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Pedagogy as Therapy

Inspiring Hope through Education
in Teens At-Risk

Haim Moyal



FOREWORD

The antisocial tendency implies hope... Over and over
again one sees the moment wasted, or withered, because
of mismanagement or intolerance... [T]he treatment of the
antisocial tendency is not psychoanalysis but management,
a going to meet and match the moment of hope.!

This title - ‘Pedagogy as Therapy’ — presents the prin-—
ciples of an educational-therapeutic approach that
aims to bring about change in the various learning
environments catering to kids and teens at-risk.

I am confident that developing teaching methods and
professional interventions in accordance with the
concepts outlined here will promote an educational
environment based on meaningful and empowering
dialogue with these kids, and help bring about the
behavioral modification and change of consciousness

1 D.W. (1956) The Antisocial Tendency, in D.W. Winnicott
(1984) Deprivation and Delinquency, London and New York:
Tavistock Publications, p. 309.
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that will contribute to their sense of competence and
academic success.

I share my experience here for the community of
educators and professionals, so that others can also
apply the principles of this pedagogical approach,
derive inspiration from it, and develop new ideas in
their own workplaces. I believe that this approach will
allow you not only to achieve educational objectives but
also to venture out on new and exciting paths that lead
to a hopeful future.

Sincerely,

Haim Moyal

Executive Director, Pedagogical Division - Advancement
of At-Risk Kids and Youth Section

Israeli Ministry of Education



INTRODUCTION

The teenage years are marked by a sharp rise in
interpersonal conflicts, emerging emotional distress,
and, at times, risky behaviors. The educational
frameworks in which teens are placed may exacerbate
these issues, possibly even contributing to the
phenomenon of school dropouts and a generally
disaffected disposition. However, when educational
experience is aligned with the specific needs and nature
of adolescents, it can become not only a pleasant and
more satisfying experience but also a valuable resource
for emotional and inner support. Caring relationships
and a supportive school atmosphere are therefore
especially important for at-risk teens. Classroom
teaching that is built upon the foundations of support,
dialogue, and student-teacher relationships while
maintaining clear limits, can greatly increase at-risk
teens’ chances of achieving success in school and in
their future lives. The core of the approach presented
here is the compelling and deep-seated connection
that exists between pedagogy and therapy.

Pedagogy as Therapy?

Pedagogy from this perspective is a theoretical
and professional approach connecting a student’s
inner life (which may include experiences of failure,
disappointment, and physical or emotional abuse), as
well as learning processes and the ability to adhere
to normative educational standards of achievement.
Fostering the connection between pedagogy and
therapy, between educational content and methodology
and the emotional world, helps students succeed and
thus see themselves as independent and successful
adults. This therapeutic approach to pedagogy was
initially developed in order to promote learning skills
and school achievement among at-risk students living
outside their homes - a population at the far end of
the social-normative continuum. Yet, the approach can
also serve as the infrastructure for understanding and
promoting learning achievement among at-risk youth
in a variety of other settings as well, including those
living in the community and beyond.



Teachers as Therapists?

Teenagers who study at educational facilities geared
towards at-risk youth often lack the motivation to
learn, do not possess the knowledge and executive
functioning skills that their peers have, and, most
importantly, doubt their own ability to succeed. These
limitations make it difficult to develop the sense of self-
efficacy that can help them cope with learning issues,
increase their feelings of connectedness to the school
environment, and lead them to academic achievement.
Even many professionals who work with at-risk teens
may doubt students’ ability to attend school regularly
and find meaning in their studies. The ongoing exposure
of these professionals to vulnerable populations with
wide-ranging needs, coupled with a work environment
in which they may be overloaded, stressed, and lacking
in relevant, hands-on information makes them likely
to band together to form an unwarranted “coalition
of despair” Pedagogy of care offers both a different
perspective and practical tools, which can offer hope to
both students and professional staff.
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Educational-Therapeutic Work with At-Risk
Teens: From Pathology and Deficiency to
Significance and Strength

In recent years, research-based evidence and facts on
the ground have demonstrated how crucial it is for
teachers to get to know the social and cultural worlds
of their students. This is based on the understanding
that these factors impact students’ abilities to perform
academically as well as emotionally at school. The
dominant approaches in the field have moved away
from an emphasis on the student’s individual pathology,
personality, and intrapersonal processes (e.g. low self-
esteem, difficulty delaying gratification, poor self-
control) toward a more holistic view that impacts
students (such as the ecological approach). These
approaches attempt to understand relationships and
mutual influences in personal, familial, communal,
and socio-cultural contexts. As part of this process,
the students’ strengths and resources are emphasized
- their abilities and spheres of functioning. Part of
accomplishing this involves developing systemic
interventions to strengthen the school climate and
improve the learning experience. These interventions
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have been found to be effective for at-risk teens and to
help lower the rate of school dropouts.

The McKenzie Report (2018) assessed 25 school systems
around the world, some known for their outstanding
academic success. The report found that the only
way to achieve long-lasting improvement in schools
is to develop work methods that foster the student-
teacher relationship. The key lies in a teacher’s ability
to accurately assess every student’s strengths and
weaknesses and to choose the appropriate educational
methodologies to help the student achieve academic
success.

Like the holistic and ecological approaches, some of the
other approaches adopted by the Ministry of Education
emphasize the importance of the student-teacher
relationship. The psycho-pedagogical approach that
guides the Israeli Ministry of Education’s division of
psychological services is predicated on the importance
of relating to students holistically and assessing their
learning needs along with their emotional needs. The
psychosocial approach developed by Flora Mor provides
educational solutions adapted to the discernable and the
hidden abilities of at-risk students. These approaches
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are all similar in that they understand the integral
involvement of school-based educational figures in a
student’s life. When the educational figures are attuned
to the student’s needs, when they seek to support him or
her, they are then properly equipped to help guide the
student’s academic, social, and emotional challenges;
this guidance can oftentimes serve as a substitute for
psychotherapy.

