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[image: ]Governments are keen to know if their efforts to promote
[image: ][image: ][image: ]foreign language teaching and learning are effective. They would like to compare their students’ competencies in foreign languages with their own policy goals, international standards and other countries’ performance. Policy makers want to know how they can improve their students’ performance and learn about the most effective policies, and teaching approaches and methods from the countries that are most successful in providing young people with the foreign language skills they will need in the future.
[image: ]OECD (2021), PISA 2025 Foreign Language Assessment Framework, PISA, OECD Publishing, Paris.


[image: ][image: ]Objective – Summary

The Foreign Language Assessment (FLA) aims to inform and improve language teaching by providing:

· [image: ]International comparisons
· National diagnostics
· [image: ][image: ]Policy and practice lessons

[image: ][image: ][image: ][image: ]Participating Countries
[image: ]

Definition of a Foreign Language
[image: ][image: ]Foreign language proficiency is the ability to use a foreign language to communicate effectively. It requires a combination of communicative language competences and general competences that allow the foreign language learner to perform communicative language activities (reception, production,
[image: ][image: ]interaction and mediation), which involve one or a combination of the following skills: reading, listening, speaking or writing. It also requires the activation of appropriate language strategies.

[image: ]OECD (2021), PISA 2025 Foreign Language Assessment Framework, PISA, OECD Publishing, Paris, (P. 28).



[image: ][image: ]Why Teach a Foreign Language?

· It promotes intercultural understanding
· It provides economic opportunities
· It leads to cognitive benefits (creativity & critical
thinking)

[image: ][image: ][image: ]“While teaching foreign languages in general is increasingly central in education policies, English has become the main foreign language being taught and learned.”


[image: ][image: ]The Foreign Language Assessment (FLA) will be composed of:

· A test to assess the foreign language proficiency of 15-year-old students

· [image: ][image: ][image: ]A set of questionnaire modules for teachers, students, and schools, as well as a system-level questionnaire to collect context and policy-relevant information



[image: ][image: ]The PISA 2025 Foreign Language Assessment (FLA) will include key language competencies that are needed to study and work in a globalized world.

[image: ][image: ][image: ]It will be organized by skill and the 2025 cycle will focus on reception (reading and listening comprehension) and production (speaking) only.

[image: ]How will the test be built?
[image: ][image: ]The test will be built on the Common European Framework of Reference for Languages (CEFR) levels, ranging from pre-A1 to C1, and the socio- cognitive model of language use based on Weir’s 2005 model of test development and validation.


[image: ][image: ]OECD (2021), PISA 2025 Foreign Language Assessment Framework, PISA, OECD Publishing, Paris, (P. 24).

Factors that contribute to foreign language proficiency












OECD (2021), PISA 2025 Foreign Language Assessment Framework, PISA, OECD Publishing, Paris, (Brochure, P. 5).

[image: ]Learner Factors:

[image: ]To ensure that the test is fair, PISA will:

· Select texts that are appropriate to the age group and are not biased against a particular gender or country.

· [image: ]Use background questionnaires that allow for the investigation of some of the learner factors expected to relate to proficiency (e.g. attitudes, motivation, etc.)

· [image: ][image: ]Familiarise students with the test-navigation interface and the task types before having them complete the test.

Learner Factors:

[image: ][image: ]To ensure that the test is fair, PISA will:

· Ensure that test instructions are accessible for all students, irrespective of their language ability. They will also contain visual cues.

· [image: ][image: ][image: ]Ensure the listening and speaking tasks contain written and audio instructions.

[image: ]Task Factors
· [image: ]Variety of English

· Test forms: Reading and listening are adaptive while
speaking is not.

· [image: ][image: ]Task forms: Each task will provide evidence of one or more “can-do” descriptors in the corresponding CEFR scale. The tasks will reflect the typical progression for language learners in school settings.

