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Possible
. No. of | Possible Text Length of Possible Categories of
Domain Relevant Benchmarks Language g & .
Tasks Types Texts Item Types | Comprehension
Questions*
Access to = understand the main 2 = advertisement | ® Sentence Level One = fillingina = Literal
Information ideas and supporting = announcement Structure: simple, | approximately chart / table = Integration
f details in a text and use = conversation compound and 80—-100 = matching = Inference
rom this knowledge as needed = excerpt from some complex seconds = multiple-
Spoken e a lesson sentences choice
= identify different text . .
Texts . = interview . Level Two = open-ended
types and use this . messace = Vocabulary: high approximatel (e
(AIST) knowledge as needed & frequency words pp y - .
= news report 100 - 120 wh-questions
. . S (related to general

20 = identify explicit opinions = oral issues) seconds and sentence

0 and feelings presentation completion)

v extract relevant = speech = Verbs: a variety of = sequencing
= story tense forms, such

information for a specific
purpose

= draw inferences

= weather report

as past simple,
past progressive,
present simple,
present
progressive,
future, present
perfect,
imperative
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Possible
. No. of | Possible Text Length of Possible Categories of
Domain Relevant Benchmarks Language g 5 .
Tasks Types Texts Item Types | Comprehension
Questions*
Access to = understand the main 3 advertisement | ® Sentence Level One = fillingina = Literal
Information ideas and supporting article / report Structure: simple, | (two texts) chart / table = Integration
from details in a text and use biography compound and approximately | ® matching = Inference
this knowledge as needed book cover some complex 90 -120 = multiple-
. g .
Written = understand the structure brochure sentences words and choice
Texts and conventions of ow::o strip = Vocabulary: high 150 — 180 = open-ended
(AIWT) &m,oao.a text types and a“mJ_woiQ frequency words words AMWQMH
use this knowledge as grapht (related to general q
needed terview ) Level Two and sentence
| / 1 issues / themes) text eti
60% = identify different text etter / emat . (one e ) compre _.o:v
types and use this message = Verbs: a variety of | approximately | = sequencing
knowledge as needed notice tense forms, such | 250 — 300
. imple, d
= identify explicit opinions post card as past simple woras
. review past progressive,
and feelings .
i ] short present simple,
. QQQ E.woﬂo:owm in oﬁoa expository text present
to identify points of view story progressive
in a text, distinguishing timetable / future, present
fact from opinion schedule perfect,
® extract / interpret travel guide imperative
information from visual web page

data

= extract relevant
information for a specific

purpose
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. Relevant No. of Possible Text o
Domain Length of Tasks Assessment Criteria
Benchmarks Tasks Types
Written describe people, places, 1 60 — 80 words article (e.g. for Communicative Ability
Presentation things and events school = relevance
(WP) react to the content of :mémwmwoa ) o_m:Q om.Bmmmmmo
. description = organization
something read or seen .
email = vocabulary
20% produce a short piece extended form

of coherent writing
that conveys personal
experiences

express ideas and
opinions about general
topics and experiences
using main ideas and
supporting details

forum

friendly letter
opinion

short composition
story

Accuracy

= use of basic syntactical and
grammatical structures (word
order and verb form)

= spelling

= basic punctuation and
capitalization

Length
= writes at least 60 words
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* Levels of Comprehension

Lower Order Thinking Skills (LOTS)
Literal Comprehension: Literal comprehension refers to an understanding of the explicit meaning of a text. Questions that require literal comprehension
include items that can be answered directly from the text at the sentence level. They can be questions that require either copying or rephrasing of

information from the text.

Higher-Order Thinking Skills (HOTS)
Integration: Integration refers to an understanding of the explicit meaning of a text but also requires accessing information from various parts of the
text in order to answer a given question. Questions that require integration include items that require thinking about how ideas or information in the

passage relate to each other as well as to an understanding of its main idea and supporting details.

Inference: Inference refers to an understanding of the implicit meaning of a text. Questions that require inference include items that involve combining
the pupils’ literal understanding of the text with their own knowledge and experiences in order to produce a response that is not explicitly stated in the
text. It also entails questions that require identification of a specific text type.

V'UNN /N NND7 N'72182 '0119 2”X0 - (Nfayn nDwW1) Ni'nan N1ain 12
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Access to Information from Spoken

Access to Information from Written Texts

Written Presentation

Texts (AIWT) (WP)
(AIST)
20% 60 % 20%
Benchmarks Benchmarks Benchmarks
Understand|Identify |Identify |Extract Draw Understand|Understand (Identify |Identify (Draw Extract/  |Extract Describe|React Produce a |Express ﬂ. Hﬂa
the main |different |explicit |relevant  [inferences |the main |the different [explicit |inferences [interpret |relevant  |people, |to the short piece |ideas and m. «n._uuo
ideas and |text opinions |information ideas and |structure  |text types|opinions |in order information |information|places, |content of |of coherent |opinions = n.MIv_
supporting [types  |and for supporting [and and to identify  |from visual |for things [something|writing that [about 8 =
details in feelings |a specific details in |conventions feelings |points of data a specific  |and reador |conveys |general .m M.P
a text purpose a text of different view in a text, purpose events [seen personal  |topics and ’ *
text types distinguishing experiences |experiences
fact from using main
opinion ideas and
supporting
details
Task 1

1.1 Literal | ]%**

1.2 Literal | ]%**

1.3 Literal | ]**

2 Literal | ]**

3 Integration| 1-2%*

* Difficulty level based on empirical data: 1 = low; 2 = medium low; 3 = medium high; 4 = high
** Difficulty level assessed by experts: 1 = low; 2 = medium low; 3 = medium high; 4 = high

V'UNN /N NND7 N'72182 "9 27X — (NN nDWa) Ni'nan N1ain
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Access to Information from Spoken

Access to Information from Written Texts

Written Presentation

Texts (AIWT) (WP)
(AIST)
20% 60 % 20%

Benchmarks Benchmarks Benchmarks - —
Understand|Identify |Identify |Extract Draw Understand|Understand |Identify |Identify |Draw Extract/  |Extract Describe [React Produce a |Express m Mm
the main |different |explicit |relevant inferences [the main  |the different [explicit |inferences interpret  |relevant  |people, [to the short piece |ideas and m.la n"
ideas and |text opinions |information ideas and |structure |text types|opinions |in order information |information |places, |content of |of coherent |opinions 8 =
supporting [types  |and for supporting |and and to identify from visual |for things |something|writing that |about =] m
details in feelings |a specific details in |conventions feelings [points of data a specific |and reador |conveys [general b =
a text purpose a text of different view in a text, purpose events |[seen personal  |topics and

text types distinguishing experiences |experiences
fact from using main
opinion ideas and
supporting
details
Task 2
4 Literal | ] **
5 Literal | [ **
6 Literal | [ **
7 Literal | 2 **
8 Integration| 1-2%3*
Task 3
9 Integration| 3 *
10 Literal |2 *
11 Literal |2 **
12 Integration| 3%*
13 inference | 2 *

* Difficulty level based on empirical data: 1 = low; 2 = medium low; 3 = medium high; 4 = high

** Difficulty level assessed by experts: 1 = low; 2 = medium low; 3 = medium high; 4 = high

V'UNN /N NND7 N'72182 '0119 2”X0 - (Nfayn nDwW1) Ni'nan N1ain 14



Access to Information from Spoken

Access to Information from Written Texts

Written Presentation

Texts (AIWT) (WP)
(AIST)
20% 60 % 20%
Benchmarks Benchmarks Benchmarks
Understand|Identify |Identify |Extract Draw Understand|Understand |Identify |Identify (Draw Extract/  |Extract Describe |React Produce a |Express ﬂ n_aa
the main |different |explicit |relevant  [inferences|the main |the different [explicit |inferences [interpret |relevant  |people, |to the short piece |ideas and M.h. m..ua
ideas and  |text opinions |information ideas and [structure  |text types|opinions [in order information |information |places, |content of [of coherent |opinions = KH
supporting [types  |and for supporting |and and to identify  |from visual |for things  [something|writing that |about 8 =
details in feelings |a specific details in  [conventions feelings [points of data a specific  |and reador |conveys |general ..m M.h_
a text purpose a text of different view in a text, purpose events [seen personal  [topics and i *
text types distinguishing experiences |experiences
fact from using main
opinion ideas and
supporting
details
Task 4

14 Integration| 2 *

15 Literal |2 *

16 Literal |2 *

17 Integration| 3 *

18.1 Literal |2 *

18.2 Literal |3 *

19 Literal |3 *

* Difficulty level based on empirical data: 1 = low; 2 = medium low; 3 = medium high; 4 = high

** Difficulty level assessed by experts: 1 = low; 2 = medium low; 3 = medium high; 4 = high
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Access to Information from Spoken Access to Information from Written Texts Written Presentation
Texts (AIWT) (WP)
(AIST)
20% 60% 20%

