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The Presentation focuses on:

(1) Tele-collaboration project between Israeli and
German student teachers

(2) The beliefs of Israeli and German EFL student
teachers about grammar teaching and learning




Participants

Ludwigsburg Beit-Berl College

University (n=50) (n=37)
Undergraduate 98% (n=49) 40.5% (n=15)
Graduate 2% (n=1) 59% (n=22)
Native English 8.3% (n=1) 29.7% (n=11)
Speakers
Age M=24.35; SD=4.35 M= 33.24; SD=8.37
Courses on Grammar 60.5% (n=26) 39.5% (n=17)
Teaching



Background to the Study

Discussion Forum — Gooqgle Plus

The Israeli-German Project



https://docs.google.com/document/d/1PGgWnwM72WScA0UK5UdV-Fc1JF7ee1NBHRiq99YC8kY/edit?usp=sharing

Background: The Wider
Context

“Why don‘t
learners learn
what teachers

“Is language
teachable?

"It Pienemann L€ \ teach?“
lan (1989) av Allwright
Cco and (1984)

» hat

curric statem -
is to be te and w.gj Needless to
say, things are not so % as practitioners
will attest.*

O
Long, 1985:77)




Unit5

1 Dieeinfache Form der Gegenwart  The simple present

a Bejahte Aussagesatze Positive statements
Mit dem simple present (der einfachen
Form der Gegenwart) driickt man aus,
dass etwas wiederholt (regelmaRig,
immer, jeden Tag, oft, manchmal)
oder nie geschieht. i e esEay at 8.45 every day.
Man benutzt diese Form auch, um all-

[ start
You start

We
gemeine Aussagen zu machen: Yoii :::2
* | speak German. They start

* Cats eat mice.

The show .
starts at 6 o’clock.
You always start

Weﬂlrjemﬂde;twas ofter mach,
(5 Simple present angebracht.

Die einfache Form lasst sich wirklich
einfach bilden: Sie entspricht dem Infi-
nitiv - auBer in der dritten Person Sin-
gular. In der dritten Person Singular

: c meangefiigt.

e She, it - das ;5" muss mit!




Theories
in Second
Language

Acqu_is_ition

An lr

|52

Teacher

Instruction

»

Internal PrioCesses:

s fanguag e RPIeCESSING
sHnterlanguage
s Predictablerstagesior

acguIstion

|

External Faciors:

» Jeaching Practice
» Jeaching Materials
» Motivation

* Age

> etc.

cf. ,Abschied vom ,Input-Monopol‘ (Legutke 1989:123)“; Pienemann, KeBler & Roos 2006; KeBler 2008
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table.

W | putted the plates on
ot T e ~ the fable !
v Yo mean, | put

. - (the plates on the
: P

Source: Lightbown & Spada,
1999:16




SLA in Primary Schools: poes it eia¥

happen?

Example 1: Bingo

“Vorsprechen —

Nachsprechen®

L: Who can tell me what the weather is like in
England?

S1: Sun. (= Single words)

L: The sun is shining, it’s sunny. Can you all say

this.
SS: It’s sunny. (= Repetition)
L: What’s the weather like in S

S2: Cloudy (= Single wor
L: It’s cloudy.
SS: It’s Cloudy

L: It’s
SS: Bi
S1: Cloudy (9 Single words)

S1: Sunny (= Single words)
etc.




SLA in Primary Schools: it happen€, e

Example 5: “Traditional®
Classroom

Dioysiusschule,
Paderborn; Ende Klasse 4

KeBler 2008
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English Curriculum 2020

Description of the grammar component

The grammar component of the English Curriculum 2020 is aligned with the English Grammar
Profile’ (EGP). Grammar is presented as can-do statements that focus on meaning and emphasize
what learners can do with the language. All the grammar can-do statements support the four
activities — reception, production, interaction and mediation.