OECD (2021), PISA 2025 Foreign Language Assessment Framework, PISA,
[image: ]OECD Publishing, Paris, (Brochure, P. 7).

[image: ]

[image: ]Important!

· The test takes up to two hours to complete.
· There are no accommodations on the test.

[image: ]The Questionnaires

[image: ]The PISA FLA will include questionnaires for teachers, students and school principals. In addition, information will be collected on a system-level about teaching and learning of a foreign language.

[image: ][image: ][image: ]Data collected through the questionnaires will be analyzed together with the results of the test to gain better insights on the factors that impact FL learning.

[image: ]How will PISA report foreign language proficiency?

· [image: ]Students’ proficiency will be reported using the CEFR scales (Pre-A1 to C1). Each skill tested (reading, listening, and speaking) will be reported separately.

· [image: ][image: ][image: ]The results will be reported at the state level by PISA and at the sector level by Rama. Schools participating in the test will remain anonymous throughout the process.

[image: ]


	
Sample Test Questions Reading

More information









Discrete definition with graphic
Pre-A1

Cognitive Process: Word recognition and lexical access








Matching picture and words
Pre-A1


Cognitive Process: Word recognition and lexical access









English Curriculum 2020

[image: ]

[image: ]Lexical items tested in the two sample tasks:

	Word
	Band

	doctor
	I

	teacher
	I

	singer
	I

	cake
	I

	bread
	I

	burger
	II

	ice cream
	I

	apple
	I

	chocolate
	I



A1









Discrete gapped sentence A1
A2
Cognitive Process: Lexical access/ propositional meaning at sentencelevel









words to select from











Matching sentences A1

Cognitive Process: Establishing propositional meaning at sentence level








Discrete multiple- choice A1
A2
B1
Cognitive Process: Propositional meaning at sentence level








Simple multiple- choice A1
A2
B1
Cognitive Process: Propositional meaning at sentence level


Simple multiple- choice A1
A2
B1
Cognitive Process: Propositional meaning at sentence level
Simple inferencing









Multi-item, Multiple- choice
B1 B2 C1

Cognitive Process: Building a mental model









Matching gapped text - sentences B1

Cognitive Process: Building a mental model








Matching gapped text paragraphs C1

Cognitive Process: Creating a text-level structure








Cross-text matching B2

Cognitive Process:

Building a mental model
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Sample Test Questions Listening
[bookmark: _GoBack]
More information








Discrete multiple choice with graphics Pre-
A1 A1 A2








Discrete multiple choice with graphics Pre-
A1 A1 A2

Cognitive Process: Lexical search








Discrete Multiple- choice with script B1
B2
C1
Cognitive Process:
B1 – Parsing
B2& C1 –
Meaning construction








Multi-item Multiple choice B1
C1

Script is on page 116-117 click here:




	
Sample Test Questions
[image: ]Speaking

[image: ]


[image: ]PART 1: READ ALOUD


You will see 5 sentences. You have 10 seconds to read each of them out loud. Please start reading out loud now.
For example:
[image: ]“Essays must be handed in by the end of May”

[image: ]
[image: ]PART 2: ODD-ONE-OUT
You will see a set of 4 pictures. One of them is different. First you have 5 seconds to look at the pictures. Please say which one is different, and why it is different. There are 4 sets of pictures.



[image: ]



[image: ]An alternative task can ask questions about daily activities and famous people!
View the next slide which contains a video
explaining the task.



[image: ]
[image: ]PART 3: TALKING ABOUT PHOTOGRAPHS
You will have to talk about a picture. First, you have 10 seconds to look at the picture. You will be asked 2 questions. You have 30 seconds for each question.
Question 1: What is happening in the picture?
Question 2: Why do you think the people are smiling?
[image: ]




[image: ]PART 4: TELLING A STORY
You will tell a story about 5 pictures and answer a question.
Here is the story. You will have 70 seconds to tell the story. First, you have 15 seconds to look at the pictures.