Pedagogy as therapy is therefore based upon the
understanding that learning and getting an education is
the very arena in which emotional may take place, and
that there is a harmonious, complementary relationship
between pedagogy and therapy. Ultimately, this
transforms the learning experience into a meaningful
experience that has a deep influence on students’
consciousnessand conduct. Pedagogy as therapyaspires
to change at-risk teens into functioning students. It also
allows their learning experience to help them regulate
areas of their lives that may at first appear unrelated to
learning such as physical, emotional, and psychological
well-being. This approach affects a student’s inner
world - their pain, suffering, vulnerability, unrealized
academic potential, and learning challenges. It shifts
these sources of pain into sources of knowledge that
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are an integral part of the educational program planned
for the student.
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PEDAGOGY AS THERAPY -
FROM THEORY TO PRACTICE

Pedagogy as therapy is an integrated approach that sees
the classroom and the wider educational environment
as places for emotional work. The approach is based
on six clusters: pedagogy as a key experience, critical
pedagogy, the study of motivation for learning,
psychoanalysis, positive psychology, and group
facilitation. We will present each of these resources
below, in brief, outlining their guiding principles and
the insights that they offer.
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1. Gad Yair

From Key Experiences to Turning Points

Gad Yair presents a fascinating model of educational
influence that relates directly to the connection
between pedagogy and therapy.? In contrast to the
prevalent approach that sees educational influence
as a slow, gradual accumulation of minor experiences
that together make up the learning process, Yair offers
the concept of “key experiences” - powerful situations
that occur within a short period of time that become a
turning point in a person’s life. These key experiences
are defined by strong psychological arousal, and they
canoccurinavariety of ways, such as an interaction with
an exceptional teacher, or an experience from a unique,
formative field trip or program. Key experiences can
take place in several different venues: in a family setting,
in school, in an informal educational setting, during
army service, etc. These experiences are described as

2 Gad, Y. (2006). Al Otsmata shel Hashpaa Hinuckhit [The
Power of Educational Influence] (in Hebrew). Tel Aviv: Hapoalim
Library.
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“positive trauma;” they change the person’s life and
remain embedded in their memory.

When a student experiences this type of key experience,
defined by the features above, he or she reaches a
turning point. One might see this in a process of self-
discovery that the student undergoes, or in a student’s
re-evaluation or reframing of his or her life situation,
capabilities, and goals, both academic and professional.
The figures who generate these key experiences are
often teachers and educators. Accordingly, educational
facilities have tremendous potential to influence the
lives of students, far beyond the narrow domain of
academic achievement and grades. This approach
sees education as an opportunity for self-exploration

W

and a forum that supports the students’ “adventure of
identity” and facilitates their introspection from a new

and different angle.

The following example presents one such key experience
thatled to a dramatic change in the educational metho-
dology of a math teacher who worked with at-risk kids
in a K-12 school. The teacher reported that he was
frustrated with a group of students. The teacher noted
that the frustration derived from the fact that, “All of my
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attempts to teach algebra equations with two variables
to this group have been unsuccessful. I just can’'t seem
to make it happen...” In the counseling process that
he engaged in, the teacher was given two different
explanations of the cause of his frustration: The first
explanation was that the students are frustrated with
themselves. This frustration is redirected at the teacher
and merges with his own set of frustrations, namely, in
doubting his abilities as a teacher. A second explanation
was that the difficulty stemmed from the double
entendre of the Hebrew phrase for “two variables,
shnei neelamim, which literally means two objects that
have disappeared. For the students, the phrase could
evoke the people who have disappeared from their
lives, such as their parents. These two explanations and
the associated thought processes paved the way for the
teacher to adopt a different orientation towards this
group of students, resulting in a very different learning
environment, which ended up deeply formative
experience for both teachers and the students.

This example demonstrates how teachers and other
staff members play a critical role in establishing key
experiences and how classroom instruction offers
many opportunities to cultivate such experiences.
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One of the goals of teacher-student interactions is to
facilitate such key experiences for students, both in
terms of the meaningful interaction with an exemplary,
role model figure (the teacher) and also by engaging
them in unique and varied learning experiences that
generate psychological arousal. While this case may be
for at-risk teens, it should touch upon their personal
pain. In light of this, it is incumbent upon the teacher
to teach in a way that will create key experiences that
can bring students to a turning point. In other words,
teachers must create educational experiences that
are not limited to passing on information or thought
processes, but that actually touch a person deeply -
education as connection.

Key experiences in an educational setting transform
educational content into something that is relevant
to the student’s life and emotional world; it becomes
something that challenges and surprises them.
When teaching, methods of instruction must include
connecting the student’s personal world and the
learning experience, challenging students and holding
educational competitions, offering choices, engaging
the students’ skills in a multi-dimensional manner,
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learning outside the classroom, and conducting
experiments and research activities.

Teachers who are perceived by students as key figures
are characterized by the personal attention they
have given to their students. Oftentimes, even if the
methodology used by the teacher is not especially
innovative, the teacher’s personal orientation towards
the students and his or her enthusiasm for the subject
matter suffice to create key experiences in a school
setting.
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2. Paulo Freire

Dialogue of Liberation

Paulo Freire (1921-1997) was a Brazilian educator and
educational philosopher whose philosophical approach
had a broad worldwide impact.? He is renowned for his
educational approach of critical pedagogy. At the core
of this approach is the understanding that dialogue
is an essential tool for bringing about a change in
consciousness.

Freire brought attention to the fact that a teacher must
contemplate what makes each of their students unique.
Freire emphasized that this type of contemplation
opens up new vistas of understanding to the student
and transforms students into active learners. In the
context of at-risk teens, this translates to renewed
self-confidence, and confidence in the learning
process and the teacher. According to Freire, a new
space is created, ever-growing and expanding, which
enables the student to acquire knowledge and grapple
with its significance, and to create—together with the

3 Freire, P. and Shor, A. (1987). A Pedagogy for Liberation:
Dialogues on Transforming Education. Greenwood Publishing
Group.
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teacher—new knowledge. It should be emphasized that
the teacher is not perceived as someone who “pours
content” into the minds of students. Rather, the teacher
is viewed as an individual who generates conversations
that cultivate a shared space, which contains both the
teacher’s knowledge and the knowledge and energy
that the student brings to the classroom. The teacher
must have the capacity to support a variety of thoughts
and experiences and establish a meaningful connection
between themselves and the specific subject matter
being taught.