The following quote sums up the approach of the CEFR to grammar:

“Since the primary evidence for second language acquisition (i.e.
progress) is the emergence of new forms and not their mastery, the Range
of language at the user/learner’s disposal is a primary concern. Secondly,
attempting to use more complex language, taking risks and moving
beyond one’s comfort zone, is an essential part of the learning process.
When learners are tackling more complex tasks, their control of their
language naturally suffers, and this is a healthy process. Learners will
tend to have less control over more difficult, more recently learnt
morphology and syntax than when they stay within their linguistic
comfort zone and this needs to be taken into consideration when viewing
(lack of) accuracy. Key concepts operationalized in the scale include the
following:
= range of settings — from Al to B2, then unrestricted;
= type of language: from memorized phrases to a very wide
range of language to formulate thoughts precisely, give
empbhasis, differentiate and eliminate ambiguity;
= limitations: from frequent breakdown/misunderstanding in
non-routine situations to no signs of having to restrict what
he/she wants to say.”

(Council of Europe, 2018, p. 131)




The role of Grammar in Different
Approaches

Goal Activity Teacher Student
Grammar « ability to translate « deductive teaching of grammar « centre of the Lz = rather passive,
Translation = ability to read and write in - detailed meta-analysis of grammar classroom apart from trans-
Method the TL rules « acts as role model lating
+ mental discipline « translation « presents material + not exploring
+ intellectual development « bilingual word lists + provides solutions | « no authentic com-
« focus on grammatical accuracy: municative interac-
memorisation of, e.g. verb conjuga- tion
tions
Direct + daily life communication » inductive teaching of grammar « provides extensive |« active
Method « natural learning principles: extensive oral input + exploring
oral input and interaction in the TL « preferably NS
= demcnstrations
« focus on everyday communication
items
= errors are a sign of learning
ALM + behaviourism: pattern « inductive teaching of grammar « centre of the L2 + passive, only re-
drills and repetitions; er- « contrastive analysis classroom peating (practice
rors are to be avoided at + acts as role model makes perfect)
all costs « presents material = reactive
+ conversational proficiency « provides solutions
+ knowledge about the TL « active
culture « immediate error
+ short range: accurate pro- correction
nunciation
+ long range: native-speaker
proficiency
+ grammatical accuracy
CLT * communicative compe- « no grammar teaching « active + learner-centred

tence

» activities focusing on meaningful in-
teraction, i.e. negotiation of meaning

counsellor
develops tasks that
suit the learners’
needs

+ learner is active




EFL Teacher Cognition = om

* Relationships between teachers’ mental constr et
(.e., beliefs, knowledge, mental models) and
classroom practices

* Prior language learning experience has powerful
Influence on views about grammar teaching

e Context
* |Learning to teach process
 Novice teachers

(Borg, 2003, 2009; Chen & Cheng, 2012); Ellis, 2016; Falomir, 2014; Haim,
Kessler, 2011; Orland & Goldberg, 2020; Otwinowska, 2017;Haim, Strauss, &
Ravid, 2004; Phipps & Borg, 2009)



{f.‘m..., 6rammar and its Teaching

* Whatis grammar? :

* Is grammar teachable? Explain o

* If so, should grammar be taught explicitly?
Explain your answer.

Why is it important to rethink the role of

“Standard English” when teaching grammar?

Name at least three myths about grammar

teaching and discuss them with your

international Partner.

List the four approaches to grammar

discussed in this chapter and explain how
they compete with each other
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Major Themes Emerging the Data

(Content-Analysis) 8+

* Intercultural exchange of informatioi

 The role of context: curriculum, classroom
observation

* Prior learning experience

» Student teaching experience, mentor
teachers

» Beliefs: Inductive and deductive teaching




Reflections

1. On the whole, do you feel the project has contributed to you as a professional?

yes 27 84.4%
no 5 156%




Reflections

“It helped me ‘| find this project "It was interesting
understand that effective not only  to see the

there are different  in terms of learning | differences In
approaches in from other grammar teaching
different countries @ students' between Germany
for teaching perspectives... but 'In Israel.”

English grammar.”  also from using a
new digital tool for
communication.”



https://docs.google.com/forms/d/1RD_agcnBjbWG6JgxzxaXFIkRaOO6mrrf7OZmv4kBHTQ/edit

What was especially satisfying?
What surprised you?