[image: ]PART 4: TELLING A STORY (CONTINUED)
What advice would you give a friend who wants to be more confident?
You have 35 seconds to answer.

[image: ]
[image: ]PART 5: LONG TERM
I’d like you to talk about learning English.
What are the best ways to learn English? Here are some ideas to help you.
You now have 1 minute to talk about what are the best ways to learn English and why.
[image: ]




[image: ]Relevant Links
(This PPT is based on these documents and quotes from them)

PISA 2025 Foreign Language Assessment Framework01

The CEFR can-do statements and sample questions begin at p. 93.
The podcast is based on the booklet.
PISA 2025 Foreign Language Assessment Framework (Brochure)02


PISA 2025 Foreign Language Assessment (General)

Click on “released items” for files with the recording.03


[image: ]PISA 2025 Released Field Trial Foreign Language Assessment (FLA) items04



	


The brochure summarizes the booklet.

More sample questions (released in November).

[image: ]
[image: ]


The PISA Coordinator at your school can get in touch with RAMA if you have any inquiries!
Thank You!
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Instructions &

For each question, choose the correct answer.
You will hear the recording twice.

Listen to an interview in which two journalists called Jenny Langdon and Peter Sharples are talking about their work.

n What does Jenny say about the story which made her name?

She'd been on the lookout for just such a lucky break.
She resented colleagues trying to take the credit for it.
She wasn't actually responsible for the finished article.

She asked for a more prestigious job on the strength of it.

n What does Jenny suggest about the editor she worked for on her first national daily newspaper?

He respected her for standing up to him.
He tended to blame her for things unfairly.
He wasn't as unreasonable as everyone says.

He taught her the value of constructive criticism.

Bl Vhen Jenny got her own daily column on the newspaper, she felt

satisfied that the good work she’d done elsewhere had been recognised.
relieved that it was only likely to be a short-term appointment.
determined to prove exactly what she was capable of.

unsure of her ability to make a success of it. -
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lable 4.9. Overview of speaking tasks and CEFR scales represented In the speaking test

Task Description CEFR scales represented

Read aloud | Individual sentences/questions are presented on the screen Phonological control
one at a time, and the student reads each one out.

Odd-one Four pictures of objects/actions are presented on the screen, | Sustained monologue:
out and the student explains which one does not belong in the Putting a case
set. General linguistic range
Phonological control
Thematic development
Coherence and cohesion
Fluency
Long turn — | A picture of things/people/situations is presented on the Sustained monologue
picture screen, and two separate questions are asked about the Describing experience
picture (one descriptive and one speculative). Sustained monologue:

Putting a case
General linguistic range
Phonological control

Thematic development
Coherence and cohesion
Fluency
Storytelling | A set of pictures is presented on the screen representing a | Sustained monologue:
storyboard. Student narrates a story based on the pictures. Describing experience

General linguistic range
Phonological control
Thematic development
Coherence and cohesion
Fluency

Long turn — | A diagram (e.g. graphic organiser) with ideas related to a topic | Sustained monologue:

graphic is presented on the screen, and the student is asked to talk | Putting a case

about the information, giving their opinion and justifying it. General linguistic range

Phonological control
Thematic development
Coherence and cohesion
Fluency
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PISA2025 CEE ] € )

Part 1 - Talking about yourself
You will answer 8 questions about yourself.

For questions 1 to 3, you have 10 seconds to answer each question.

Question 1

How old are you?

CLICK TO LISTEN

[N

Click on the forward arrow to continue
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Part 1 - Talking about yourself
You will answer 8 questions about yourself.

For questions 1 to 3, you have 10 seconds to answer each question.

Question 1

How old are you?

CLICK TO LISTEN

[N

Click on the forward arrow to continue
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PISA2025  «E

Thank you.
That is the end of Part 2.

Click on the forward arrow to continue

©0
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PISA2025  «E

Thank you.
That is the end of Part 2.