Benchmarks Benchmarks Benchmarks = —
Understand|Identify |Identify |Extract Draw Understand|Understand |Identify |Identify (Draw Extract/  |Extract Describe |React Produce a |Express m MM
the main |different |explicit |relevant [inferences|the main |the different [explicit |inferences [interpret |relevant  |people, |to the short piece |ideas and ..ml_a nﬂ
ideas and  |text opinions |information ideas and [structure  |text types|opinions [in order information |information |places, |content of |of coherent |opinions g =
supporting [types  |and for supporting |and and to identify  |from visual |for things  [something|writing that |about =] Z
details in feelings |a specific details in  [conventions feelings [points of data a specific  |and reador |conveys |general b W
a text purpose a text of different view in a text, purpose events [seen personal  [topics and

text types distinguishing experiences |experiences
fact from using main
opinion ideas and
supporting
details
Task 5
20 Literal |2 *
21.1 Literal | 3 *
21.2 Literal |2 *
22 Integration| 2 *
23 Literal |2 *
24a Inference | 2 *
24b Inference | 3 **
24c¢ Inference | 3 **
Task 6
[ ] | | | || 25| 23+

* Difficulty level based on empirical data: 1 = low; 2 = medium low; 3 = medium high; 4 = high

** Difficulty level assessed by experts: 1 =low; 2 = medium low; 3 = medium high; 4 = high
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Use of punctuation in the answer key

; | Separates complete acceptable answers
() | Anoptional addition that is part of an acceptable answer

/ | Separates acceptable words within an answer

TASK 1: Access to information from spoken texts

(AIST)
Task Item # |Item Type Scoring Key Possible
Values
1 = (picture e 0,1
1.1 MC ® )
0 = other
1 = (picture a 0,1
1.2 MC (picture 2)
0 = other
1 = (picture b 0,1
1.3 MC ® )
0 = other
2 = (¢) find photos of her famil 0,2
5 MC (c) find p y
0 = other
3 = (d) her family histor 0,3
3 MC (d) y y
0 = other
TASK 2: Access to information from spoken texts
(AIST)
Task Item # |Item Type Scoring Key Possible
Values
4 2 = (b) make new friends 0,2
MC
0 = other
5 MC 2 = (c) are in the same class 0,2
0 = other
6 MC 2 = (a) they need his help 0,2
0 = other
7 MC 2 = (d) He plays football with friends 0,2
0 = other

V'UNN /N NND7 N'72182 '0'9 2”X0 - (Nfayn nDwW1) Ni'nan N1ain 26




TASK 2: Access to information from spoken texts

(AIST)
Task Item # |Item Type Scoring Key Possible
Values
8 OP 4 = Day: Monday 0,2,4
and
Time: 7; seven
2 = The pupil wrote one of the above.
0 = other
TASK 3: Access to information from written texts
(AIWT)
Task Item # | Item Type Scoring Key Possible
Values
9 OoP 4 = The correct order of the pictures: 0,4
1 (picture d)
2 (picture b)
3 (picture c)
4 (picture e)
5 (picture a)
0 = other
10 MC 4 = (d) not to eat it 0,4
0 = other
11 MC 4 = (b) of the bird 0,4
0 = other
12 MC 3 = (a) the fish wanted to live 0,3
0 = other
13 MC 3 = (b) The Clever Fish 0,3

0 = other

27
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TASK 4: Access to information from written texts

(AIWT)
Task Item # |Item Type Scoring Key Possible
Values
14 MC 3=(A) 0,3
Note: If pupils circled the letter A on the postcard give full
points.
0 = other
15 opP 3 = (Miri/She/We/l) (went) swimming/swam; (Miri) arrived 0,3
in Turkey; (Miri) stayed with her grandparents; (Miri)
arrived at the Mediterranean Sea; (Miri) went to the
village
0 = other
16 op 3 = (about) 700 km/kilometers 0,3
Note: Must mention kilometers. Do not accept just ‘700’.
0 = other
17 op 4 = Friday, April 24™, 2009; April 24, 2009; 24/4/09; 0,2,4
24" April; April 24"
2 = Friday; April 24" with the wrong day
0 = other
18.1 OP 3 = Avillage near Antalya: v went on a boat 0,3
v visited family
0 = other
Note: If pupils checked additional answers = 0 points
18.2 OP 3 = Istanbul: v ate pide 0,3
v’ visited family
v’ climbed a tower
0 = other
Note: If pupils checked additional answers = 0 points
19 MC 3=(A) 0,3
0 = other

‘.«L_.JL'.JI dadiall e Lol
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TASK 5: Access to information from written texts

(AITWT)
Task Item # |Item Type Scoring Key Possible
Values
20 MC 4 = (b) an animal with a pouch 0,4
0 = other
21.1 oP 2 (about) (one)/(1)/(a) meter (tall) 0,2
0 other
21.2 opP 2 eucalyptus leaves; (the) leaves (of) eucalyptus (trees) 0-2
1 leaves; eucalyptus (trees)
0 = other
22 opP 3 (in its mother’s) pouch/pocket; (in) (a) (koala’s) pouch/ 0,3
pocket; (in the) pouch of their parents
0 other
23 0) 3 3 = A correct answer includes the following components: 0,1,3
a.  The (eucalyptus) leaves have water in them
b. Koalas/They eat the (eucalyptus) leaves
Note: An answer that includes only the first component
(a) is considered a correct answer.
Examples: The leaves that they eat are full of water;
There is water in eucalyptus leaves
1 A partial answer includes only the second component (b)
Example: Koalas/They eat (eucalyptus) leaves.
0 other
24a OoP 2 Description 0,2
0 = other
24b 0] 2 = Behavior 0,2
0 = other
24c 0] 2 = Diet 0,2
0 = other

o el e 3
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TASK 6: Written presentation

(WP)
Task Item # Item Type Scoring Key Possible
Values
25 CA Communicative Ability op See instructions below |  0-9
25 AC Accuracy 0] See instructions below |  0-9
25 LE Length op See instructions below |  0-2

Assess pupils’ writing according to the scales below. The pupils receive a grade for
Communicative Ability (0-9), a grade for Accuracy (0-9), and a grade for Length (0-2) for the
entire task.

Note: The intermediate levels (1-2, 4-5, 7-8) are for levels of writing that fall between the
detailed descriptions in Communicative Ability and Accuracy.

Communicative Ability

All information is relevant to the topic
Message is clear and organized

Vocabulary is varied and appropriate

7-8

Information is relevant to the topic, but limited
Message is mostly clear and organized

Vocabulary is adequate and is generally appropriate

45

Information is limited and/or mostly irrelevant to the topic
Message is difficult to follow

Vocabulary is limited

1-2

Does not write in English
Copies instructions

Writes set(s) of isolated words

‘.«L_.JL'.JI dadiall e Lol
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Accuracy

o Correct simple sentence structure (subject, verb, and correct word order)

e Occasional errors in more complex sentences if attempted

o Mostly correct subject—verb agreement, tense, pronouns, articles, and prepositions ’
e Mostly correct spelling, punctuation, and capitalization

7-8
» Mostly correct simple sentence structure (subject, verb, and correct word order)
o Errors in complex sentences if attempted
o Some errors of subject—verb agreement, tense, pronouns, articles, and prepositions 6
e Some errors in spelling, punctuation, and capitalization

4-5
e Incorrect simple sentence structure
e Many errors of subject—verb agreement, tense, pronouns, articles, and prepositions OR 3

not enough language to assess accuracy

e Many errors in spelling, punctuation, and capitalization

1-2
*  Does not write in English
* Copies instructions 0
e Writes set(s) of isolated words
Length
*  Writes at least 60 words 2
e Writes between 40-59 words 1
e Writes 39 words or less 0
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Dina:

Maya:

Dina:

Maya:

Dina:

Maya:

Dina:

Maya:

Dina:

Maya:

Dina:

Maya:

Dina:

Maya:

Dina:

Maya:

Dina:

Maya:
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Maya, what are you doing?

I’m looking at Dad’s old photo albums. We’re doing a school project about our
family history and I need to add some photos to my project.

Do you need any help?

Yes, please. I have to give my project to my teacher next week.

I’1l help you find some good photos of our family. Hey, look at this one!
Who is that little baby?

It’s Dad! It’s his first birthday. Look! He’s with Grandpa.

Is that really Grandpa? He looks so young.

Yes, and who is that little girl, playing with a train at dad's birthday party?
It must be Aunt Dalia.

You’re right. Here’s another photo of Aunt Dalia!

How old is she in this photo?

About 10 years old, I think. Look at her dress and her hat!

Let’s show Aunt Dalia this photo. It’s so funny.

Look at this photo. That’s the day Grandma took us to the zoo. We went on the
little zoo train. Do you remember?

Yes, of course. I was about 3 years old. It was my first train ride.

That’s why I took this photo of you and Grandma on the train.
It’s a great picture. Grandma looks so happy.