A teacher must simultaneously contain not only
the subject matter but also the flow of information
that reaches them in the ongoing dialogue with
their students. They must use these two different
channels of information to establish a shared space
in which new ideas can be created that can lead to a
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deeper understanding, in which normative academic
requirements can be met.

Freire’s approach is based on nine principles. These are
described below in the context of pedagogy of care:

1. Dialogue

Genuine teacher-student dialogue is essential in
helping a student develop awareness of themselves and
their situation, and in eventually developing the desire
to change. The teacher and student are partners in this
dialogue and must maintain mutual respect.

Pedagogy as therapy is based on meaningful learning
based on dialogue. It is flexible and open, while abiding
by formalized standards that are based on obtaining
passing grades on exams and courses. To facilitate
dialogue that generates change, the teacher must
believe in the student’s ability to be an active and
equal partner and must relate to them accordingly: the
teacher must speak to the student clearly, treat them
with mutual respect, and help connect the world of
educational content with the student’s inner world and
life situation.
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2. Empowerment

The teacher and student are partners in the learning
process. Together, they can influence it and be
influenced by it. The process of democratic dialogue
and mutual influence empowers participants and
increases the likelihood of meaningful change.

Freire emphasized that the student’s ability to influence
the process (and as a result, the teacher’s ability to be
influenced by it) is increased when the student is given
responsibility. The learning process must provide room
for the student’s knowledge, experiences, and ideas.

3. Relating to the Student’s Cultural World

The teacher must understand their students’ culture,
understand their language, and their world. They
must relate to these elements when choosing subject
materials and content and adapt them accordingly,
by relating them to different topics that arise during
the lesson and so on. Freire emphasized that the
students’ cultural world and the cultural world of the
staff members should be given equal value, even if the
students come from a criminal culture. Only when there
is respect for and recognition of each partner’s culture
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can change happen and can there be a willingness to
learn from, and possibly even integrate into, the culture
of the other.

Teachers need to use diversity and cultural wealth as
a means of enriching their own worlds and deepening
their students’ identities. They must know how to
utilize educational activities to engage students who
come from different backgrounds and have different
strengths and talents. Beyond cultivating various ways
of thinking and celebrating diversity, teachers need
to develop common ground. Likewise, this principle
emphasizes the importance of the kind of experiential
learning that opens new horizons, is sensitive to the
needs of the students, and connects the subject matter
to their cultural world.

4. Cultural Expansion (Rather than Cultivation)

In the previous item, we focused on the student’s
culture. We turn now to the role of pedagogy as
therapy in the student’s encounter with the teacher’s
cultural world. The connection between the culture
of the student and that of the teacher, who represents
normative culture, is established through the process

25



of dialogue, which broadens the cultural world for all
of the participants. The content that students bring
will relate to the teacher’s culture and vice versa - the
materials and information that the teacher relays will
broaden the student’s culture.

Let us consider the example of a student who refuses to
complete a math exercise. The teacher asks the student
to watch them solve the problem. The information that
is being taught is unfamiliar to the student. The process
that the teacher engages in simultaneously alleviates
the student’s refusal and leads them to learn new
material. It also involves addressing other aspects of the
situation: emotional difficulty (alleviating the refusal
and facing past failures), physical tension (tension
dissipates, allowing for relaxation and the absorption of
the material), and concrete action (achieving the lesson’s
goal and learning the information). It is incredible to see
the extent to which this approach yields success.

This point must be emphasized: Students do not need
to be “cultivated” They arrive with a rich and variegated
cultural world, and we must relate to them respectfully
and avoid a paternalistic approach. The teacher also
brings a rich and diverse cultural world. The teacher is

26

responsible for connecting these cultures in order to
broaden the student’s culture and their own culture.
In doing so, the teacher establishes the grounds for
students to learn new material, which can lead them
to a deeper understanding and the achievement of
normative educational standards. The teacher also
draws their students closer to ‘normative culture]
helping them to eventually choose to integrate into it.

5. Systematic and Non-Permissive Dialogue

A significant part of pedagogy as therapy involves
focusing on order, organization, seriousness, and
systematic learning that is non-permissive and firm,
along with an emphasis on flexibility and being able to
adapt to the learner’s needs. In line with this principle,
the approach emphasizes dialogue through listening
and intellectual responsibility, while maintaining clear
boundaries and preserving the authority of the teacher.
These boundaries, which are both clearly defined
and provide leeway, allow for emotional pathology,
psychosocial issues, and academic challenges
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experienced by at-risk kids to become the basis for
developing normative learning processes.

For example, after much moving around and continued
absences from her local school, a teenager was
accepted into a dormitory facility. She was required
to attend classes from her very first day at this facility.
Initially, she was only required to be physically present.
With time, she would be asked to become an active
and accomplished student. Gradually, a personalized,
flexible program was established, tailored to her needs
and with a clear pedagogical goal (learning in a defined
study program).

In order to be applied to pedagogy as therapy, dialogue
must examine the issues that come up in the classroom
or group setting in a serious and meaningful way. The
learning process must strictly maintain the authority
of the teacher leading the process and preserve the
boundaries and structures of the learning process. This
will enhance students’ performance and enable them to
leave their mark on the process.
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6. Problem Posing

In the critical-pedagogy process, teacher and student
create knowledge by combining or challenging the
information that they already know with new facts.
By presenting new problems and collaborating to find
solutions, the student simultaneously leads (in thinking)
and is led (with thinking tools).

According to this approach, students and teachers alike
may raise relevantissues or problems that are significant
for the student. When teachers and students engage
in informed dialogue about these issues/problems,
the analysis goes beyond that which is painful and
emotionally charged and allows students to critically
assess their past, their current activities, and their
decisions about the future.