Click on the forward arrow to continue

©0
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Thank you.
That is the end of Part 3.

Click on the forward arrow to continue
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Thank you.
That is the end of Part 3.

Click on the forward arrow to continue
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Figure 2.1. The CEFR descriptive scheme for language proficiency
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Figure 2.1. The CEFR descriptive scheme for language proficiency
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nstructions +

For this question,

“This woman is a

doctor.
teacher.

singer.
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For this question,

“This woman is a
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Instructions  «

Look at the pictures. What can you see?

Put the correct word under each picture.
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Instructions  «

Look at the pictures. What can you see?

Put the correct word under each picture.
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Task type CEFR Task description Cognitive process CEFR can-do statements Reading type
level
Reading — Discrete Pre-A1 | Input text: Picture Word recognition and lexical = Overall reading comprehension Careful, local
definition with Response format: Three short = access Can recognise familiar words/signs accompanied by pictures, such as a fast-food
graphic sentences restaurant menu illustrated with photos or a picture book using familiar vocabulary.
Operation: Select the sentence Identifying cues and inferring
that defines the picture Can deduce the meaning of a word from an accompanying picture or icon.
Reading —Matching | Pre-A1 | Input text: Five pictures Word recognition and lexical | Overall reading comprehension Careful, local
pictures and words Response format:  Seven | access Can recognise familiar words accompanied by pictures, such as a fast-food restaurant
words menu illustrated with photos or a picture book using familiar vocabulary.
Operation: Match the word to Identifying cues and inferring
the correct picture — two Can deduce the meaning of a word from an accompanying picture or icon.

distractors
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Task type CEFR Task description Cognitive process CEFR can-do statements Reading type
level
Reading — Discrete Pre-A1 | Input text: Picture Word recognition and lexical = Overall reading comprehension Careful, local
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graphic sentences restaurant menu illustrated with photos or a picture book using familiar vocabulary.
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pictures and words Response format:  Seven | access Can recognise familiar words accompanied by pictures, such as a fast-food restaurant
words menu illustrated with photos or a picture book using familiar vocabulary.
Operation: Match the word to Identifying cues and inferring
the correct picture — two Can deduce the meaning of a word from an accompanying picture or icon.

distractors
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Written reception

Overall reading comprehension
Can recognize all the words and phrases in Lexical Pre-Band | especially if accompanied by
pictures or illustrations

e Can demonstrate understanding of a word by matching it to a picture
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Written reception

Overall reading comprehension
Can recognize all the words and phrases in Lexical Pre-Band | especially if accompanied by
pictures or illustrations

e Can demonstrate understanding of a word by matching it to a picture
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Instructions &

Click on the gap then choose the correct answer.

chai

in the classroom.

chair bed
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Click on the gap then choose the correct answer.

chai

in the classroom.

chair bed
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Instructions  «

Read the sentences.
For 1-5, choose an answer A-G and put it in the correct gap.

| have breakfast here every day before | go to school.

1 want to go swimming, but first | need to buy some new shorts. n
People usually sit here and look at the beautiful flowers and trees. n

There are a lot of interesting old things to look at. n

We usually go there on Saturday night to watch something H
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Instructions  «

Read the sentences.
For 1-5, choose an answer A-G and put it in the correct gap.

| have breakfast here every day before | go to school.

1 want to go swimming, but first | need to buy some new shorts. n
People usually sit here and look at the beautiful flowers and trees. n

There are a lot of interesting old things to look at. n

We usually go there on Saturday night to watch something H
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Instructions &

Choose the correct answer.

From: Emma
To: Sara

Help!

Did you write down what we have to
do before Thursday's science class?
I've lost my notes!

Emma has forgotten when the next science class is.

Emma hopes Sara will help her find her science notes.

Emma wants to know what the science homework is.
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Instructions &

Choose the correct answer.

From: Emma
To: Sara

Help!

Did you write down what we have to
do before Thursday's science class?
I've lost my notes!