Yes, she does. OK, I’ll take these photos. Great! Now I can finish my project.
Thanks for your help
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Nadia:

Nur:

Nadia:

Nur:

Nadia:

Omar:

Nur:

Omar:

Nur:

Omar:

Nur:

Omar:

Nur:

Omar:

Nur:

Omar:

Nur:

Balall I S¥ st

Hey, Nur, guess what? You know Rami, the new kid in our class?
I was talking to him and he told me that it’s his birthday this Monday. Why
don’t we have a party for him?

That’s a great idea, Nadia! Then he can get to know the kids in our class better
and make more friends. Let’s make him a surprise party. Hmm... where can
we have the party?

Let’s have the party in the park. But how do we get Rami to come to the park?

Let’s think... it’s a surprise party, so we don’t want him to know what we’re
planning. Maybe Omar can help us. They live in the same building and they sit
together in class.

Yes, let’s call him.
Hello?

Hi Omar, it’s Nur here. It’s Rami’s birthday this week and we need your help.
Nadia and I want to make a surprise party for him and invite the whole class.

OK. What do you want me to do?

Can you help us think of a good way to bring Rami to the park? His birthday is
this Monday, May 17th.

Monday? That’s easy. I always play football with my friends in the park on
Mondays at five o’clock. I'll ask him to join us at the game next week.

That’s perfect.

After the game you can all hide behind the kiosk. We usually go to the kiosk
after the game. Then, when we get there, you can all jump out and shout
“Surprise!” We can use the tables next to the kiosk.

What time do you finish playing football?

We usually finish playing just after seven. You need to get to the kiosk by
seven o’clock so that you can surprise him.

So you take Rami to play football in the park, and everyone will be behind the
kiosk after your game. Nadia and I will plan everything else. Thanks Omar. Bye.
Bye.

OK, Nadia. We’ll all be at the park this Monday, May 17th at seven. I’ll send
an email to everyone in the class
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INANAN NWIN N9 i T N9
Guidelines for English Eighth

Grade Meitzav 2010

Introduction

Overview

The Hebrew acronym Meitzav (n>190 12 NN My »110) has been translated
into GEMS (Growth and Effective Measures of Schools). As reflected in the name,
GEMS consists of a battery of tests, of which the English test is only one component.
We suggest that when analyzing the results teachers take note of data collected
from the other components of GEMS, and integrate the information to provide a
more comprehensive picture of their school in terms of achievement in the core
subjects (Hebrew/Arabic, Mathematics, English, Science), school climate and
pedagogical environment.

The internal Meitzav English test covers two domains in the English curriculum —
Access to Information and Presentation. (The domain of Social Interaction is
assessed on a sample of schools.) The test was designed to assess the achievement
of some of the benchmarks (in particular, those benchmarks that can be assessed
through more traditional testing procedures). The test is divided in three parts due
to both logistic and pedagogical considerations. The first part is composed of two
listening texts (of graduated level of difficulty) designed to assess the benchmarks in
the domain of Access to Information from oral texts. The second part is composed of
two reading texts (of graduated level of difficulty) that are designed to assess the
benchmarks in the domain of Access to Information from written texts. The third

part is composed of one reading task (most demanding) that is designed to assess
the benchmarks in the domain of Access to Information from written texts and one
written task designed to assess benchmarks in the domain of Presentation.

The purpose of these guidelines is to provide teachers with a better understanding
of the aims of the Meitzav English test and the test content, as well as to enable
them to make use of the test results in their classroom teaching. Included in this
guide is a mapping of the test together with a detailed Answer Key for grading pupil
performance. It also presents analyzed samples of pupil performance, including
common errors as well as pedagogical recommendations for classroom teaching.
This analysis may serve teachers in analyzing and interpreting the results of their
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classes, in diagnosing pupils' strengths and weaknesses, as well as in allowing
comparison of performance against national norms.

Ministry Publications

The ministry provides a number of publications that you will find helpful in your
teaching. The Ministry site for English can be found at the following URL:
http://www.education.gov.il/english

The following are short descriptions of relevant publications with links to each.

National English Curriculum

"The goal of this new curriculum is to set standards for four domains of English
language learning: social interaction; access to information; presentation; and
appreciation of literature and culture, and language. According to this curriculum, by
the end of twelfth grade, pupils should be able to:

e interact effectively in a variety of situations,

e obtain and make use of information from a variety of sources and media,

e present information in an organized manner,

e appreciate literature and other cultures and the nature of language."
Online: http://www.education.gov.il/tochniyot limudim/engl.htm#2 2

Curriculum for Pupils with Special Needs

"The purpose of the booklet is to serve as a guide for the modification and
implementation of the National English Curriculum (2001) for pupils with
disabilities."

Online: http://cms.education.gov.il/NR/rdonlyres/4484CB64-E1CC-4DDE-B38C-
DOC704E538F4/71242/English0137.pdf

Assessment Guidelines 2001

"This booklet seeks to explain the principles of classroom assessment as outlined in
Section One of the English Curriculum: Principles and Standards for Learning English
as a Foreign Language for All Grades (Ministry of Education, 2001, pp. 19-20). It
focuses on a performance-based approach to education in general and classroom
assessment in particular, and is closely connected to the Curriculum’s underlying
principles."

Online:

http://cms.education.gov.il/EducationCMS/Units/Mazkirut Pedagogit/English/Publi
cations/Assessment Guidelines/
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Bank of Performance Tasks for Junior High School

"The tasks in the bank cover a range of benchmarks at the intermediate level and are
intended to enhance the repertoire of available instruments for assessing pupils.
Pupil performance on the various tasks provides the teacher with information as to
pupil language development and achievement. The tasks also serve as models for teachers
wishing to develop their own performance tasks."

Online:
http://cms.education.gov.il/EducationCMS/Units/Rama/maagaraimesimot/MaagreMesimot/
MaagarMisimot.htm
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Mapping of the English Meitzav Test

Introduction

The mapping of the test consists of the following: a) an overview of each of the tasks,
b) the text itself (where relevant), and c) item information relating to levels of
comprehension1 and levels of difficultyz, or a scoring rubric (where relevant).

For the tasks related to the domain of Access to Information from oral texts, the
overview includes the following: a) a description of the text (text type, topic,
linguistic aspects, length of texts), b) the transcript of the text and test items
(number and type), c) suggestions for administration and d) pedagogical
recommendations for classroom teaching.

For the tasks related to the domain of Access to Information from written texts, the
overview includes the following: a) a description of the text (text type, topic,
linguistic aspects, length of texts) and test items (number and type), b) suggestions
for administration and c) pedagogical recommendations for classroom teaching. For
the task related to the domain of Presentation a detailed scoring rubric is included
(Task 6).

! Levels of Comprehension:

Lower Order Thinking Skills (LOTS)

Literal Comprehension: Literal comprehension refers to an understanding of the explicit meaning of a text.
Questions that require literal comprehension include items that can be answered directly from the text at the
sentence level. They can be questions that require either copying or rephrasing of information from the text.

Higher-Order Thinking Skills (HOTS)

Integration: Integration refers to an understanding of the explicit meaning of a text but also requires accessing
information from various parts of the text in order to answer a given question. Questions that require
integration include items that require thinking about how ideas or information in the passage relate to each
other as well as to an understanding of its main idea and supporting details.

Inference: Inference refers to an understanding of the implicit meaning of a text. Questions that require
inference include items that involve combining the pupils' literal understanding of the text with their own
knowledge and experiences in order to produce a response that is not explicitly stated in the text. It also entails
questions that require identification of a specific text type.

? Levels of Difficulty: The level of difficulty for each item is given on a scale of 1 to 4, where 1 represents a low
level of difficulty and 4 represents a high level of difficulty. The levels of difficulty were calculated based on
empirical data. The level of difficulty is established by calculating the percent of correct answers for a particular
item. For example, the low level of difficulty (1) means that 85%-100% of pupils answered correctly.

1= 85%-100%
2= 65%-84%
3= 40%6-64%
4= 20%-3%
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Part A

The first part of the Meitzav English test relates to the domain of Access to
Information from oral texts. This part is comprised of two listening tasks, sequenced
in order of increasing difficulty (Tasks 1 and 2).

Task 1

Discourse features (text description)

Text type: Conversation

Topic: Choosing photos for school project

Linguistic aspects of text: High frequency vocabulary, basic sentence structure

Item description
Total number of test items: 6
Item types: Matching text to pictures - 3 items; Closed — multiple-choice - 2 items

Administration

The pupils hear the text twice and read the instructions. (Instructions are given in

Hebrew/Arabic on the tape and appear in English and in Hebrew/Arabic on the test

paper.)

Recommendations:

e Allow time prior to listening for pupils to read the questions.

e Encourage pupils to check their answers prior to the second listening; time is
allotted for this on the recording.

e Encourage pupils to check their answers after completing the task.