7. Critical Learning

This principle involves establishing complex processes
of dealing with knowledge, such as action, curiosity,
vigorous inquisitiveness, and skepticism. The goal is
to generate a process of producing knowledge in the
classroom and to stimulate reflective thinking and the
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critical investigation of the reality and life situation in
which the student operates.

Critical pedagogy is generated through learning
processes in which students are active and engaged
in experiential learning as a means of shaping and
solidifying knowledge. It is critical to avoid adopting
the “banking” approach, where the student is a passive
learner and the teacher “deposits” information into
them. “Liberated education” should be adopted
instead, which is to say, students should be enabled to
identify the factors that delay their development and
independence and be aided in liberating themselves
from these factors.

8. Illuminating Reality in a Different Light

This principle emphasizes the possibility of using
liberating dialogue to change a student’s impression of
their academic, social, and emotional state. Shedding
new light on their situation creates an opportunity
for the student to move from their current status
toward an improved one—from a failing student to
a successful student, from a lack of control of one’s
reality to understanding that the situation can change
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through one’s own efforts; from a lack of orientation
and direction for the future to a clearly defined future
trajectory (aspirations to go to college or to develop a
career, etc.).

Applying this principle means leading students to reject
stereotyping or defining themselves as, for example,
students who need to be “cultivated” or “at-risk teens.
These stereotypes are associated with social stigmas.
They pave the way for students from low socioeconomic
backgrounds to receive vocational training, which then
leads, at best, to integration into society’s lower-class
(Zalmanson 2000:21). It is necessary to help students
understand their complicated, and at times painful,
place of origin as an opportunity to develop a new and
critical perspective on society. They can take positive
action against the mechanisms that have excluded them
or prevented them from being accepted by society.

Active, engaged, and investigative learning spurs a
dialogue in which the student is an active participant.
In this way, students build new knowledge about
themselves and the society in which they live, while
developing their worldview and establishing the
confidence to act according to these insights. This
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knowledge enables a complete shift in how students
perceive their current situation and opens up the path
for potential change in the future.

9. Social Change and Liberating Education

The critical pedagogy approach leads us to think
differently about social order; rather than consecrate it,
this approach enables us to assess it through a different
lens. The approach tries to empower various societal
groups to clarify their status and situation, and to use
this clarification process to change their own lives in
the personal, familial, communal, and societal spheres.
Freire saw this liberation process as a way of helping
human beings liberate themselves and their peers (Lam
1981:23). In this way, students experience a shift in
consciousness - a different way of seeing themselves,
their abilities, their social status, and their goals.
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3. Martin Seligman

Learning through Happiness - The Positive Psychology
Model (PERMA)

Martin Seligman was one of the founders of the field
of positive psychology. Positive psychology proposes a
new model for understanding emotional well-being and
establishes an important framework for pedagogy as
therapy, specifically with regard to the question of how
to strengthen oneself in the most vulnerable places.
*According to Seligman, when thinking and operational
skills are taught to young children through optimism
and by identifying their talents and strong points, the
rate of depression in adolescence falls dramatically.

Research on children’s subjective emotional well-being
demonstrates the connection between one’s school
experience and general satisfaction in life. School
climate, which includes the quality of student-teacher
relationships as well as the quality of parent-school

4 Seligman, M.E.P. (2011). Flourish: A visionary new
understanding of happiness and well-being. New York: Free Press.
33



relationships, directly impacts emotional well-being
and satisfaction at school (Zimmerman, 2010).5

Taking these studies into account, Seligman designed
a concept of happiness based on a practical model
that allows for the integration of positive psychology
and pedagogy as therapy. This model supports
reorientation from present learning (learning that is
practical and concrete) and future learning (the ability
of an individual to envision themselves learning and
progressing, achieving, setting goals, and forming
hope and optimism), and brings about the feelings of
satisfaction and happiness, which in turn change the
way a student views their inner world and their social
context.

The PERMA model developed by Seligman includes
five elements that interconnect to promote feelings of
happiness and satisfaction among students. As we list

5 Zimmerman, S. (2010) Revaha Nafshit beReii HaPsikhologia
HaHiuvit [Mental Well-being through Positive Psychology] (in
Hebrew). Kiryat Bialik: Ach Books.
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these different factors, we will highlight their practical
applications to this pedagogical perspective.

1. Positive Emotions

Happiness, contentment, and gratitude derived from
intellectual stimulation and creativity integrated with
activity.

Given this, educational materials and learning should
be based on intellectually stimulating, -creative
activities that yield positive feelings both because of
the experience of discovery and comprehension and
because of participation in an activity that is intriguing
and challenging.

2. Engagement

This refers to the feeling of being connected to
something that you enjoy, a feeling that derives from an
intellectual or emotional challenge and which requires
investing one’s concentration and effort. The school-
based characteristics that promote engagement
through inner motivation (see also principle number
4) include the incorporation of independence and
autonomy, which is manifested in a flexible learning
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environment and a student’s opportunity to make
choices; creative, unstructured game-like activities
that the students choose to partake in; and sports and
arts activities (Zimmerman, 2010).

To reach a state of ‘engagement, it is important that
the activities, educational materials, and learning
experiences challenge the students intellectually and
emotionally and require them to invest themselves.

The materials and the learning experience will help
students identify other possible approaches, ways of
thinking, and beliefs about a wide variety of issues, and
will broaden their worldview and expose them to new
perspectives.

3. Relationships

Close, significant relationships lead to happiness and
support emotional health. Teens need a significant adult
in their lives who they can rely on, with whom they can
have meaningful, respectful discussions, and who can
help them find a sense of purpose. For a teacher, this
means building a significant relationship with a student
that extends beyond the instrumental student-teacher
relationship. Such a relationship with a teacher serves
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as a model for optimal, empowering relationships with
peers.

Professionals working with at-risk teens must establish
a relationship based on unconditional acceptance of
the teens. They must be truly present in conversation
with the teens (“I am listening to you and trying to
understand...”) and be an adult who is interested,
sincere, and genuinely curious (“How does it make you
feel...” “What helps you, tell me more”).