Emma has forgotten when the next science class is.

Emma hopes Sara will help her find her science notes.

Emma wants to know what the science homework is.





image65.jpeg
PISA2025 GEEEEE o}

Read the message.
Choose the correct answer. What does the message say?

| O Jason can't find his book. I

| O Jason needs to read his book now. I

| O Jason wants his Mum to bring his book to school. |

Click on the forward arrow to continue. N
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Read the message.
Choose the correct answer. What does the message say?

| O Jason can't find his book. I

| O Jason needs to read his book now. I

| O Jason wants his Mum to bring his book to school. |

Click on the forward arrow to continue. N
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Read the message.
Choose the correct answer.

What does the message say?

| O Coach Thompson will not come to football training today.

| O Jack will give advice about how to run the session.

| O Ravi will be i charge of the first part of the training session.

Click on the forward arrow to continue,

N
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Read the message.
Choose the correct answer.

What does the message say?

| O Coach Thompson will not come to football training today.

| O Jack will give advice about how to run the session.

| O Ravi will be i charge of the first part of the training session.

Click on the forward arrow to continue,
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Instructions 4

For these questions, choose the correct answer.

Play to win

16-year-old Harry Moore writes about his hobby, tennis.

My parents have always loved tennis and they're members of a tennis club. My older brother was
really good at it and they supported him — taking him to lessons all the time. So | guess when |
announced that | wanted to be a tennis champion when | grew up | just intended for them to notice
me. My mother laughed. She knew | couldn’t possibly be serious, | was just a 4-year-old kid!

Later, | joined the club’s junior coaching group and eventually took part in my first proper contest,
confident that my team would do well. We won, which was fantastic, but | wasn't so successful. |
didn’t even want to be in the team photo because | didn't feel | deserved to be. When my coach
asked what happened in my final match, | didn’t know what to say. | couldn't believe I'd lost — | knew
| was the better player. But every time | attacked, the other player defended brilliantly. | couldn’t
explain the result.

After that, | decided to listen more carefully to my coach because he had lots of tips. | realised that
you need the right attitude to be a winner. On court | have a plan but sometimes the other guy will
do something unexpected so I'll change it. If | lose a point, | do my best to forget it and find a way to
win the next one.

At tournaments, it's impossible to avoid players who explode in anger. Lots of players can be
negative — including myself sometimes. Once | got so angry that | nearly broke my racket! But my
coach has helped me develop ways to control those feelings. After all, the judges have a hard job
and you just have to accept their decisions.

My coach demands that | train in the gym to make sure I'm strong right to the end of a tournament.
I'm getting good results: my shots are more accurate and I'm beginning to realise that with hard
work there's a chance that | could be a champion one day.

A

please his parents.

get some attention.
annoy his older brother.

persuade people that he was serious.

~ B How did Harry feel after his first important competition?

~ Bl What does Harry try to remember when he's on the court?

~ Bl What does Harry say about his behaviour in tournaments?

~ Bl What mignt a sports journalist write about Harry now?
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Instructions &

Five sentences have been removed from the text below.
For 1-5, choose a letter A-H and put it in the correct gap.
There are three extra sentences which you do not need to use.

Planting trees

by Josh Southby, aged 15 e triec avoid areas where students were very active.

Last spring, our teacher suggested we should get involved in a green project and plant some trees around the
school. Everyone thought it was a great idea, so we started looking online for the best trees to buy.

[ 1 ] If we wanted them to grow properly, they had to be the right type — but there were so

many different ones available! So our teacher suggested that we should look for trees that grew naturally in our But we soor at choosing trees was quite complicate

part of the world. n They'd also be more suitable for the wildlife here.

Then we had to think about the best place for planting the trees. We leamt that trees are happiest where they
have room to grow, with plenty of space for their branches. The trees might get damaged close to the school

playgrounds, for example. n Finally, we found a quiet comer close to the school garden — afiaas

perfect!