Transcript

Gabi: Maya, what are you doing?

Maya: I'm looking at Dad's old photo albums. We're doing a school project about
our family history and | need to add some photos to my project.

Gabi: Do you need any help?

Maya: Yes, please. | have to give my project to my teacher next week.

Gabi: I'll help you find some good photos of our family. Hey, look at this one!

Maya: Who is that little baby?

Gabi: It's Dad! It's his first birthday. Look! He's with Grandpa.

Maya: Is that really Grandpa? He looks so young.

Gabi: Yes, and who is that little girl, playing with a train at dad's birthday party?

Maya: It must be Aunt Dalia.

Gabi: You're right. Here's another photo of Aunt Dalia!

Maya: How old is she in this photo?

Gabi: About 10 years old, | think. Look at her dress and her hat!

Maya: Let's show Aunt Dalia this photo. It's so funny.
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Gabi: Look at this photo. That's the day Grandma took us to the zoo. We went on
the little zoo train. Do you remember?

Maya: Yes, of course. | was about 3 years old. It was my first train ride.

Gabi: That's why | took this photo of you and Grandma on the train. It's a great
picture. Grandma looks so happy.

Maya: Yes, she does. OK, I'll take these photos. Great! Now [ can finish my project.

Thanks for your help.

Analysis of the transcript
The considerations in designing this task were as follows:

(a) The text type of 'conversation' is common and therefore assumed to be part
of a pupil's repertoire of knowledge.

(b) The information in the conversation relates to the experiences of eighth
grade pupils, as most prepare school projects in general, and related to the
family in particular, and thus it is assumed to be familiar to all.

(c) The conversations are characterized by simple tenses and questions and
answers.

Item breakdown

Item information Answer Key

Items 1.1-1.3 1.1 1= (picturee)
Benchmark: 0 = other
Understand the main ideas and supporting 1.2 1= (picturea)
details in a text 0 = other

Level of comprehension: 1.3 1= (picture b)
Literal 0 = other
Estimated level of difficulty:

11-1

12 -1

13-1

Sample analysis of this item
The question:

Gabi and Maya described three photos in their conversation.

Look at the photos on the following page and choose the three photos that Gabi and Maya

talk about.

Number the three photos in the order you heard in the conversation.

Write the number 1, 2 or 3 in the box next to each photo.

Start from number 1.

Note: There are more photos than you need.

Item characteristics:
Matching
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Considerations when designing the item:

This item assesses the ability to listen to a short text for general meaning and specific
details. In addition, it assesses the ability to match the information to a graphic
representation (photo). The additional pictures include similar aspects (details) that may
distract the pupil if he or she hasn't completely understood the description.

Analysis of pupils' performance:

Successful performance indicates that the pupil has located and understood the relevant
information and has correctly matched it to the appropriate photo. Pupils who do not match
the correct pictures may have only partially processed the information from the text.

Item information Answer Key
Item 2 2 =(c) find photos of her family
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Literal

Estimated level of difficulty:

1

Sample analysis of this item
The question:
Gabi helped Mayato .

Item characteristics:
Multiple-choice

Considerations when designing the item:
This item assesses the ability to identify the purpose of the conversation.

Analysis of pupils' performance:

Successful performance indicates that the pupil has identified the purpose of the
conversation. Pupils who answer incorrectly may have understood specific details of the
conversation, but not its main purpose.

Item information Answer Key
Item 3 3 =(d) her family history
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Integration

Estimated level of difficulty:

1-2
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Sample analysis of this item
The question:
What is Maya's project about?

Item characteristics:
Multiple-choice

Considerations when designing the item:

This item assesses the ability to identify the main topic in a conversation.

Analysis of pupils' performance:

Successful performance indicates that the pupil has identified the topic. Pupils who answer
incorrectly may have focused on specific details or relied on what they saw in the pictures.

General pedagogical recommendations for classroom teaching related to Task 1
and based on items 1-3
A. Have your pupils practice their listening skills by using a variety of oral texts
of differing lengths and levels of difficulty.
B. Skills to work on with your pupils:
e identifying topics (first at the paragraph level and then at the text level)
e differentiating main ideas from supporting details
e classifying and categorizing (e.g. activity, place, time)
e practicing information transfer (e.g. matching text to graphic
representations, filling in a table)
C. Items to practice with your pupils:
e items that tap into the global aspects of a text (e.g. topic, main idea)
e items that tap into the supporting ideas and details of a text (e.g.
examples, data)

Task 2

Discourse features (text description)

Text type: Conversation

Topic: Planning a party for a friend

Linguistic aspects of text: High frequency vocabulary; simple, compound and
complex sentence structure; basic tenses; modals

Item description

Total number of test items: 5

Item types: Closed — multiple-choice — 4 items, each with 4 options (one correct
answer and three distracters); open question (fill in an invitation) — 1 item

Administration
The pupils hear the text twice and read the instructions. (Instructions are given in
Hebrew/Arabic on the tape and appear in English and in Hebrew/Arabic on the test

paper.)
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Recommendations:

e Allow time prior to listening for pupils to read the questions.

e Encourage pupils to check their answers prior to the second listening; time is
allotted for this on the recording.

e Encourage pupils to check their answers after completing the task.

Transcript

Nadia: Hey, Eden, guess what? You know Rami, the new kid in our class? | was talking to
him and he told me that it's his birthday this Monday. Why don't we have a party for
him?

Eden: That's a great idea, Nadia! Then he can get to know the kids in our class
better and make more friends. Let's make him a surprise party. Hmm ... where
can we have the party?

Nadia: Let's have the party in the park. But how do we get Rami to come to the park?

Eden: Let's think ... it's a surprise party, so we don't want him to know what we're
planning. Maybe Omer can help us. They live in the same building and they sit
together in class.

Nadia: Yes, let's call him.

Omer: Hello?

Eden: Hi Omer, it's Eden here. It's Rami's birthday this week and we need your help.
Nadia and | want to make a surprise party for him and invite the whole class.

Omer: Ok. What do you want me to do?

Eden: Can you help us think of a good way to bring Rami to the park? His birthday is
this Monday, May 17™.

Omer: Monday? That's easy. | always play football with my friends in the park on
Mondays at five o'clock. I'll ask him to join us at the game next week.

Eden: That's perfect.

Omer: After the game you can all hide behind the kiosk. We usually go to the kiosk
after the game. Then, when we get there, you can all jump out and shout
"Surprise!" We can use the tables next to the kiosk.

Eden: What time do you finish playing football?

Omer: We usually finish playing just after seven. You need to get to the kiosk by
seven o'clock so that you can surprise him.

Eden: So you take Rami to play football in the park and everyone will be behind the
kiosk after your game. Nadia and | will plan everything else. Thanks Omer.
Bye.

Omer: Bye.

Eden: OK, Nadia. We'll all be at the park this Monday, May 17" at seven. I'll send an
email to everyone in the class.
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Analysis of the transcript
Nadia, Eden and Omer are planning a surprise party for their friend, Rami. The
conversation includes face-to-face communication between Nadia and Eden, and a
telephone conversation between Eden and Omer. The purpose of the conversations
is to organize the details of the party.

(a) Conversations are familiar to the pupils, both direct and via the telephone.

(b) The content of planning a party and surprising a friend is familiar.

(c) Redundancy has been included in this text for reasons of authenticity and to

support listening comprehension.

Item breakdown

Item information Answer Key
Item 4 2 = (b) make new friends
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Literal

Estimated level of difficulty:

1

Sample analysis of this item
The question:
Nadia and Eden want to help Rami to .

Item characteristics:
Multiple-choice

Considerations when designing the item:

The information in the text follows a logical sequence. In order to respond to the item pupils
need to understand the underlying motivation behind the party. This motive was presented
in a cause-effect sequence signaled with the connecting expression then.

Analysis of pupils' performance:

Successful performance indicates that the pupil has been able to identify and understand
the underlying motivation for the surprise party. Pupils answered incorrectly may have
picked up on a specific detail but were unable to understand the general idea.
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Item information

Answer Key

Item 5

Benchmark:

Understand the main ideas and supporting
details in a text

Level of comprehension:

Literal

Estimated level of difficulty:

1

2 =(c) are in the same class
0 = other

Sample analysis of this item
The question:
Omer, Eden, Nadia and Rami ___.

Item characteristics:
Multiple-choice

Considerations when designing the item:

This item was designed to tap into the ability to understand a detail that is presented

indirectly in the form of a possessive pronoun (...get to know the kids in our class) and

With respect to Omer and Rami the ability to retrieve the referent of 'they' (... they sit

together in class).

Analysis of pupils' performance:

Successful performance indicates that the pupil has understood that they are all classmates,

and have understood the use of possessive pronouns and references. Pupils who answer

incorrectly may have focused on specific details, or not understood the referencing and/or

possessive pronouns.