Teens need to have an adult in the education system who
will talk to them about matters that go far beyond the
academic curriculum, such as emotional and personal
issues, making decisions, personal choices, coping with
real-life situations, life skills, and future aspirations.

4. Meaning

Meaning derives from being involved in activities that
extend beyond oneself, like setting goals, having a
sense of belonging, and feeling that one has a mission
and hope in life. Educators may reach this sense of
meaning by investing themselves and making the
learning experience and class/school affiliation (or
study group) a setting that touches every student and
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makes them feel connected to something greater than
themselves. Activities like volunteering and giving
back to the community, accepting responsibility in the
school environment, etc. fall under this category.

5. Accomplishment

This principle means setting goals and objectives that
are meaningful and relevant for each student and
that also conform to societal norms. Setting goals and
working hard to achieve them contributes to a feeling
of emotional well-being, restores a person’s self-image,
and cultivates a feeling of self-efficacy. The focus should
primarily be on learning objectives that include success
on matriculation exams.

The teacher’s response to success or failure can
help cultivate student optimism. When the teacher
relates to success as the result of effort—as opposed
to inherent talent or luck—and to failure as a lack of
sufficient effort—instead of fate or inadequate academic
ability—the teacher demonstrates a thinking style that
challenges the student and breeds optimism.

The way a teacher deals with problems also plays a role
in this process: teachers who transmit the message
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that there is always something else that can be done
to solve a problem strengthen the student’s ability to
identify alternatives and options; they serve as models
of optimism for their students (Zimmerman, 2010).

In order to successfully apply these five elements in the
classroom, when structuring lessons and educational
goals, the teacher must relate to each student
individually and to the group as a whole. We will explore
this further in section 6.

In conclusion, learning happens when students are
engaged in a meaningful way. There must be a balance
between the requirement to learn and the desire to
learn in order to facilitate this type of engagement.
The demands cannot overpower the desire. For these
two opposites to coexist, educational methodologies
and the subject matter must induce the sense of ‘flow’
for students, meaning deep engagement in learning
activities; this is driven by inner motivation and is
marked by concentration, interest, and enjoyment. In
this way, learning is inherently rewarding and is an end
unto itself (Zimmerman, 2010).
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4. Avner and Naomi Ziv

Motivation to Learn

In their research, Avner and Naomi Ziv present both
the theory and practicalities of motivating students to
learn. Their approach maintains that students who have
experienced failure and have lost confidence in their
academic abilities and in the educational system require
a supportive environment that will uncover their hidden
strengths and lead them to aspire towards academic
success, or, in other words, stimulate their motivation
to learn. This approach reflects self-determination
theory (Deci & Ryan, 1985), which distinguishes between
different types of motivation, depending on the causes
or the goals that stimulate action.

Extrinsic motivation derives from the desire to achieve
the kind of success that can be measured by external
standards or that carries with it an external reward (like
in a competition). It relates to activities that lead to a
specific desired outcome.

In contrast, intrinsic motivation stems from the desire
to engage in an activity that a person finds interesting
or that brings satisfaction or enjoyment. Intrinsic
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motivation does not seek to achieve an external goal.
The action itself is inherently interesting or satisfying,
and therefore stimulates a person to exert effort, and
it promotes independence and excellence. Parents
and teachers can strengthen their student’s intrinsic
motivation by setting high standards and encouraging
them to work independently.

Mixed motivation combines extrinsic motivation
and intrinsic motivation. It includes factors such
as positive expectations (which influence the way
that we prepare for certain tasks and objectives) and
self-perception (the way that individuals perceive
themselves is based on reflection and feedback from
the environment, social comparisons, and inner
beliefs about their personal abilities and talents). This
conceptualization necessarily includes many of the
principles of the constructivist approach to education
and demonstrates that transitioning from extrinsic
motivation to intrinsic motivation leads to cognitive
development, builds curiosity, cultivates creativity, and
helps students flourish. This is exactly what happens
in our educational system: students who come to the
schools and educational framework affiliated with
our department undergo a gradual progression from

41



extrinsic motivation—which is dependent on external
feedback, such as prizes and awards, among other
things—to intrinsic motivation—which is based on
aspirations and willpower— or mixed motivation, which
combines the two, and includes setting high standards,
stating clear expectations, and showing confidence in
the students’ ability to abide by them. The latter stems
from a meticulous and well-planned-out process of
learning and teaching that leads to normative successes
and achievements, which “prove” to the students their
abilities and motivate them to continue investing
themselves.

Given that the perceptions and expressions of others
influence the way that students perceive themselves,
the way that the teacher understands a student has the
potential to greatly impact the student’s perception of
themselves and their scholastic aptitude. A teacher’s
belief about a student’s abilities deeply influences the
student’s motivation and general sense of competence,
particularly intellectual competence. A teacher’s
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comments can empower or undermine a student’s
sense of competence.

A teacher who is less critical and judgmental, who
encourages and reinforces students, motivates them,
and spurs them to invest themselves, can cause a
student to believe in their abilities (Zimmerman, 2010).
The teacher can lead a student to meaningful learning
experiences and academic achievements. Beyond this, a
teacher can bring students to recognize their normative
learning abilities, which generates the understanding
that every human being has the capacity to learn.
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5. Donald Winnicott

Potential Space

“Potential space” is a concept borrowed from the
field of psychoanalysis and object-relations theory in
psychology. The term was coined by Donald Winnicott,
a psychoanalyst devoted to studying the interaction
between mother and infant and the therapeutic
environment that the mother provides for her child,
as well as other significant relationships where there
is dialogue that leads to growth and self-development.
$“Potential space” refers to experiences that take place
in the middle ground between external reality and the
inner world. It includes experiences such as playing and
cultural creation. It is a safe space for experimentation
in which a person can develop his or her sense of self in
an environment that is safe and secure.