Once we'd planted the trees, we knew we had to look after them carefully. We all took tums to check the leaves
regularly and make sure they had no strange spots or marks on them, n And we decided

to check this spring in case the leaves turned yellow too soon, as that could also mean the tree was sick.
We all knew that we wouldn't be at the school anymore by the time the trees grew tall, and that was a bit sad.

But we'd planted the trees to benefit not only the environment, but also future students at the school.

H And that thought really cheered us up! v-
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school. Everyone thought it was a great idea, so we started looking online for the best trees to buy.

[ 1 ] If we wanted them to grow properly, they had to be the right type — but there were so

many different ones available! So our teacher suggested that we should look for trees that grew naturally in our But we soor at choosing trees was quite complicate

part of the world. n They'd also be more suitable for the wildlife here.

Then we had to think about the best place for planting the trees. We leamt that trees are happiest where they
have room to grow, with plenty of space for their branches. The trees might get damaged close to the school

playgrounds, for example. n Finally, we found a quiet comer close to the school garden — afiaas

perfect!

Once we'd planted the trees, we knew we had to look after them carefully. We all took tums to check the leaves
regularly and make sure they had no strange spots or marks on them, n And we decided

to check this spring in case the leaves turned yellow too soon, as that could also mean the tree was sick.
We all knew that we wouldn't be at the school anymore by the time the trees grew tall, and that was a bit sad.

But we'd planted the trees to benefit not only the environment, but also future students at the school.

H And that thought really cheered us up! v-
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Read an article about the Scottish Wildcat.

Five paragraphs have been removed from the extract.

For 1-5, choose from A-F and put it in the correct gap.
There is one extra paragraph which you do not need to use.

Scottish Wildcat

On my living-room wall | have a painting of a wildcat by John Holmes of which | am extremely fond. It depicts a

snarling, spitting animal, teeth bared and back arched: a taut coiled spring ready to unleash some unknown

fury. e | r :

However, the physical differences are tangible. The wildcat is a much larger animal, weighing in some cases up
to seven kKilos, the same as a typical male fox. The coat pattern is superficially similar to a domestic tabby cat
but it is all stripes and no spots. The tail is thicker and blunter, with three to five black rings. The animal has an i i b

altogether heavier look.

The Scottish wildcat was originally distinguished as a separate subspecies in 1912, but it is now generally s is kes ma le at the s ecie S esea e el

recognised that there is little difference between the Scottish and other European populations. According to an

excellent report on the wildcat published recently, the animals originally occurred in a variety of habitats

throughout Europe Y I re
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Instructions  «

Read an article about the Scottish Wildcat.

Five paragraphs have been removed from the extract.

For 1-5, choose from A-F and put it in the correct gap.
There is one extra paragraph which you do not need to use.

Scottish Wildcat

On my living-room wall | have a painting of a wildcat by John Holmes of which | am extremely fond. It depicts a

snarling, spitting animal, teeth bared and back arched: a taut coiled spring ready to unleash some unknown

fury. e | r :

However, the physical differences are tangible. The wildcat is a much larger animal, weighing in some cases up
to seven kKilos, the same as a typical male fox. The coat pattern is superficially similar to a domestic tabby cat
but it is all stripes and no spots. The tail is thicker and blunter, with three to five black rings. The animal has an i i b

altogether heavier look.

The Scottish wildcat was originally distinguished as a separate subspecies in 1912, but it is now generally s is kes ma le at the s ecie S esea e el

recognised that there is little difference between the Scottish and other European populations. According to an

excellent report on the wildcat published recently, the animals originally occurred in a variety of habitats

throughout Europe Y I re
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You have 5 minutes to complete this task.

Read an article about four young environmentalists.
For 1-10, choose from the four people A-D.
Each person may be chosen more than once.

‘Young environmentalists
Four young people talk about their involvement in environmental projects.