Item information

Answer Key

Item 6

Benchmark:

Understand the main ideas and supporting
details in a text

Level of comprehension:

Literal

Estimated level of difficulty:

1

2 =(a) they need his help
0 = other

Sample analysis of this item
The question:

Nadia and Eden phone Omer because

Item characteristics:
Multiple-choice
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Considerations when designing the item:
This item was designed to tap into the ability to understand cause and effect relationships
and motivations of the speakers.

Analysis of pupils' performance:

Successful performance indicates that the pupil has understood the cause and effect
relationship and the motivations of the speakers. Pupils who answered incorrectly may have
incorrectly matched the details given in the text to the wrong person.

Item information Answer Key
Item 7 2 = (d) He plays football with friends
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Literal

Estimated level of difficulty:

2

Sample analysis of this item
The question:
What does Omer do every week?

Item characteristics:
Multiple-choice

Considerations when designing the item:

This item requires the pupil to integrate information given in three sentences. The first
presents the request for help; the second conveys information as to Omer's activities, which
will enable him to provide this help, and the third shows how the suggestion will be
implemented.

Analysis of pupils' performance:

Successful performance indicates that the pupil has integrated the information presented in
the three sentences. Pupils who answered incorrectly either have not understood the
guestion or have not been able to integrate information from three sentences. They may not
have been able to make the connection between Omer's playing football and how that
enables him to get Rami to the park. They may have only picked up on isolated details and
not have integrated the information.
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Item information Answer Key

Item 8 4 = Day: Monday

Benchmark: and

Extract relevant information for a specific Time: 7; seven

purpose 2 = The pupil wrote one of the above.
Level of comprehension: 0 = other

Integration

Estimated level of difficulty:

1-2

Sample analysis of this item
The question:
Complete the invitation.

We are having a surprise party
for Rami in the park.
Day:
Date: May 17"
Time: o'clock
See you there!
Nadia and Eden

Item characteristics:
Open (completion)

Considerations when designing the item:

This item is designed to tap into the pupils' ability to transfer information discussed in a
conversation, (e.g., place, date, time) to another text type (an invitation).

Analysis of pupils' performance:

Successful performance indicates that the pupil has successfully integrated the details and
transferred them from the conversation into the invitation. Pupils who answered incorrectly
may have been unable to retrieve the details and/or been unable to transfer the information
from the conversation to the invitation.

General pedagogical recommendations for classroom teaching related to Task 2
and based on items 4-8
A. Have your pupils practice their listening skills by using a variety of oral texts
of differing lengths and levels of difficulty.
B. Skills to work on with your pupils:
e identifying topics (first at the paragraph level and then at the text level)
e identifying text organization (listing, sequence, cause and effect,
comparison and contrast, etc.)
e differentiating main ideas from supporting details
e classifying and categorizing (e.g. activity, place, time)
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recognizing connectors that signal organization (e.g. first, second, finally,
therefore, as a result of, like, in contrast to, etc.) and connectors that
indicate a time frame

using 'reference words' (e.g. 'it', 'this', 'that') to support understanding
and applying strategies for retrieving their referents

recognizing markers of negation

practicing information transfer (e.g., filling in an invitation, filling in a
table)

using graphic organizers such as Venn diagrams, flow charts

Items and questions to practice with your pupils:

items that tap into the global aspects of a text (e.g. topic, main idea)
items that tap into the supporting ideas and details of a text (e.g.
examples, data)

v'"unn ,'n nNY7 n'722axa ' A"y — nrnan nlain

58



59

Part B

The second part of the test relates to the domain of Access to Information from
written texts (Tasks 3 and 4). The tasks are sequenced in order of difficulty.

Task 3

Discourse features (text description)

Text type: Story

Topic: A hungry bird and a fish

Linguistic aspects of text: High frequency vocabulary, basic sentence structure, past
simple tense

Length of text: 171 words

Analysis of the text

Narratives (stories) are familiar to pupils as they have been exposed to them since
early childhood, and narrative structure (setting, characters, sequence of events,
problem, climax and solution) has been studied throughout elementary and junior
high school. The purpose of the graphic is to enhance the understanding of the
written text.

Item description
Total number of test items: 5
Item types: Sequencing (of events) — 1 item; Multiple-choice - 4 items

Administration
Encourage pupils to read the instructions (instructions appear in English and
Hebrew/Arabic). Encourage pupils to check their answers.
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Item information

Answer Key

Item 9

Benchmark:

Understand the main ideas and supporting
details in a text

Level of comprehension:

Integration

Estimated level of difficulty:

3

4 = The correct order of the pictures:
1 (picture d)
2 (picture b)
3 (picture c)
4 (picture e)
5 (picture a)
0 = other

Sample analysis of this item
The question:

Number the pictures in the order of the five main events in the story.

Write the number 1 to 5) in the box next to each picture. Start from number 1.
Note: There is one more picture than you need.

Item characteristics:
Sequencing

Considerations when designing the item:

In order to answer the question the pupil must follow the sequence of events in the story.
The additional pictures include similar aspects (details) that may distract the pupil if he or

she hasn't completely understood the sequence/details.

Analysis of pupils' performance:

Successful performance indicates that the pupil has identified the sequence of events. Pupils
who do not match the correct pictures may not have understood the question, and/or may
have only partially processed the information from the text or were unable to follow the

sequence of events.

Item information Answer Key
Item 10 4 =(d) not to eat it
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Literal

Estimated level of difficulty:

2

Sample analysis of this item
The question:

At the beginning of the story, the fish asked the bird .

Item characteristics:
Multiple-choice
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Considerations when designing the item:
In order to answer this question pupils need to have understood not only the sequence of
events but also the main dilemma (problem) of the story.

Analysis of pupils' performance:

Successful performance indicates that the pupil has understood the dilemma (problem)
facing the fish and also the sequence of events leading up to his request. Pupils who
answered incorrectly could have confused the characters and/or the sequence of events.
Furthermore, they may not have understood the question stem, in particular the use of the
verb ‘asked’ to express a request rather than to elicit information.

Item information Answer Key
Item 11 4 = (b) of the bird
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Literal

Estimated level of difficulty:

2

Sample analysis of this item
The question:
The fish was afraid ___.

Item characteristics:
Multiple-choice

Considerations when designing the item:
Pupils are required to understand the dilemma in the story, i.e., the fish was about to be
eaten by the bird.

Analysis of pupils' performance:

Successful performance indicates that the pupil has understood the dilemma. Pupils who
answered incorrectly may not have understood the question, or they may not have
understood the cause-effect relationship, which is not explicitly marked with a connector in
the text.
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Item information Answer Key
Item 12 3 =(a) the fish wanted to live
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Integration

Estimated level of difficulty:

3

Sample analysis of this item
The question:

The fish wanted the bird to sing because .

Item characteristics:
Multiple-choice

Considerations when designing the item:

This item taps into the pupils' ability to understand the cause-effect relationship between

the bird singing and the fish being able to thus escape. The pupil is required to understand

the both the overt relationship (flattery causing the bird to sing) and the covert relationship

(the bird opening its mouth, providing an opportunity for the fish to escape).

Analysis of pupils' performance:

Successful performance indicates that the pupil has understood both the overt and covert

cause-effect relationship. Pupils who answered incorrectly may not have understood the

question, or may have only understood the overt relationship, or may not have been aware

of the cause-effect relationship at all.

Item information Answer Key
Item 13 3 = (b) The Clever Fish
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Inference

Estimated level of difficulty:

2

Sample analysis of this item
The question:
What is another name for the story?

Item characteristics:
Multiple-choice
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Considerations when designing the item:
The item is designed to tap into the pupils' global understanding of the topic of the story.

Analysis of pupils' performance:

Successful performance indicates that the pupil has identified and understood the topic of
the story. Pupils who answered incorrectly may not have understood who the main
protagonist in the story is, or if they had not picked up on the covert, cause-effect
relationship they would not be able to characterize the fish as being clever.

General pedagogical recommendations for classroom teaching related to Task 3
and based on items 9-13
A. Provide your pupils with many opportunities for reading a wide variety of
texts independently. Have your pupils practice their reading skills by using a
variety of texts of differing lengths and levels of difficulty. Pay particular
attention to working with texts that contain at least 95% of familiar
vocabulary.
B. Skills to work on with your pupils:
e recognizing different text types through previewing the text
e recognizing the general features of narratives (e.g. setting, characters,
sequence of events, dilemma and resolution)
e recognizing markers that indicate sequence
e differentiating main ideas from supporting details
e integrating detailed information into a (sub)topic or claim
e identifying cause-effect relationships (both implicit and explicit)
C. Items and questions to practice with your pupils:
e items that tap into the global aspects of a text (e.g. topic, main idea)
e items that tap into the supporting ideas and details of a text (e.g.
examples, data)
e jtems that tap into understanding how features of a text promote reading
comprehension
e wh- questions and yes/no questions

Task 4

Discourse features (text description)

Text type: Postcards

Topic: Postcards from Turkey

Linguistic aspects of text: High frequency vocabulary, basic sentence structure, past,
present and future tenses,

Length of text: First postcard: 118 words; second postcard: 97 words; total 225 words

Item description
Total number of test items: 6
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Item types: Closed (matching) — 1 item; Open questions — 3 items; closed (tick off
answers in table) — 1 item; Closed (multiple-choice) — 1 item

Administration
Encourage pupils to read the instructions (instructions appear in English and
Hebrew/Arabic). Encourage pupils to check their answers.