Like other important concepts in Winnicott’s thought,
“potential space” relates to the psychological process
of human development. According to Winnicott, infants
learn and develop within a structured relationship
that exists between them and their environment. The

6 Winnicott, D. (2010). Atzmi Amiti, Atzmi Kozev [True Self,
False Self] (in Hebrew). Tel Aviv: Am Oved (pp. 274-286).
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environment is therefore critical to their development.
Pedagogy as therapy draws heavily on Winnicott’s
developmental approach and seeks to use it to explain
the central and integral points of this process, with
the intention to provide a specific interpretation of
the psychological structure of the student-teacher
relationship, placing an emphasis on at-risk kids. Below,
we detail four key principles for changing a learning
framework into a ‘potential space.

1. Holding

According to Winnicott, this is a physical act that
a mother, or parent, does for the child. It refers to a
significant person in the infant’s life physically holding,
embracing, and accepting them. Itis a permanent fixture
in the relationship. Parents allow their child to transfer
their pain, frustrations, and sense of helplessness to
them. A parent gives the child a regulated space where
they can keep their intolerable experiences. A parent
is then able to provide their infant with solutions that
satisfy the child and will lead the child to calm down and
feel protected and provided for. The parent, however,
establishes certain “conditions” in this arrangement:
According to Winnicott, infants needs to do their part
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too by “accepting upon themselves” the calmness and
reassurance that the parent is offering, and developing
a trusting relationship that will be assessed anew at
different stages of growth in the future.

We expect a teacher, too, to establish a holding
environment for their students: They need to transmit
an attitude of “everything is my responsibility,’ meaning
that all the frustrations, pain, feelings of helplessness,
lack of understanding, and suffering that are part of the
process of “learning again” do not need to be hidden
from the teacher. The students are encouraged to share
these feelings and to bring them into a space where they
can be worked through and accepted. We emphasize
that the teacher needs to clarify that there are two sides
to the equation. On one side is the teacher, who holds
the student and does not give up on them, despite the
challenges. On the other side is the student, who must
accept their role and agree to experience success and
peace of mind and enjoy the primal experience of being
held. In order to succeed, the teacher must engage in
a meaningful internal process of uncovering their own
pain, failures, and feelings of helplessness. Only then
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is the teacher able to hold his students existentially as
they begin their journey together.

The teacher represents the integration of knowledge
and cognitive abilities, which the student experiences
as two separate entities. They represent a “significant
other” who is able to hold these different entities and
reflect them back to the student until the point when
the student is able to engage in this internal integration
and tell themselves, “I can solve the math problem,” “I
know the answer to the history question,” etc.

2. Handling

According to Winnicott, physically handling the child
leads to “personalization” The mother or parent
attends to all the child’s physical needs by making sure
that they are clean, well fed, and that all their physical
needs are provided for. They will check the child’s body
temperature, check the water temperature before
bathing them, dress them according to their needs,
and take care of them with incredible sensitivity, even
accepting their “refusal” with love.

Infants’ experience allows them to get to know their
own body and establish a connection between their
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body and pleasurable experiences (and unpleasant ones
too), which eventually leads them to understand their
body in relation to themselves and their environment.
According to Winnicott, this is how “the experience of
a human being” is created.

A teacher who works with at-risk youth must take
responsibility for this area too. They must “see” their
students, for example, those who come with clothing
that is not weather-appropriate. Teachers needs
to “sniff out” their students’ physical situation; for
instance, a student who is hungry is unable to learn.
Learning can only take place in an environment where
the teacher relates to the physical well-being of their
students each day, which includes relating to their
well-being as people.

Freire, discussed in section 2, explains a situation like
this in his book “Letters to a Teacher:”

“[Carla circled] around the school, wandering in the streets
of the neighborhood, half naked, with a face so dirty that it
hid her beauty, an object of mockery by other children and
adults as well, she wandered around as a lost soul, and what
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was worse, she was lost from herself, a kind of nobody’s
little girl.

One day...the little girl's grandmother approached her to
ask that her granddaughter be allowed into the school,
saying also that they couldn’t pay the almost token tuition
set by the school administration.

“I don't think there will be a problem about the payment”
[the principal said], “I do, however, have a requirement
before accepting little Carla: that she come here to

me clean, bathed, and with at least some clothes. And
that she come every day and not just tomorrow”... The
grandmother accepted this and promised that she
would do what was asked. The next day Carla came to
class completely changed. Clean, with a pretty face, her
features uncovered, confident.

Cleanliness, a face free of dirt, highlighted Carla’s
presence in the classroom. She began to have confidence
in herself. The grandmother likewise began to believe not
only in Carla but in herself as well. Little Carla discovered
herself; the grandmother rediscovered herself.

Teachers who work with at-risk teens must concern
themselves with the students’ physical conditions and
provide for all the students’ learning needs. It is an
inseparable part of their job. As we saw in the story
about Carla, in many situations it can lead to renewed

7 Freire, P. (2005) Teachers As Cultural Workers: Letters to
Those Who Dare Teach. Westview Press, p. 100.
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emotional reorganization, to assuming a dynamic
presence in the classroom, and ultimately to significant
academic achievements.

3. Object Presenting

Winnicott explains that the way that an infant is
presented with objects by the environment, by his or
her parents or caregivers is critical in determining his
or her relationship with the world. This refers to the way
that their food and the different figures are presented
to them as well as, over time, the many factors that
compose their life. This action is therefore extremely
significant.

Winnicott advocates an approach whereby the infant
canaccept and appreciate the objects that are presented
to them. In other words, this refers to the objects that
are appropriate for the infant; those meant to serve
them, to provide them with security, and those that are
well matched for the infant’'s developmental stage. An
infant who cannot be breastfed is not meant to starve.
The milk is given to them in a bottle. The way that an
infant is bottle-fed is important too - the specific bottle
is matched with the needs and age of the infant (the size
of the bottle’s nipple, for example). Learning materials
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and tools need to be presented to the developing infant
according to these principles as well.

Educators of at-risk teens need to provide for their
students’ needs in a “good-enough” manner. They need
to present educational materials in a way that befits the
situation and be aware that other learning environments
may have failed to do so. Moreover, they must accept
the different ways that students may react and the
objections they may have before they are able to begin
to learn from them. They must also be willing and able
to accept the different objects that are presented in the
process of learning. Students will then progress to the
next stage - becoming independent learners who are
able to provide for their needs on their own.