A

Lucy Walker

| won a national award for the work | did on a project to build an environmental centre made entirely out of
green materials. It's a 100% carbon neutral building, which means that all the building materials were reused or
recycled. The centre is somewhere kids can learn how to take care of the environment, but | realised that not
everyone would have the opportunity to visit it. | therefore created an online curriculum guide, so kids could also
learn about the environment in their schools. | translated it into Spanish as well so that it could be available to
more people. All this took two years and | did it because | have a great love for the outdoors and being in the
midst of wildlife, | wanted other young people to be able to experience the same passion that | feel

B

Justin Day

While hiking near my home, | noticed a plant | didn’t recognise growing along the side of the trail. My sister, a
naturalist, told me the plant was an invasive, non-native plant that is toxic to local wildlife. | then discovered that
there are a number of different types of non-native plants in my area. Some excrete poisons into the ground so
nothing can grow there for many years. | had to get permission from the local council to remove some of them,
but | realised | couldn't do it alone. So | set up an environmental organisation to recruit other teenagers to give
me a hand. We all leamnt how to properly identify, remove and dispose of the invasive plants. Our focus has
mainly been on a plant called Dalmatian Toadflax, which is easier to pull up, so anyone can do it. We also work
on replanting areas with native grass and wildflower seeds.

c

Josh Benito

After seeing an article in the newspaper about an environmental competition, | felt inspired to do something
related to planting trees so | set up a project at my local primary school. | gave a presentation to the kids
teaching them about the importance of taking care of the environment and how trees can help. Then, each of
the 300 pupils was given two young trees: one to take home and plant in their garden, and one to give to a
neighbour or friend. | think the project was an effective way of getting the message across to more people.
Attached to each tree was information about helping the environment and the name of the project. This
experience has taught me leadership skills and how to organise a large group. | have also learned many things
from having to meet and talk with many different individuals.

D

Who followed up a talk by offering an opportunity for practical action?

Who says they were motivated by a desire to share their enthusiasm?

Who believes that an idea they came up with worked well?

Who selected something because it was relatively straightforward to deal with?

Who received public recognition for their environmental contribution?

Who says the future of the environment depends on a particular group of people?

Who mentions someone whose expert knowledge highlighted a problem?

Who helped to create a place that reflected their values?

Who mentions having to gain consent to start on a project?
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You have 5 minutes to complete this task.

Read an article about four young environmentalists.
For 1-10, choose from the four people A-D.
Each person may be chosen more than once.

‘Young environmentalists
Four young people talk about their involvement in environmental projects.

A

Lucy Walker

| won a national award for the work | did on a project to build an environmental centre made entirely out of
green materials. It's a 100% carbon neutral building, which means that all the building materials were reused or
recycled. The centre is somewhere kids can learn how to take care of the environment, but | realised that not
everyone would have the opportunity to visit it. | therefore created an online curriculum guide, so kids could also
learn about the environment in their schools. | translated it into Spanish as well so that it could be available to
more people. All this took two years and | did it because | have a great love for the outdoors and being in the
midst of wildlife, | wanted other young people to be able to experience the same passion that | feel

B

Justin Day

While hiking near my home, | noticed a plant | didn’t recognise growing along the side of the trail. My sister, a
naturalist, told me the plant was an invasive, non-native plant that is toxic to local wildlife. | then discovered that
there are a number of different types of non-native plants in my area. Some excrete poisons into the ground so
nothing can grow there for many years. | had to get permission from the local council to remove some of them,
but | realised | couldn't do it alone. So | set up an environmental organisation to recruit other teenagers to give
me a hand. We all leamnt how to properly identify, remove and dispose of the invasive plants. Our focus has
mainly been on a plant called Dalmatian Toadflax, which is easier to pull up, so anyone can do it. We also work
on replanting areas with native grass and wildflower seeds.

c

Josh Benito

After seeing an article in the newspaper about an environmental competition, | felt inspired to do something
related to planting trees so | set up a project at my local primary school. | gave a presentation to the kids
teaching them about the importance of taking care of the environment and how trees can help. Then, each of
the 300 pupils was given two young trees: one to take home and plant in their garden, and one to give to a
neighbour or friend. | think the project was an effective way of getting the message across to more people.
Attached to each tree was information about helping the environment and the name of the project. This
experience has taught me leadership skills and how to organise a large group. | have also learned many things
from having to meet and talk with many different individuals.