Item information Answer Key

Item 14 3=(A)

Benchmark: Note: If pupils circled the letter A on the
Understand main ideas and supporting postcard give full points.

details in a text 0 = other

Level of comprehension:

Integration

Estimated level of difficulty:

2

Sample analysis of this item

The question:

Each postcard that Miri sent has a picture on it. Look at the pictures below.
Match one picture to postcard 2.

Write the letter of the picture (A, B, C or D).

Postcard 2:

Item characteristics:
Multiple-choice (matching)

Considerations when designing the item:

Pupils are familiar with the conventions of a postcard, specifically the graphic information
and format, and with the content and register involved. The item is designed to tap into the
pupils' ability to match the content of the text (description) with a graphic representation
(picture).

Analysis of pupils' performance:

Successful performance indicates that the pupil has understood the topic of the postcard
and the description. This understanding is reflected in his or her ability to match the content
with the correct picture. Pupils who answered incorrectly may not have understood the
requirements of the task, may not have understood the description, and/or may not have
been able to integrate the description to create a mental image and match to the picture.
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Item information Answer Key

Item 15 3 = (Miri/She/We/1) (went) swimming/swam;
Benchmark: (Miri) arrived in Turkey; (Miri) stayed
Understand main ideas and supporting with her grandparents; Miri arrived at
details in a text the Mediterranean Sea; (Miri) went to
Level of comprehension: the village

Literal 0 = other

Estimated level of difficulty:

2

Sample analysis of this item
The question:
What did Miri do before she went on a fishing boat?

Item characteristics:
Open question

Considerations when designing the item:
The item was designed to tap into the pupils' ability to follow a sequence of events and their
corresponding details within the text.

Analysis of pupils' performance:

Successful performance indicates that the pupil has followed the sequence and their
corresponding details in the text. Pupils who answered incorrectly may not have understood
the question or the time sequence (e.g. noticed the use of various verb tenses and/or the

connector of time -'Then').

Item information Answer Key

Item 16 3 = (about) 700 km/kilometers

Benchmark: Note: Must mention kilometers. Do not
Understand the main ideas and supporting accept just '700".

details in a text in a text 0 = other

Level of comprehension:

Literal

Estimated level of difficulty:

2

Sample analysis of this item
The question:
How far is Antalya from Istanbul?

Item characteristics:
Open question

Considerations when designing the item:

Pupils need to recognize the supporting details that provide information about the distance
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from Antalya to Istanbul. They must integrate information in two consecutive sentences: the
first, which announces the trip; and the second, which gives the distance in kilometers.
Pupils must retrieve the referent of 'It' (the distance between the two cities), which is not
directly stated in the text.

Analysis of pupils' performance:

Successful performance indicates that the pupil has integrated information in two
consecutive sentences and has correctly retrieved the referent of 'It'. Pupils who answered
incorrectly either did not understand the question or gave insufficient/vague information,
such as '700'. They might not have understood the referent of 'It'.

Item information Answer Key

Item 17 4 = Friday, April 24™, 2009; April 24, 2009;
Benchmark: 24/4/09; 24™ April; April 24th
Understand the structure and conventions of | 2 = Friday; April 24" with the wrong day
different text types 0 = other

Level of comprehension:

Integration

Estimated level of difficulty:

3

Sample analysis of this item
The question:
When is Miri going home? Write the date.

Item characteristics:
Open question

Considerations when designing the item:

The item is designed to tap into the pupils' ability to locate where to find the required
information; i.e., to understand the time sequence in the text and that the date for
'‘tomorrow' is the day directly after the date at the top of the postcard. This requires
knowledge of the features of the text type of a postcard/letter and of the elements required
when writing a date (month, day and year).

Analysis of pupils' performance:

Successful performance indicates that the pupil has understood the time sequence in the
text, the features of the text type and could integrate information in the text with the date.
Pupils who answered incorrectly may not have understood how to answer the question (e.g.
that a date includes month, day and year), or may have recognized the text conventions but
did not understand the time sequence in the text.
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Item information

Answer Key

Item 18.1

Benchmark:

Extract relevant information for a specific
purpose

Level of comprehension:

Literal

Estimated level of difficulty:

2

3 = Avillage near Antalya: v' went on a boat
v visited family

0 = other

Note: If pupils checked additional answers =

0 points

Sample analysis of this item
The question:

Item characteristics:
Open

Considerations when designing the item:

to the table.

Analysis of pupils' performance:

What did Miri do in each place? Tick (V') in the correct column. One answer in done for you.
You can tick more than one column in each row.

This item taps into the pupils' ability to find similarities and differences that appear in two
separate but related texts. This requires the ability to understand the topic of each text, to
extract the details while following the time sequence, and then to transfer the information

Successful performance indicates that the pupil understood the topic of each text
(postcard), extracted the details while following the time sequence, and transferred this
information into the table. Pupils who answered incorrectly may not have understood the
topic of each postcard, may not have followed the sequence and/or understood the details,
or were unable to successfully transfer information into table form.

Item information

Answer Key

Item 18.2

Benchmark:

Extract relevant information for a specific
purpose

Level of comprehension:

Literal

Estimated level of difficulty:

3

3 = Istanbul: v ate pide
v visited family
v climbed a tower
0 = other
Note: If pupils checked additional answers =
0 points

Sample analysis of this item
The question:

What did Miri do in each place? Tick (v) in the correct column. One answer in done for you.
You can tick more than one column in each row.
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Item characteristics:
Open

Considerations when designing the item:

This item taps into the pupils' ability to find similarities and differences that appear in two

separate but related texts. This requires the ability to understand the topic of each text, to
extract the details while following the time sequence, and then to transfer the information
to the table.

Analysis of pupils' performance:

Successful performance indicates that the pupil understood the topic of each text
(postcard), extracted the details while following the time sequence, and transferred this
information into the table. Pupils who answered incorrectly may not have understood the
topic of each postcard, may not have followed the sequence and/or understood the details,
or were unable to successfully transfer information into table form.

Item information Answer Key
Item 19 2=(A)
Benchmark: 0 = other

Extract relevant information for a specific
purpose

Level of comprehension:

Literal

Estimated level of difficulty:

3

Sample analysis of this item

The question:

Miri went to a village near Antalya first.

Where did Miri go next?

Write the letter (A, B, C or D) that shows the place on the map: (write

on letter only).
Use the information from the postcards on page 16.

Item characteristics:
Multiple-choice

Considerations when designing the item:

This item taps into the pupils' ability to understand the time sequence in the text, to extract
and understand details regarding location ('near Greece and the Black Sea'), and then to
locate the graphic representation on the map.

Analysis of pupils' performance:

Successful performance indicates that the pupil could follow the time sequence, understand
the details and locate the graphic representation on the map. Pupils who answered
incorrectly may not have understood the task, may not have understood the time sequence
and/or located the appropriate details in the text. Another possibility is that the pupil had
difficulty understanding the graphic representation on the map.
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General pedagogical recommendations for classroom teaching related to Task 4

and based on items 14-19

A. Have your pupils practice their reading skills by using a variety of texts of

differing lengths and levels of difficulty. Pay particular attention to working

with texts that contain at least 95% of familiar vocabulary. Encourage pupils

to read a text more than once. In addition, encourage pupils to read both

independently and extensively; the more you read the better reader you

become. To create the necessary conditions for independent/extensive

reading, it is important that schools have a library with English books at a

variety of English levels and on a variety of topics. Furthermore, teachers

should allow class time for pupils to pursue independent reading and have

discussions about what pupils have read.

B. Skills to work on with your pupils:

recognizing different text types through previewing the text (eye-catching
features such as date, salutation/closing, pictures, etc.)

recognizing the conventions of a postcard/letter (e.g. writer, addressee,
date, etc.)

identifying topics (first at the paragraph level and then at the text level)
differentiating main ideas from supporting details

using knowledge of sentence structure to support understanding,
especially decoding complex sentences (finding the subject-verb-object of
the main and subordinate clauses)

identifying sequence of events

using 'reference words' (e.g. 'it', 'this', 'that') to support understanding
and applying strategies to retrieve their referents

C. Items and questions to practice with your pupils:

items that tap into the global aspects of a text (e.g. topic, main idea)
items that tap into the supporting ideas and details of a text (e.g.
examples, data)

wh- questions and yes/no questions
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Part C

The third part of the test relates to the domain of Access to Information from written
texts (Task 5) and Written Presentation (Task 6).

