalization: 2 

Correct pronouns and/or articles: 2 

Correct spelling of common words:  2 

       Correct use of full stop: 1 

TOTAL: 21  

 

Total number of points for the 5 sentences together: 98 

Final grade for Task 7: 10 

 

Insights from Performance: 

The sentences taken together indicate that the student has a good understanding of 

sentence structure, word order, and subject-verb agreement. The sentences also indicate 

that the student is aware of capitalization and punctuation of sentences, and pays attention 

to spelling.   

 

 

Exemplars of student performance 

A friend's house   

1. the house is big. 

2. the house is nice. 

3. I'm playing in the garden. 

4. I'm write in the notbook. 

5. I'm bring food. 

Sentence 1 

Content and vocabulary: 7 

Includes a subject and a verb: 3 

Correct word order: 4 

Correct capitalization: 0 

Correct pronouns and/or articles: 2 

Correct spelling of common words: 2 

       Correct use of full stop: 1 

TOTAL: 19  

Sentence 2 

Content and vocabulary: 7 

Includes a subject and a verb: 3 

Correct word order: 4 

Correct capitalization: 0 

Correct pronouns and/or articles: 2 

Correct spelling of common words: 2 

       Correct use of full stop: 1 

TOTAL: 19  
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Sentence 3 

Content and vocabulary: 7 

Includes a subject and a verb: 3 

Correct word order: 4 

Correct capitalization: 2 

Correct pronouns and/or articles: 2 

Correct spelling of common words: 2 

       Correct use of full stop: 1 

TOTAL: 21  

Sentence 4 

Content and vocabulary: 7 

Includes a subject and a verb: 3 

Correct word order: 4 

Correct capitalization: 2 

Correct pronouns and/or articles: 2 

Correct spelling of common words: 0 

       Correct use of full stop: 1 

TOTAL: 19  

Sentence 5 

Content and vocabulary: 7 

Includes a subject and a verb: 3 

Correct word order: 4 

Correct capitalization: 2 

Correct pronouns and/or articles: 2 

Correct spelling of common words: 2 

       Correct use of full stop: 0 

TOTAL: 21  

 

Total number of points for the 5 sentences together: 89 

Final grade for Task 7: 9 

 

Insights from Performance: 

The sentences taken together indicate that the student has a good understanding of 

sentence structure, word order, and subject-verb agreement, even though the form of the 

tense is incorrect. (The issue of subject-verb agreement and correct form of the verb does 

not appear on the rubric and full mastery is not expected at this stage.) The sentences also 

indicate that the student is aware of capitalization and punctuation of sentences, and pays 

attention to spelling.  
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General pedagogical recommendations for classroom teaching related to Task 7 

and based on item 21 

A. Have your students practice their writing skills by using a variety of tasks 

(differing in context, purpose, audience and/or text type). Pay particular 

attention to working with tasks that are based on familiar topics and that 

elicit previously acquired vocabulary. The more students are asked to write, 

the more their writing improves. More than one draft is required to produce 

a high-quality piece of writing. Effective feedback on a written product 

contributes to writing ability. 

B. Skills to work on with your students: 

• sentence structure (including simple and compound sentences) 

• basic writing conventions (e.g. capital letters, punctuation) 

• spelling conventions 

C. Items and questions to practice with your students:  

• While most writing tasks are open-ended, they differ in the degree to 

which they provide a set context/purpose/audience. Students should 

practice their writing using a variety of writing tasks.  

• When working on writing, it is critical to provide constructive feedback, 

paying attention not only to surface errors (e.g. spelling, grammar) but 

also to other features of a written text (content, use of vocabulary, 

organization of ideas, coherence, etc.). 
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