D

Who followed up a talk by offering an opportunity for practical action?

Who says they were motivated by a desire to share their enthusiasm?

Who believes that an idea they came up with worked well?

Who selected something because it was relatively straightforward to deal with?

Who received public recognition for their environmental contribution?

Who says the future of the environment depends on a particular group of people?

Who mentions someone whose expert knowledge highlighted a problem?

Who helped to create a place that reflected their values?

Who mentions having to gain consent to start on a project?
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PISA2025 CEE

Listen and answer the questions.

You will listen to each audio twice.

Listen to a man and a woman talking in a shop.

What does the man want to buy?

P CLICKTO LISTEN

Click on the forward arrow to continue.
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Listen and answer the questions.

You will listen to each audio twice.

Listen to a man and a woman talking in a shop.

What does the man want to buy?

P CLICKTO LISTEN

Click on the forward arrow to continue.
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Instructions &

For this question, choose the correct answer.
You will hear the recording twice.

n Two friends are in the supermarket. What do they choose to buy?
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For this question, choose the correct answer.
You will hear the recording twice.

n Two friends are in the supermarket. What do they choose to buy?
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For this question, choose the correct answer.
You will hear the recording twice.

Listen to two friends talking about a campsite they have been to.

Bl what did the boy like best about the campsite?

It was very close to the beach.

There were lots of people his age.

The activities were free.





image86.jpeg
SCRIPT
M=Male; F=Female

M: So, how did you like the campsite?

F: Brilliant! Thanks for telling my dad about it! It's got everything — shops, swimming pool, games room. And a beautiful beach five minutes away.
M: I knew you'd love that. The pool's good enough for me. | had the best time ever — so much to do!

F: When we first got there, | felt a bit lost. But then | met some kids in the same school year as me.

M: That's why I'd go back any day — in other camps you don't get that. | remember one where it was mostly families with little kids.

F: | know what you mean.
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For this question, choose the correct answer.
You will hear the recording twice.

Listen to two friends talking about a campsite they have been to.

Bl what did the boy like best about the campsite?

It was very close to the beach.

There were lots of people his age.

The activities were free.
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M=Male; F=Female

M: So, how did you like the campsite?

F: Brilliant! Thanks for telling my dad about it! It's got everything — shops, swimming pool, games room. And a beautiful beach five minutes away.
M: I knew you'd love that. The pool's good enough for me. | had the best time ever — so much to do!

F: When we first got there, | felt a bit lost. But then | met some kids in the same school year as me.

M: That's why I'd go back any day — in other camps you don't get that. | remember one where it was mostly families with little kids.

F: | know what you mean.
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For each question, choose the correct answer.
You will hear the recording twice.

Listen to an interview in which two journalists called Jenny Langdon and Peter Sharples are talking about their work.

n What does Jenny say about the story which made her name?

She'd been on the lookout for just such a lucky break.
She resented colleagues trying to take the credit for it.
She wasn't actually responsible for the finished article.

She asked for a more prestigious job on the strength of it.

n What does Jenny suggest about the editor she worked for on her first national daily newspaper?

He respected her for standing up to him.
He tended to blame her for things unfairly.
He wasn't as unreasonable as everyone says.

He taught her the value of constructive criticism.

Bl Vhen Jenny got her own daily column on the newspaper, she felt

satisfied that the good work she’d done elsewhere had been recognised.
relieved that it was only likely to be a short-term appointment.
determined to prove exactly what she was capable of.

unsure of her ability to make a success of it. -
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