Task 5

Discourse features (text description)

Text type: Expository text

Topic: Koala bears

Linguistic aspects of text: High frequency vocabulary, basic sentence structure, past
and present tenses

Length of text: 243 words

Item description
Total number of test items: 5
Item types Closed — multiple-choice — 1 item; Open questions — 4 items

Administration
Encourage pupils to read the instructions (instructions appear in English and
Hebrew/Arabic). Encourage pupils to check their answers.

Item information Answer Key
Item 20 4 = (b) an animal with a pouch
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Literal

Estimated level of difficulty:

2

Sample analysis of this item
The question:
A marsupial is .

Item characteristics:
Open question

Considerations when designing the item:
This item taps into the pupils' ability to identify and understand definitions in a text, as well
as their typical features (e.g. the term is italicized, and the structure: X (term) is (definition).

Analysis of pupils' performance:

Successful performance indicates that the pupil has identified both the term and its
corresponding definition in the text. Pupils who answered incorrectly may not have
understood the question and/or how to find (and understand) the term and corresponding
definition.
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Item information Answer Key

Item 21.1 2 = (about) 1 meter (tall)
Benchmark: 0 = other

Extract relevant information for a specific
purpose

Level of comprehension:

Literal

Estimated level of difficulty:

3

Sample analysis of this item

The question:

Complete the facts about koalas.

Example: — Name: koala
— Adult height:

Item characteristics:
Open question

Considerations when designing the item:

This item taps into the pupils' knowledge of the expository text type and its features (e.g.
subheadings). It also requires the ability to understand the topic of each subsection and to
understand and categorize details under that subheading.

Analysis of pupils' performance:

Successful performance indicates that the pupil has understood the text convention of
subheadings, has identified and understood the subtopics and corresponding subheadings in
the text, has understood the details and has categorized them appropriately. Pupils who
answered incorrectly may not have understood the task and/or the textual features of
subheadings, and may not have been able to access the appropriate details and categorize
them accordingly.

Item information Answer Key

Item 21.2 2 = eucalyptus leaves; the leaves of
Benchmark: eucalyptus (trees)

Extract relevant information for a specific 1 = leaves; eucalyptus (trees)
purpose 0 = other

Level of comprehension:

Literal

Estimated level of difficulty:

3

Sample analysis of this item
The question:
Complete the facts about koalas.
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Example: — Name: koala
— Food:

Item characteristics:
Open question

Considerations when designing the item:

This item taps into the pupils' knowledge of the expository text type and its features (e.g.
subheadings). It also requires the ability to understand the topic of each subsection and to
understand and categorize details under that subheading.

Analysis of pupils' performance:

Successful performance indicates that the pupil has understood the text convention of
subheadings, has identified and understood the subtopics and corresponding subheadings in
the text, has understood the details and has categorized them appropriately. Pupils who
answered incorrectly may not have understood the task and/or the textual features of
subheadings, and may not have been able to access the appropriate details and categorize
them accordingly.

Item information Answer Key

Item 22 3 = (in its mother's) pouch/pocket; (in) (a)
Benchmark: (koala's) pouch/pocket; (in the) pouch of
Understand the main ideas and supporting their parents

details in a text 0 = other

Level of comprehension:

Integration

Estimated level of difficulty:

2

Sample analysis of this item
The question:
Where does a joey spend the first months of its life?

Item characteristics:
Open question

Considerations when designing the item:

This item taps into the pupils' ability to integrate information in three consecutive
sentences. The first defines marsupials, giving their main feature of possessing a pouch in
which to keep their babies. It requires pupils to identify and understand the definition in the
text, as well as its features (i.e., the term is italicized, and the structure: X (term) is
(definition). The second sentence requires the pupils to identify and understand an
additional definition (‘joeys'). The features in this definition include the term in single
quotation marks, and the structure: (‘definition' are called 'term’'). The third sentence gives
information regarding the length of time that joeys spend in their mothers' pouches. It also
requires the ability to retrieve the referent of 'They' (i.e., joeys).
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Analysis of pupils' performance:

Successful performance indicates that the pupil has integrated information in the three
sentences, successfully retrieving definitions and the referent of 'They'. Pupils who
answered incorrectly may not have understood the questions (e.g. the wh-question), may
not have understood the definitions and details in the text, may not have been able to
integrate the information, and/or may not have been able to retrieve the referent.

Item information Answer Key

Item 23 3 = A correct answer includes the following
Benchmark: components:

Understand the main ideas and supporting a. the (eucalyptus) leaves have water in
details in a text them.

Level of comprehension: b. koalas/they eat the (eucalyptus) leaves.
Literal Note: An answer that includes only the first
Estimated level of difficulty: component (a) is considered a correct

2 answer.

Examples: the leaves that they eat are full of
water; there is water in eucalyptus leaves.

1 = A partial answer includes only the second
component (b)

Example: koalas/they eat (eucalyptus)
leaves.

0 = other (no other option)

Sample analysis of this item
The question:
Koalas don't drink a lot of water because

Item characteristics:
Open question (sentence completion)

Considerations when designing the item:

This item taps into the pupils' ability to identify and understand the cause-effect relationship
in the text as marked by the connecting expression 'Therefore'. In addition, they must
understand that in the question, the word 'because' signals that the answer must be the
cause (reason why Koalas don't drink a lot of water).

Analysis of pupils' performance:

Successful performance indicates that the pupil has identified and understood the cause-
effect relationship both in the text and in the question. Pupils who answered incorrectly may
not have understood the question (e.g. the cause-effect relationship), may not have located
the corresponding cause-effect structure in the text and/or may not have understood the
specific details.
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Item information Answer Key

Item 24a 2 = Description
Benchmark: 0 = other
Understand the main ideas and supporting
details in a text

Level of comprehension:

Inference

Estimated level of difficulty:

2

Sample analysis of this item

The question:

To which section of the text would each of the following sentences belong?
Copy the name of the section for each sentence.

Example: Koalas live in trees. Habitat

a. Koalas have a short tail.

Item characteristics:
Open question

Considerations when designing the item:
This item taps into the pupils' knowledge of text type and the ability to use this knowledge
to identify the source of the text.

Analysis of pupils' performance:

Successful performance indicates that the pupil has identified the source of the text
(appearing at the top left of the text). Pupils who chose 'a newspaper' may have paid
attention to the date or may have picked up on similar conventions, but have not noticed
the source as it is specifically mentioned at the top of the text. Pupils who chose 'a university
report' may have noticed the graph (an eye-catching feature of this text) and/or read the
word 'university' in the text, and/or may have been mislead by the fact that it is a report of
research conducted by a university professor. Pupils who chose 'an ad for an amusement
park' may have understood the general topic but not the conventions of the text. (They may
have noticed the picture and its caption.)

Item information Answer Key
Item 24b 2 = Behavior
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Inference

Estimated level of difficulty:

3
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Sample analysis of this item

The question:

To which section of the text would each of the following sentences belong?
Copy the name of the section for each sentence.

Example: Koalas live in trees. Habitat

b. Koalas move very slowly.

Item characteristics:
Open question

Considerations when designing the item:
This item taps into the pupils' knowledge of text type and the ability to use this knowledge
to identify the source of the text.

Analysis of pupils' performance:

Successful performance indicates that the pupil has identified the source of the text
(appearing at the top left of the text). Pupils who chose 'a newspaper' may have paid
attention to the date or may have picked up on similar conventions, but have not noticed
the source as it is specifically mentioned at the top of the text. Pupils who chose 'a university
report' may have noticed the graph (an eye-catching feature of this text) and/or read the
word 'university' in the text, and/or may have been mislead by the fact that it is a report of
research conducted by a university professor. Pupils who chose 'an ad for an amusement
park' may have understood the general topic but not the conventions of the text. (They may

have noticed the picture and its caption.)

Item information Answer Key
Item 24c 2 = Diet
Benchmark: 0 = other

Understand the main ideas and supporting
details in a text

Level of comprehension:

Inference

Estimated level of difficulty:

3

Sample analysis of this item

The question:

To which section of the text would each of the following sentences belong?
Copy the name of the section for each sentence.

Example: Koalas live in trees. Habitat

c. A koala eats between 200 and 500 grams of leaves every day
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Item characteristics:
Open question

Considerations when designing the item:
This item taps into the pupils' knowledge of text type and the ability to use this knowledge
to identify the source of the text.

Analysis of pupils' performance:

Successful performance indicates that the pupil has identified the source of the text
(appearing at the top left of the text). Pupils who chose 'a newspaper' may have paid
attention to the date or may have picked up on similar conventions, but have not noticed
the source as it is specifically mentioned at the top of the text. Pupils who chose 'a university
report' may have noticed the graph (an eye-catching feature of this text) and/or read the
word 'university' in the text, and/or may have been mislead by the fact that it is a report of
research conducted by a university professor. Pupils who chose 'an ad for an amusement
park' may have understood the general topic but not the conventions of the text. (They may
have noticed the picture and its caption.)