“The personal “..to realize there [ “..nOW active
touch of getting to aren't many everyone got;
know the people differences how well
involved was between the two communication
especially groups of students fWoOrks in the
satisfying to me, as | previously google group.”
and made this thought.”

experience

unique.”




Main Findings/Insights

* Discussion sparked by class discussions
and readings continued on google+.

* This project gave more room for deeper
understanding of the concepts taught in the
courses.

* Peer and intercultural discussion
 Critical thinking
* Enhancing pedagogical content knowledge.




Beliefs about Learning and Teaching
English Grammar

e The Israeli-German Project

« Questionnaire

= Background questions

= beliefs

* reported practices

= |earning and teaching Grammar
= QOpen and closed guestions

= Qualitative dimension: Choose three statements that strike you the
most and explain your choice in the designated box.



https://docs.google.com/document/d/1PGgWnwM72WScA0UK5UdV-Fc1JF7ee1NBHRiq99YC8kY/edit?usp=sharing

Do you sometimes have difficulty teaching
English grammar to EFL learners?

yes 56 60.2%
no 37 39.8%

39.8%




If the answer Is yes, please give
examples?

‘Sometimesasa  “Sometimes they  “Concepts are
native speaker, it is don't understand  difficult to grasp;
difficult to explain  what | am saying  not every topic has
why we say things and | need to a direct parallel to
the way we do.” translate it for which students can
them.” relate; explicit

teaching is not
authentic and
some of the issues
are outdated.”




Do you think teachers should
Incorporate technology in
teaching grammar?

yes T8 839%
no 15 16.1%




If the answer Is yes, please explain

why?

“There are many | “Affords creativity
ways in which and relates to
technology can be ' students.”

used in grammar

teaching to engage

students and

enable exciting,
and interesting
lessons.”

“Grammar could
be monotonous
and very difficult to
learn. It allows
differential learning
and fun at the
same time.”




Do you think the use of
technology may have any
disadvantages?

German Group Israeli Group  x? (df) Sig

yes no yes no

The use of technology may have  76.0% 24.0% 40.5% 59.5% 9.791 0.02
disadvantages. (n=38) (n=12) (n=15) (n=22) (1)




2.4. If the answer Is yes, please
explain and give examples.

“It usually takes
more time; the
Internet doesn't
always work and
you may not do
what you planned.”

“some pupils don't
like technology or
computers or are
"slow at it.”

Technological "
difficulties or lack
of
equipment/internet
access can prove
iIncredibly
frustrating, and
also destroy the
efficacy of a
planned lesson.”




No Significant Differences

100%
90%
80%

70%

60%
50%
40%
30%
20%
10%

0%

Difficulties in Grammar Teaching Influence of prior experiene of grammar learning  Incorporating technology in grammar teaching

m Beit Berl = | udwigsburg




Do you think that your experience in
grammar learning influences your
beliefs about teaching practices Iin

any way?

yes 61 656%
no 32 344%

o




Prior learning experiences shape
teachers’ cognition and instructional
decisions (Borg, 2003, 2009, Haim et al., 2020).

“My experience in | learned grammar “My experience In
grammar learning in context as a grammar was not
IS not good. child. | believe that so pleasant. |
Therefore, I tryto  teaching explicitly found it as a boring
be very clear when is only a small part subject.

| teach my of teaching Now | know how

students trying to  grammar. not teach English
give very specific  Knowing grammar grammar.”
examples at the Involves lots of

beginning.” practice."






http://www.youtube.com/watch?v=PojLL3E-zk0
http://www.youtube.com/watch?v=PojLL3E-zk0

How do you acquire knowledge
about grammar teaching?