In the process of learning, students collect objects—
concepts, ideas, tools—that enable them to progress
from complete dependency on the teacher to
independent learning. The teacher therefore needs to
present educational-didactic elements in a new way
thatis in-sync with the student’s world in order to afford
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the student the ability to use these tools independently
and reconstruct his reality.

4. The Transition from Total to Partial Dependency

When a teacher works one-on-one with a student, the
student transitions from being completely dependent
on the teacher to being only somewhat dependent on
them. Total dependency means demanding immediate
responses to needs. For example, a student demands
immediateassistanceindealingwithalearningchallenge,
frustrations, emotional challenges, and the teacher
is accepting of student behaviors that are somewhat
difficult and out of place, among other things. Partial
dependency on the teacher includes expecting the
teacher to help the student develop the ability to delay
gratification, leading the student to deal with difficulties
and frustrations on their own, and the expectation to
reduce dangerous behaviors, among other things. In
the final stage, it is expected that the teacher will allow
the student to achieve complete independence, which
isreflected in developing independent study habits that
will enable them to complete assignments and succeed
on tests. Would finally lead to student’s autonomy.
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6. Wilfred Bion

Groups and Group Dynamics

The theory advanced by British psychiatrist and
psychoanalyst Wilfred Bion focuses on the group
aspect of schools and educational institutions.® His
approach relates to the dynamics and subconscious
group processes that unfold in a group within a
classroom setting. Bion claims that every group is
actually comprised of two different groups: “the work
group” and “the basic assumption group.” “The work
group” expresses the element of group functioning
that centers around the group’s real goal. This group
exists in order to work towards the group’s expressed
purpose. For example, the class is a group of students
who form a learning network, meaning that the class
is supposed to achieve the goal it was established to
achieve, namely the realization of learning objectives.
Much of the process that precedes the realization of
this primary goal can be understood as preliminary
processes that are expressed as a wide array of human

8 Rioch, N.G. (1997) Avodato shel Wilfred Bion [The Work
of Wilfred Bion] in Rosenveser, N. and Natan, L. (eds.) Hanhayat
Kevutzot: Mikraa [Group Facilitation] (in Hebrew). Jerusalem:
Merkaz Tzipori.
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emotions. These include the fear of failure, fear of
authority figures, difficulty in accepting and dealing
with conflict, and, most importantly, the complexity of
these relationships.

Bion refers to the sum total of these emotions as “the
basic assumption group.” In our example, this refers
to the stage where the student-teacher relationship
is examined and analyzed, as well as the relationship
between the student and the group, and the student
with him- or herself. Therefore, according to Bion, “the
basic assumption group” exists alongside the work group
itself, and it is in this group that these relationships and
emotions are played out.

The basic assumptions group - There are no groups
in the human experience that function perfectly and
continuously as work groups. According to Bion, we
will always find irrational and contradictory behavior
in groups. The reason for this is that aside from the
group obijective, the group functions according to a
basic subconscious assumption that stands at the core
of its behavior. Bion claims that a basic assumption
could be dependency on the group facilitator, or in our
case - the teacher. In this situation, the relationships
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and struggles within a group relate to closeness to the
teacher or distance from the teacher, and the students’
behavior will be passive or marked by attempts to
please the teacher or accept her authority. Another
basic assumption is “fight or flight” where the class
would prefer to avoid dealing with past experiences
of failure as it relates to the learning experience and
adopt an array of oppositional behaviors: coming late,
disturbing, or rebelling. These behaviors are typical and
characteristic of at-risk kids and teens in general.

Bion maintains that the group’s facilitator must
bring subconscious basic assumptions to the group’s
attention and use them to help the group processes
move forward. In the case of a teacher, this would
mean using pedagogical tools and learning materials
to help the group of students be mindful of the basic
assumptions and deal with them differently. In this way,
a teacher can bring the class group to accomplish the
group’s primary goal — namely, learning and achieving
the central objectives of a meaningful learning
experience. Understanding the class as a group, and
using this recognition in the classroom setting, make
it possible to connect everything that is taking place
within the group—both that which the group is aware
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of and subconscious assumptions that they are not
aware of—to classroom activities, learning objectives,
and educational content.

Inawork group, the students work toward the expressed
goal for which they have joined together in the first place
- namely, learning. In the basic assumptions group—
when the teacher gets involved and influences the
way that the group functions—it yields relationships of
trust between the teacher and the students, as well as
among the students themselves. It stimulates a process
that changes habits and develops different methods
of communication. The work group and the basic
assumptions group coexist; they do not override one
another. The teacher needs to be able to move between
these two groups and moderate their classroom in a
way that does not allow these two groups to contradict
one another, but rather complement each other.
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SUMMARY

Pedagogy as Therapy - Integrated Means for
Development

Surveying the different approaches and exploring the
many possible ways they can be applied demonstrates
that this approach is characterized by the two fields that
are crucial for the proper development of at-risk kids:
pedagogy and therapy. We find these two fields in most
educational organizations, along with the tension and,
at times, clashes that often underline their relationship.
It is possible to understand this in light of the process
of human development. The first stage of development
is the physical, which consists of nurturing and the
caring treatment that parents provide for their children,
which facilitates the educational process. From this
process, relationships emerge that establish a child’s
sense of self and the boundaries that accompany their
entry into the world. These relationships include daily
routines, such as educating toward cleanliness, utilizing
the environment in a manner that nurtures growth, and
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educating towards respect. The relationship between
pedagogy and therapeutic understanding facilitates
“‘good-enough” growth, i.e. one that is marked by
healthy integration of the different aspects of a child’s
personality.