General pedagogical recommendations for the classroom related to Task 5 and
based on items 20-24c
A. Have your pupils practice their reading skills by using a variety of texts of

differing lengths and levels of difficulty. Please note that this reading task is

the most demanding of the three reading tasks. If your pupils did not attempt

this task or were not successful on this task make sure they were successful

on the previous two tasks before working on a text of this level of difficulty.

B. Skills to work on with your pupils:

e applying previewing strategies (e.g. using the first sentence of paragraphs
and transitions to divide the text into subtopics)

e recognizing the conventions of various text types

e identifying the topic of a text and the subtopics

e differentiating main ideas from supporting details

e accessing information from various types of visual data (e.g. graphs, pie
charts, timetables)

e integrating written information and visual data

e using connectors to understand text structure (e.g. first, second, finally)
and working on reference words and strategies for retrieving their
referents

e using sentence structure to support understanding, especially decoding
complex sentences (finding the subject-verb-object of the main and
subordinate clauses)

e identifying conditionals and cause-effect relationships

e using 'reference words' (e.g. 'it', 'this', 'that') to support understanding
and applying strategies to find their referents
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C. Items and questions to practice with your pupils:
e items that tap into the global aspects of a text (e.g. topic, main idea)
e items that tap into the supporting ideas and details of a text (e.g.
examples, data)
e wh- questions and yes/no questions
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Part C
The third part of the test relates to the domain of Presentation (Task 6).

Task 6

Item description

The item requires the pupil to write a story about what happened on a school trip.
Five pictures are provided as stimuli.

Administration
Encourage pupils to read the instructions (instructions appear in English and
Hebrew/Arabic). Encourage pupils to write clearly.

Task and Item Information

Item 25

The school organized a bicycle trip from the school to the beach.

Write a story about what happened on the trip. Use the pictures to help you.
Write 80-100 words in English.

Pay attention to grammar, spelling and punctuation.

Benchmark:

Describe people, places, things and events

Estimated level of difficulty:

2-3

Total scoring range:
0-20
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TASK 6: Written presentation

(WP)

Task Item # Item Type Answer Key Coding Range
25 CA Communicative Ability opP See instructions below 0-9
25 AC Accuracy opP See instructions below 0-9
25 LE Length opP See instructions below 0-2

Assess pupils' writing according to the scales below. The pupils receive a grade for Communicative Ability (0O-
9), a grade for Accuracy (0-9) and a grade for Length (0-2) for the entire task.

Note: The intermediate levels (1-2, 4-5, 7-8) are for levels of writing that fall between the detailed
descriptions in Communicative Ability and Accuracy.

Communicative Ability

e All information is relevant to the topic
e Message is clear and organized 9
e Vocabulary is varied and appropriate

7-8
e Information is relevant to the topic, but limited
e Message is mostly clear and organized 6
e Vocabulary is adequate and is generally appropriate

4-5
e Information is limited and/or mostly irrelevant to the topic
e Message is difficult to follow 3
e Vocabulary is limited

1-2
e Does not write in English
e Copies instructions 0
o Writes set(s) of isolated words
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Accuracy

e Correct simple sentence structure (subject, verb, and correct word order)
e QOccasional errors in more complex sentences if attempted
e Mostly correct subject-verb agreement, tense, pronouns, articles, and prepositions

e Mostly correct spelling, punctuation, and capitalization

7-8

e Mostly correct simple sentence structure (subject, verb, and correct word order)
e Errors in complex sentences if attempted
e Some errors of subject-verb agreement, tense, pronouns, articles, and prepositions

e Some errors in spelling, punctuation, and capitalization

4-5

e Incorrect simple sentence structure

e Many errors of subject-verb agreement, tense, pronouns, articles, and prepositions OR

not enough language to assess accuracy

e Many errors in spelling, punctuation, and capitalization

1-2

e Does not write in English
e Copies instructions

e Writes set(s) of isolated words

Length

e Writes at least 60 words

e Writes between 40-59 words

e Writes 39 words or less

Pupil Performance

In the middle of the day the kids were out of the school to the beach. The sun was
rising and all the kids were riding happily. Suddenly on the middle of the trip the
teacher got a hole in her bike wheel and she stopped on the side of the road and started
fixing it. Of course she had all the instruments to fix it so quickly she was out to the
new way again. After a long ride the kids stopped for drinking stop and to power up a
little. So in the end of the day they got to the beach which there were waiting to them
drinks and food. At the end of the trip everybody were sitting around the camp fire
talking, listening to music and telling jokes. That's how was the trip from school to the
beach.
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Communicative Ability: 9

All the information is relevant; the pupil describes the trip in detail, following a clear
sequence of events. The message is extremely clear, and includes a beginning, middle and
end. The style is story-like, in accordance with the task, and includes detailed descriptions of
events. Vocabulary is appropriate, to the task and purpose, and includes less frequently used
words, such as instruments.

Accuracy: 8

Sentence structure and word order is generally correct. Subject-verb agreement is correct.
There is consistent use of past simple that is characteristic of narrative structure. Mostly
correct spelling, punctuation and capitalization.

Length: 2
According to the task requirements.

Insights from Performance:

The text is aligned to the task. The text suggests an understanding of purpose and audience
and content is presented accordingly. Of particular interest is the organization — the pupil
has shown an understanding of narrative structure and sequencing of events. The pupil has
also exhibited an understanding of the need to provide clear descriptions of events when
telling a story.

Pupil Performance

start from the school @this is yore trip"” Avi the guide said “the end is about 30
kilometers" from here, but is not hard” We stop under a tree and we drink a lot of water
and eat our sandweichs. my friend Yossi stuck in the a big stone his arm get braike Avi
said we need call for ambulan yossi went to the hospital poor Yossi when we want to the
beach we turn a fire and sing a lot of song the trip was fun.

Communicative Ability: 5

The story relates to the pictures, however it is unclear and it is difficult for the reader to
follow the story line. The text jumps from one event to another, from the guide’s
explanation to taking a break, to Yossi breaking an arm, then back to the beach again, all in
one sentence. There is no real sense of structure. The vocabulary is relatively limited.

Accuracy: 3

The entire paragraph is one run-on sentence, so it seems that there is no awareness of
sentence structure. This fact also makes it impossible to judge capitalization and
punctuation. Errors in spelling detract from the comprehensibility of the text (some parts
had to be read at least twice to make sense of what was written).

Length: 2
According to the task requirements.

Insights from Performance:
The text seems to represent the pupils’ stream of consciousness. The fact that it is one run-
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on sentence may indicate the pupil has not completely internalized sentence structure. Also
the mix of ideas without thought to organization may indicate that the pupil has not
internalized the idea of an integrative text requiring structure.

Pupil Performance

Today all school goin to trip

In the biginng the kids go on bicycle to the Beach. In the way some kids
stop to dring water. when they get to the Beach they get front and water
and in the end they goin to sing and play a gitar

Communicative Ability: 4
The story is very limited, though there is an attempt at sequencing the events, and use of
discourse markers that signal them. Vocabulary is quite limited.

Accuracy: 3

There are errors in capitalization (e.g., Beach in the middle of the sentence), inconsistent use
of tenses (confusion between present simple, present progressive and past simple), ad
spelling mistakes in common words (e.g., gitar).

Length: 1
Writes less than 49 words.

Insights from Performance:

Pupil seems to have a sense of the structure of a story, particularly the sequencing of events.
However vocabulary knowledge seems to be limited, thus constraining written expression of
ideas.

General pedagogical recommendations for classroom teaching related to Task 7
and based on item 25
A. Have your pupils practice their writing skills by writing a variety of tasks

(differing in context, purpose, audience and/or text type).

e Pay particular attention to working with tasks that are based on familiar
topics and elicit previously-acquired vocabulary. The more pupils are
asked to write, the more they improve. More than one draft is required
to produce a high-quality piece of writing. Effective feedback on a written
product contributes to writing ability.

e Analyze pupil writing using authentic pupil-created texts. Highlight the
discourse issues involved in writing (relevance, organization, clarity) as
well as the linguistic issues (sentence structure, verb functions,
pronouns, articles, as well as prepositions, punctuation and
capitalization).

B. Skills to work on with your pupils:
e sentence structure (including simple and compound sentences)
e basic writing conventions (e.g. capital letters, punctuation)
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e spelling conventions

e text coherence and cohesion

e the structure and conventions of text types

C. Items and questions to practice with your pupils:

e Most writing tasks are open-ended but they differ in the degree to which
they provide a set context/purpose/audience. Pupils should practice their
writing using a variety of writing tasks.

e When working on writing it is critical to provide constructive feedback,
paying attention not only to surface errors (e.g. spelling, grammar) but
also to other features of a written text (content, use of vocabulary,
organization of ideas, coherence, etc.)
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