30%
25%
20%
15%
10%

5% I

0%

Grammar Books Internet Sites Grammar Books &  Grammar Book & Classmates
Internet Sites Grammar Courses

m Beit Berl Ludwigsburg




Beliefs about Grammar
and Grammar Teaching &
Learning

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

Grammar rules in - Grammar helps Language | like studying Grammar and Communication | like it when my More formal

writing. reading. awareness grammar disciplinary without grammar teacher explains grammar in

knowledge knwoledge grammar rules  Israeli/German
Schools
H Beit Berl Ludwigsburg



1. I usually keep grammar
rules in mind when | write In
a second language

‘I always do. | always feel “I think grammar rules in
Insecure about the grammar  writing are more important
rules, reading what | wrote than in reading. When | write |
again and again to be sure | think more about grammar
didn't make a fool of myself rules.”

by using the wrong structure,

or tense”.

(Beit-Berl: n= 17, 45.9%) (Ludwigsburg: n=23, 46%)




2. Knowing a lot about
grammar helps my reading

“Yes, because without “If | don't know any grammar,
grammar it would be | won't understand all the
Impossible to understand an  sentences in a book.”
‘unseen’ text.”

(Beit-Berl: n=30, 81%) (Ludwigsburg: n=34, 68%)




5. One way to improve my disciplinary
knowledge as a teacher is to
Increase my knowledge of grammar

“As a native English speaker, “As a teacher, it is utterly

| don't always know why | say Important to know how to use
things the way | do. Learning the grammar. Even more
grammar definitely fine tunes [using it properly to avoid

my English and helps me mistakes. The knowledge of

explain grammar to students.” 'grammar influences my ability
to correct students' mistakes.”

(Beit Berl:n=19, 51%) (Ludwigsburg:n=41, 82%)



7. 1like it when my teacher explains
English grammar rules

“I like this statement because = Rules make a topic _
my teacher actually helps me understandable. There is no

to upgrade my understanding FOOm for speculation or
level in grammar.” Interpretation. For this reason

| like it.”

(Beit Berl: n=25, 68%) (Ludwigsburg:n=39, 78%)




8. There should be more formal
study of grammar in Israeli/German schools

“| agree. It is very difficult for |~ I'd Say there is enough in

israeli students to understand A G€rmany but unfortunately
the grammar rules.” not all students understand

It.”

(Beit Berl:n=29, 78%) (Ludwigsburg: n=45, 90%)




Same but Different

No Significant Differences

Good language learners know a lot of grammar rules.
Formal study of grammar is essential.

Grammar practice in oral communication.

Grammar is best taught implicitly.

Grammar is best taught inductively.

Combination of inductive and deductive instruction

Most mistakes are due to first language interference.

© N o O bk~ w0 D=

Knowledge of grammar rules helps communication.




Significant Differences

Beliefs German Group Israeli t(df) Sig
Group
M SD M SD
1.Good lg. learners know grammar 3.02 .80 286 1.03 .-78(84) .029
rules.

2.Practice in real life situations is more 4.36 1.02 3.89 1.02 1.87(85) .038
important than learning grammar

rules.

3.Teaching grammar should involve 3.62 .85 4.19 .90 2.99 (85) .004
the use of technology in class.

4.Respect from parents and students  3.76 1.17 446 .65 3.4(85) .001

5.Error correction is essential for Ig. 3.28 1.07 3.73 .83 2.12 (85) .031
learning.
6.Errors -explicitly corrected in writing  3.66 1.02 4.05 .78 1.95(85) .045

7. Errors — explicitly corrected in oral 2.68 1.07 3.59 .95 4.1 (85) .000
activities.




To summarize,

Same but Different

Similar views:

» Aspects of teaching grammar

« Acquiring knowledge about English grammar

« The role of grammar in EFL teachers’ disciplinary
knowledge




Significant Differences

German Students
* The possible disadvantages of technology

* The beneficial outcomes of using grammar in real
life communication

Israell Students
= Aspects of corrective feedback

* The relationship between EFL teachers’ grammar
knowledge and students’ and parents’ respect.



Implications for Teacher
Education Programs

* Incorporate tele-collaboration programs to
discuss issues of language instruction

* Encourage teachers to become more
aware of their beliefs and the factors
iInfluencing both their beliefs and practices.

* Teachers should gain deep SMK and PCK
related to aspects of teaching grammar.




State Of Israel ﬂ
Ministry of Education
English Inspectorate

Thank you for your participation!

Please return to the conference website and join us at:
17:40