The relationship between these two areas can also
be considered from Winnicott’s perspective, who dis—
cusses “being” and “doing” (Ehrlich, 1987). Pedagogy
makes it possible to relate to an act itself, meaning
the behavior that a person engages in on their own
or through their interactions with society. Therapy
will generally explore the motivation that lies behind
the behavior, identify it, and help the client “manage”
problematic channels by replacing them with avenues
that allow for a satisfying life. When we integrate these
two approaches, we arrive at something that is more
holistic - guidance that can be adapted to the needs of
the individual. Therapy attempts to examine the motive
that spurs the phenomenon (behavior). Pedagogy
examines this motivation through dialogue—a principle
that we have emphasized through the groundbreaking
theories of Freire—to analyze the phenomenon and
suggest relevant solutions for the problematic behavior.
Pedagogical work deals with norms by comparing an
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individual to their peer group and attempting to direct
them to seek to accomplish objectives that lie beyond
the norm. However, when it comes to therapy, the initial
point of comparison is the child or teen to themselves.
Eventually, the point of comparison shifts to others, and
ultimately, it shifts toward societal norms. This means
that “doing” is connected to reality, to dialogues that
often find their meaning in the concept of “holding”
In daily “concrete” language, from an educational
perspective, this involves taking a stance. In this way,
in pedagogy as therapy, both fields function together
and complement one another. Together, they create
an experience that helps the student transition from
dependency, a lack of self-confidence, and an inability
to cope with failure and pain to a complete change in
their state of mind, to acquiring the tools to change
their personal and social situation, and to manage
their needs independently. It follows from this that our
goal in working with at-risk teens is about connecting
“being” with “doing;” integrating that which touches and
develops a person’s emotional world with the things
that endow them with hope.
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PEDAGOGY AS THERAPY -
FROM CONCEPT TO REALITY

From Key Experiences to Turning Points

“Key Experiences” are powerful situations
that occur within a short period of time. They
include things like meeting an exceptional
person or participating in a formative trip or program.

Such experiences can lead to thinking differently about
life, a process of self-exploration that can lead one to
adopt a different lifestyle and assume a new identity.

— A teacher orchestrates key experiences for
_]f his students by facilitating interactions with

role models (teachers, educators, and others)
and unique, varied educational activities that are based
on challenging students, offering choices, dealing with
challenges relevant to the students life, authentic
experiences, and an element of surprise.
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PEDAGOGY AS THERAPY FROM CONCEPT TO REALITY

Dialogue of Liberation

This approach includes nine principles:

Dialogue - Empowerment — Relating to

the Student’s Cultural World - Cultural
Expansion (Not Cultivation!) - Systematic and Non-
Permissive Dialogue — Problem Posing - Critical
Learning - [lluminating Reality in a New Light - Social
Change and Liberating Education

7 Teaching is based on what is going on in the

classroom at a particular moment: What is
the significance of the lesson? How does the
subject matter connect to the students’ world? How
do students’ experiences present new perspectives
and possibilities for thinking differently about the
curriculum or the culture and lives of the students? How
does knowledge generate change and make it possible
to have a different point of view? Asking questions like
these provides structure for the dialogue of liberation
and facilitates a change in consciousness.
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PEDAGOGY AS THERAPY FROM CONCEPT TO REALITY

Learning through Happiness - The PERMA
Model

— The PERMA model is based on positive
psychology and includes five different

elements: Positive emotions — Engagement -
Relationships (having significant, close relationships)
- Meaning (reaching beyond oneself and being actively
involvedinsomethingsignificant, for example, belonging
and a sense of giving) - Accomplishment (setting goals
and applying oneself to achieve them).

— The teacher both role-models and generates
| apositive attitude towards learning: Teachers

have high expectations of themselves and
their students, they establish an emotional connection
between the student and the learning objectives, and
they challenge the student to accomplish clearly defined
goals. The teacher causes students to feel a sense of
satisfaction from applying themselves and being actively
involved; the teacher shows them that their individual
“I” can be extended and enriched by being involved
with others and helping them. The result: The student
relates to the learning experience as an opportunity to
achieve happiness, rather than as a chore.
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From Extrinsic to Intrinsic Motivation

Extrinsic motivation stems from the student’s

desire to be rewarded and recognized by their

environment.

Intrinsic motivation stems from the student’s inherent
interest, satisfaction, or enjoyment of the activity.

Mixed motivation integrates extrinsic motivation and
intrinsic motivation and includes the desire to succeed
when responding to a challenge.

— The emphasis should be placed on generating

(  mixed motivation among students, based on

a combination of feedback and reflection.
This is accomplished by using a variety of methods of
evaluation (tracking each student individually, setting
goals, etc.) with external measures of success, such
as matriculation exam grades, developing personal
interest in the content and processes of teaching, and
learning and tapping into the motivations that drive
success.
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PEDAGOGY AS THERAPY FROM CONCEPT TO REALITY

The Educational Framework The Group and Group Dynamics
as a Potential Space

Work Group - The stage in which the group

- Potential space - the inviting and safe works to accomplish its primary goal - a class
_ interpersonal field that exists between a that learns; Basic Assumption Group - The
mother and infant - in the teacher-student group works in accordance with a subconscious basic

analogy: Holding - physically holding and accepting the assumption that stands at the base of its behavior.

other in an ongoing way; Handling - attending to the
) going .y, ) 8 ] 8 These groups do not function successively, rather both
physical needs of the infant; Object Presenting - the L . .
, : ) groups exist simultaneously and function dynamically.
physical care thataparent providesfor the infantenables

the infant to have contact with their environment. — Teachers must lead “both groups” at the
| ~same time, and allow them to complement

— Changing an educational environment into . .
one another, rather than working against

| a potential space involves: Holding - the
teacher’s knowledge and experience inspires

each other. They needs to identify the tensions that
arise in the group, such as dependency-independency,
coping-escape, etc., and to use pedagogical tools to be
certain that the relationship between the two groups

students to feel confident in their abilities. Handling -
physically caring for the student and attending to their
physical and educational needs. Object Presenting -

) ) o will promote, rather than inhibit, learning and group
presenting learning materials in new ways that appeal to

. functioning.
the students’ world, to allow them to try to experience
reality differently and perhaps even reshape their Our goal is to integrate educational activity (doing)
sense of reality. The potential space allows students with emotional world (being), by connecting that which
to gradually transition from complete dependency to touches an individual’s inner world and makes them
partial dependency and independence. feel whole with what gives them hope.
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